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PRC )CEERINGS

ASSOC IATION OF CATHOLIC COLLEGES

UNITED STATES.

Representatives of tifty-three Catholic colleges of the
United States assembled at Chicago, Ill., April 12 and
IS, 1899, l'or the purpose of discussing topics connected
with collegiate education. Four sessions were held, a

permanent organization was effected, and it was re¬
solved that this organization be known as “The Asso¬
ciation of Catholic Colleges of the United States.”

The genesis of this undertaking is briefly as follows :
At the October meeting of the Board of Directors of
the Catholic University the Rt. Rev. Rector, Monsignor
Conaty, proposed for their consideration the advisabil¬
ity of a Conference of Catholic Colleges, and he was
encouraged to take such measures as might tend toward
such a result. Correspondence was entered into with
the Presidents of the Catholic colleges and the Supe-
•riors of the teaching Orders, and it was found that on
all sides the proposition met with most cordial wel¬
come. Valuable suggestions were made as to the na¬
ture and scope of the work and the place of meeting,
and it was left to the Rector of the Catholic University
i;o draw up the program of topics for discussion and to

(3)
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designate the place of meeting. Accordingly the fol¬
lowing circular was sent to the presidents of all Cath¬
olic colleges in the United States :

The Catholic University of America.
Washington, D. C., March 14, 1899.

Reverend Dear Sir:

I am pleased to be able to announce to you that the Conference-
of the representatives of the Catholic colleges of the United
States will be held in Chicago April 12th and 13th. It is en¬

couraging to know that responses have been received from sixty
of our colleges, all uniting in an enthusiastic approval of the
Conference with the highest hopes of its usefulness. It is de¬
sirable that each college be represented by one or two delegates.
If two be chosen, one might represent the administration and
one the teaching corps of the college; thus the two elements
of college strength might unite in efficient conference work.

The many suggestions received have been carefully considered
and, as a result, since this is the first meeting of our college rep¬
resentatives, it is deemed wise to limit discussion to general
topics expressive of the college idea and its place in the educa¬
tional system, leaving to the Conference to determine the charac¬
ter of subsequent meetings. In order that some practical good
might be reached by this first meeting, I have presumed to select
the topics, as also to assign the prepared discussion to representa¬
tives of the several teaching bodies who have charge of our col¬
legiate work. Each topic will be presented and treated by two
or three speakers in carefully prepared papers, after which gen¬
eral discussion will follow. The following topics will be dis¬
cussed :I.The Typical Catholic College: What Should It Teach

and How ?II.Problems of Catholic Education in Our Present Social
Needs.III.The Catholic College as a Preparation fora Business.
Career.

What the College may do for Preparatory Schools.IV.
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"V. College Entrance Conditions.
VI. Requirements for College Degrees.

VII. Drift Towards non-Catholic Colleges and l Diversities
—Causes and Remedies.

The other details of arrangements have been placed in the
.hands of a local committee in Chicago, and every effort will be
made in order that the Conference may be worthy of our colleges.

A complete program will be issued as soon as 1 hear from the
committee. In the meantime I need not urge the importance of
a careful study of all the topics with a view to intelligent and
practical discussion. I would he pleased to receive from you, at
your earliest convenience, the names of the delegates who will
represent your college.

Commending the Conference to your earnest prayers, I am,
Yours very sincerely in Christ,

Thomas J. Conaty.

This circular was followed by one to representative
•collegiate instructors inviting them to prepare papers
upon the different topics All that remained to be
done was to organize a local committee in Chicago,
charged with the care of the Conference. The Rt. Rev.
Rector of the University went to Chicago, held two
meetings of representatives of the local colleges, the
clergy and the college alumni associations, and organ¬
ized a Committee with Rev. Hugh McGuire, permanent
Rector of St. James’ Church, Chicago, as Chairman,
and Mr. Brown, Secretary. This Committee made all
arrangements necessary for the success of the Confer¬
ence.

Rev. Fr. McGuire generously offered the hospitality
■of St. James’ Hall, at Wabash Avenue and 29th Street,
as a place of assembly. All four sessions were held
within its walls.
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•The following “Program of Conference” exhibits;
the order of exercises and the work accomplished by:
the representatives :

4

PROGRAM OF CONFERENCE.

9.30 a. m.

Wednesday, April 12th.
Solemn High Mass, St. James’ Church.

Celebrant, Rev. Daniel J. Riordan, Chicago.
Sermon by Rev. Morgan M. Sheedy, Altoona, Pa..

11 a. m. Assembling and organization of conference in St.
James’ School Hall.

Opening address by Right Rev. Mgr. Thomas .1
County, 1). I)., Rector of the Catholic Uni¬
versity.

Discussion of Topics.
1. The Typical Catholic College : What Should-

It Teach ?

1.30 p. in.
2.30 p. in.

Discussion opened by Very Rev. John T. Mur¬
phy, C. S. Sp., President Holy Ghost College,
Pittsburg, Pa., followed by Rev. George F.
Brown, A. M., Vice-President Seton Hall Col¬
lege, South Orange, X. J.

General discussion.
Recess.

Assembly.
II. Problems of Catholic Education in Our

Present Social Needs.

Discussion opened by Rev. John A. Conway, S-
J., Vice-President Georgetown University, fol¬
lowed by Very Rev. P. McHale, C. M., Presi¬
dent Niagara University, and Very Rev. Joseph.
F. Butler, 0. F. M., President St. Bonaven-
ture’s College, Allegany, N. Y.

General discussion.
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III.

5 p. m.

8 p. m.

V.

VI.

The Catholic College as a Preparation for

a Business Career.

Discussion opened by Rev. M. P. Dowling, S. ,7.
President Creighton University, Omaha, Neb.,
followed by Very Rev. Thomas J. Larkin, S,
M., President All Hallow’s College, Salt Lake
City, Utah.

General discussion.

Adjournment.
li rednesday Evening.

Reception to the Conference by the Catholic Col¬
lege Alumni Associations of Chicago at Tremont
House.

10 a. m.

IV.

Thursday, April 13th.
Reassembling of Conference.

What the College May Do for Preparatory
Schools.

Discussion opened by Rev.Vincent Huber, O.S.B.,
Rector of St. Bede College, Peru, Ill., followed
by Rev. Thomas A. Crumley, C. S. C., Notre
Dame University, Notre Dame, Ind.

General discussion.

College Entrance Conditions.
Discussion opened by Very Rev. W. L. O’Hara,

A. M., President Mount St. Mary’s College,
•Emmitsburg, Md., followed by Rev. John P.
Carroll, 1). 1)., President St. Joseph’s College,
Dubuque, Iowa.

General discussion.

Requirements for College Degrees.
Discussion opened by Rev. James French, C. S.

C., Vice-President Notre Dame University,
Notre Dame, Ind., followed by Very Rev.
James C. Byrne, President St. Thomas’ Col¬
lege, St. Paul, Minn.

General discussion.
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1.30 p. m. Recess.
2.30 p. m. Assembly.

VII. The Drift Toward Non-Catholic Colleges
and Universities.

Discussion opened by Rev. Millium R. Mullen,
S. J., President Boston College, Boston, Mass.,
followed by Very Rev. L. A. Delury, 0. S. A.,
President St. Thomas’ College, Villanova, Pa.

General discussion.
General business.
Permanent organization.
Adjournment.

7 7/ it rxday Kneu iny.
Pun Lie Mefiti ng at Central Music Hall,

Hon. Thomas Moran, Presiding.
Addresses on Catholic Education by Right Rev.

John L. Spalding, D. D., Bishop of Peoria.
Ill., and Right Rev. Mgr. 'Thomas .J. Comity,
I). D., Rector of the Catholic University.

On Wednesday, April 12th, at. 9.30 a. m., the dele¬
gates assisted in St. James’ Church at a Solemn
High Mass of the Holy Ghost. Rev. Daniel J. Rior-
dan, rector of the Church of St. Elizabeth, was the cel¬
ebrant; Rev. M. J. Fitzsimmons, rector of the Cathe¬
dral, deacon, and Rev. D. A. Tighe, rector of the
Church of the Holy Angels, sub-deacon. The following
is a summary of the sermon preached by the Rev.
Morgan M. Sheedy, rector of St. John’s Church, Al¬
toona, Pa. :

Sermon of Rev. Morgan M. Sheedy.
Most Reverend Archbishop, Right Reverend and

Reverend Fathers, Dearly Beloved Brethren :

What words more befitting the sacred place in which
we are assembled and the occasion that has brought us
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together this morning, than these words of Israel’s in¬
spired singer ! He had a glorious vision, and lie saw
the Light of the World doing its splendid work, begin¬
ning at Jerusalem and diffusing itself throughout the
gentile nations. Up to the time of Christ’s coming,
darkness, moral and intellectual, prevailed everywhere
outside of a small corner of the earth ; a mist covered
the minds of the people ; men loved, strange to say it,
the darkness rather than the light; they followed their
own feeble lights ; they walked according to the desires
of the flesh ; they knew not whence they came nor
whither they were going. They were in the thick
darkness of Paganism, with such results as St. Paul in
a well-known passage describes.

But the Light of Heaven comes in the person of
Jesus Christ, and behold the darkness disappears. The
old order changes. Men now know their end and des¬
tiny ; for they walk in the brightness and glory of this
heavenly Light The Light is diffused throughout the
kingdoms and republics of the world ; men of good-will
welcome it; they, from the distant isles of the sea,
hail its coming ; its sphere goes on widening until the
whole gentile world is embraced within its life-giving
influence. The result is Christendom, the glorious
vision of the prophet.

Now, my brethren, the world needs that same Light
at the close of this nineteenth century just as much as
it did before its first appearance. There is just as
much need to-day of the power of Christ to teach us,
who are face to face with the dawn of the twentieth

century, as there was to teach the multitudes who fol¬
lowed Him 1900 years ago. For if we do not live in
the Light, then we are in the darkness. The light of
faith must not only be in our hearts, but also in our
intellects. Look abroad upon the world at this hour.
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Let me ask, who is responsible for the gradual dving-
out of this light of faith in so many of the men and
women of our day ? Speak to the men and women of
to-day of a vague, shadowy, indefinite Christ, and you
speak to them of one whom they cannot love and will
not obey. Speak to them of a Christ who is as truly
God as Pie is truly Man, who imposes Ilis teaching on
their intellects, and you speak to them of dogma, of
positive teaching. There is no middle course between
these two ways of teaching. Mere human aspirations,
however noble ; mere ethical culture, however exalted,
can never give the light and grace which Christ ob¬
tained for us by His death and resurrection.

The Great Teacher of the World knew this. Hence
that this Light may reach all mankind, Jesus Christ
gave to His apostles the sublime commission “to teach
all nations” a knowledge of His truth. This was how
the Light was to spread. Men were to be drawn out of
the darkness into the brightness and glory of the Light
of God, and this is done through education Let me
speak to you briefly this morning on that most import¬
ant subject. We are a Christian people, a Christian
nation. Our plain duty, then, is to give the youth of
the land a Christian education.

Education forms men and women, and they form so¬
ciety. If we want to expel religion from society, and
with it morality, the shortest and quickest way to do
so is to expel religion from education. If we do not
want the Light of Christianity in our lives nor in the
public life of the nation, then let us put it out of the
schools and out of the education of the young. But if
Christian people are true to their convictions and faith¬
ful to their duties, and if Christian parents are to have-
a voice in the training of their children, the hope of.
building up a state without God will be long deferred.
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We have been told so often that one is almost wearied
into silence how religion must be separated from busi¬
ness, from politics, from philosophy, from science, from
art, from education. Public opinion is poisoned into
believing this falsehood, with this result, that we are
rapidly drifting into a nation of materialists and un¬
believers. The period of life in which the mind and
heart of man are formed is spent in studies from which
Christianity is being more and more excluded every
day. What wonder is it that so many grow up with¬
out God in this world; that the Christianity of so many
more is shallow, powerless, and, so to speak, not so
much as skin-deep ; that the growth of crime, espe¬
cially among the young, is appalling; that there is so
much deception and fraud in business ; that our poli¬
tics are so corrupt; that sober-minded, thinking per¬
sons are beginning to lose faith in our theory of self-
government !

* * *

Over against this view of education stands the great
and vital principle of the Church—that we cannot have
morality without religion ; that secular and religious
instruction shall never be parted in education. It has
laid down these principles not only for the schools of
the poor, but for the universities of the rich. It has
never wavered ; it has never receded ; and it never will;
and that because it knows that education is not the
mere teaching of intellectual truths and opinions.

Education is the formation of the whole man ; in¬
struction is not education. Secular teaching without
the light of faith and the gifts of the Holy Ghost
not only cannot form the man but it deforms him.

x- * *

Outside the Church thinking men are changing their
views; they are turning toward the Light. I find a.
prominent Presbyterian minister of New York recently
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putting the question in this form : “ What is said about
trying to make men better, about trying to make
nations better, by introducing among them the sub¬
duing influence of letters and arts, is nine-tenths of
it, not to say ten-tenths, aside from the mark.” Cul¬
ture and refinement are not even third-cousins to virtue
and holiness. Again, I find the rector of a prominent
Protestant church in New York on the same Sunday,
treating of the same subject, setting forth his convic¬
tions in this manner : “But I would rather call the
Roman Catholic clergy in and open the schools to their
teaching for thirty minutes five times a week than
give the children a merely secular education. First
we fancied the main point of education was to train
the head. In time we added to that idea the training
of hand and body. But I tell you the child is more
than head and hand ; there is the will and the soul.
Education is narrow and will fail till she deals with
them also. You have got to give religious teaching
in the schools. [He means the public schools.] The
Church as she is to-day cannot do it in her Sunday-
schools.”

Our watchword, therefore, should be this: “Make
education more Christian.”

-s * *

And to provide this true education for her children,
what tremendous sacrifices has not the Church made,
especially in our day and in this land ! Nobly has she
proven her divine right to teach the world the truth of
Jesus Christ, while favoring the fullest development of
the intellect, the highest culture of the human mind in
every department of knowledge. The Catholic Church,
you need not be reminded, rejoices in the widest and
most scientific systems of intellectual education from
an intimate conviction that truth cannot contradict
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truth ; that knowledge and reason are ministers of
faith ; that true science is her best ally. The Church,
as Cardinal Newman has well said, fears no knowledge,
but she purifies all ; she represses no element of nature,
but cultivates the whole. Her purpose is to foster in¬
tellectual culture in harmony with true Christian faith.
She is ever repeating the words of the psalmist: “ Un¬
less the Lord build the house, they labor in vain who
build it.”

And see what she has done ! She has built the great
schools and universities of the world. Oxford and
Cambridge owe to her their first foundations. The
universities of Paris, Bologna, Pavia, Salamanca; the
great schools of the Middle Ages were hers. She has
covered this land within the brief period o1»almost fifty
years with a network of schools, from the parish school
of the people up to the magnificent University at Wash¬
ington—the crown and glory of her educational work.
Over a million Catholic children are being educated
to-day in these schools. And at what a sacrifice on the
part of our devoted Catholic people !

These schools are not endowed ; nor were they built
by the wealth of the rich. No, these monuments of
learning bear witness to the zeal, the self-sacrifice, the
piety and the enlightened spirit of American Catholics.
The talents, the energy, the devotion, the very lives of
the religious men and women of our teaching commu¬
nities who sacrificed themselves and denied themselves
that these schools might grace the land, have gone to
their erection. Priceless treasures, these; only in
heaven can their just value be estimated.

One word more. You, Right-Reverend and Rever¬
end Fathers in Christ, have come to this great city and
this flourishing seat of Catholicity, blessed with its
many schools, academies and colleges, to devise ways
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. and means to advance this great work of Catliolic edu¬
cation.

The older and newer teaching orders of the world¬
wide Church are here represented. Benedictines and
Augustiniaris, the Sons of St. Francis of Assisi and of
St. Ignatius, who have done a noble work for learning
and science ; the fathers of the Congregation of the
Missions, faithful sons of St. Vincent de Paul ; the
Fathers of Mercy, Fathers of the Holy Cross. Fathers
of the Holy Ghost, and the representatives of the dio¬
cesan clergy are all here to give of their best knowl¬
edge and experience for the sacred cause of truth and
Catholic education.

May the Holy Spirit of Truth inspire and direct your
conference ! May the result of your deliberations and
counsels be such as to aid in dispelling the darkness
and widening the circle of knowledge and truth, so that
many may be brought to understand and more keenly
appreciate the Light as it is in Jesus Christ, our Teacher
and Savior. Amen !

At the close of the Mass the Most Rev. Patrick A.

Feelian, D. D., Archbishop of Chicago, addressed to
the delegates these words of welcome and encourage¬
ment :

Discourse of the Most Rev. Archbishop of Chicago.

Reverend Fathers : I will detain you but a mo¬
ment. As all of yon have just heard the thoughts so

eloquently expressed by the preacher at the Mass, it
only remains for me to say to you what very great pleas¬
ure it affords me, the clergy of Chicago, and all our

people, to find assembled among us this day so large a

showing of the intellect and scholarship of the Catholic
•Church of America.
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To my mind it is a very great occasion that brings
you together. It was a very wise thought, conceived
by wise heads, to bring together the educators of the
land.

We find here, coming among us from distant parts of
the country, representative scholars, minds stored with
the best traditions of the Catholic Church, not only of
its later but of its earlier times. We can imagine for
a moment men like you, scholars devoted to educa¬
tional interests, coming forth from those great early
Christian schools—such, for example, as that of Clement
of Alexandria,—men tilled with the spirit of Catholic
faith and entirely obedient to its teachings. You repre¬
sent all these, and all the great centuries of faith that
the Church has passed through ; you represent all the
-efforts, the trials and the labors men have undergone not
only to preserve the Christian faith, but to preserve it
in the minds oi' the young, establishing as best they
could, in difficult times and circumstances, Christian
schools.

In our days we all know that education is the greatest
of all the questions. It far transcends every other that
arises among us. It is the one great, solemn, impor¬
tant question for every one of us. We read every day
of the absurdities of the time, of its crude theories,
and all these things we pass by; but there is one thing
that is founded upon the great solid principles that
do not and cannot change—principles that go beyond
time and into eternity, that have regard to human
life and the human soul and its everlasting destiny.
And that thing is the work of Catholic education—the
Christian education ol‘ the Christian child.

Great efforts have been made and are being made,
great success has been attained. We all desire that
if may be greater. It will be, I am sure, greater in
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time, and it is a pleasure to us to realize, as we dor
that this idea, the spirit of Catholic education—the-
need of the proper bringing up of youth—has grown
and is increasing among our Catholic people. The
efforts that you are making will be fruitful for good.
The conference which you hold here will have a far-
reaching effect.

But in order to secure this, you must not allow the
effect to be transient. This conference will continue, I
trust, through all the years to come, and how vast will
be the result in training the opinions and the ideas of
the Catholic people throughout this broad land to the
necessity of giving their children a Catholic education !
The universal recognition of this need will come even¬
tually, and your conference will be one of the great
means of producing this effect. You will continue
your labors, and I am satisfied that you will see
the result of them. Our youth will frequent Catholic
colleges more and more. They will turn aside from
other places, and the time is coming when the Church in
America will have a generation of zealous men and
women, Catholic men and women, who will never be
ashamed or afraid to profess and practice their Catholic
faith.

For these ends you have come here to ask the aid of
the Great Spirit of Light and Truth in your coming
conference. I hope and am sure it will be happy
and prosperous. May its results be something that
none of us Catholics can estimate ! I would like, how¬
ever, to impress upon those who represent the various
colleges, the Rector of the University and all others,
that, to produce the best effects, the conference should
be held every year.. I wish you every blessing.
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FJRST SESSION.

At 11 A. M. the temporary organization of the Con¬
ference was effected in St. James’ school hall. The Rt.
Rev. Mgr. Thomas J. Conaty, 1). D., Rector of the
Catholic University of America, occupied the chair and
called upon the V. Rev. Vincent Huber, 0. S. B., Rec¬
tor of St. Bede College, Peru, Ill., and the Rev. Francis
Cassilly, S. J., Vice President of St. Ignatius College,
Chicago, Ill., to act as secretaries pro tem.

The meeting then opened with prayer, after which
the Rt. Rev. Chairman prepared the following cable¬
gram, which was ordered to be sent to the Holy Father :

Leo .XIII, Rome, Italy:
“The Delegates of the Catholic Colleges'in Conference assem¬

bled, congratulate Your Holiness on your providential restora¬
tion to health, continuance in which seems so much for the good
■of religion, and pray Cod long to preserve Your Holiness. They
express a sense of filial devotion and attachment to Your Holi¬
ness, who has spared no effort to make the furtherance of Cath¬
olic education an accomplished success, and they most humbly
ask the Apostolic blessing.”—Thomas .). Conaty, Rector Cath¬
olic University, Presiding Officer.

The following colleges were represented by delegates :
Boston College, Boston, Mass., Rev. William R.

Mullan, S. J.
College of Our Lady of the Sacred Heart, Watertown,

Wis., by delegates from Notre Dame, Ind.
Georgetown College, Washington, D. C., Rev. John

D. Whitney, S. J., and Rev. John A. Conway, S. J.
2CC
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Holy Ghost College, Pittsburg, Pa., Y. Rev. J. T.
Murphy, C. S. Sp.

Holy Cross College, Worcester, Mass., Rev. John F.
Lehy, S. J.

Loyola College, Baltimore, McL, Rev. John A. Mor¬
gan, S. J.

Mt. St. Mary’s College, Emmitsburg, Md., V. Rev.
W. L. O’Hara, A. M.

Marquette College, Milwaukee, Wis., by Jesuit
Fathers from the St. Louis province.

Niagara University, Niagara, N. Y., V. Rev. P.
McHale, C. M., and Rev. E. L. Carey, C. M.

Notre Dame University, Notre Dame, Ind., by Rev.
James French, C. S. C., Rev. J. B. Scheier, C. S. C.,
Rev. James A. Burns, C. S. C., Rev. John W. Cava¬
naugh, C. S. C., and Rev. T. H. Crumley, C. S. C.

St. Ambrose College, Davenport, Iowa, Rev. J. T. A.
Flanagan and Rev. R. J. Renihan.

St. Benedict’s. College, Atchison, Kas., V. Rev.
Joseph Sittenauer, O. S. B.

St. Bernard’s College, Cullman, Ala., Y. Rev. Joseph
Sittenauer, O. S. B.

St. Bede College, Peru, Ill., Y. Rev. Yincent
Huber, O. S. B.

St. Bonaventure College, Allegany, N. Y., Y. Rev.
Joseph F. Butler, 0. F. M.

St. Francis College, Quincy, Ill., Rev. Nicholas
Leonard, O. F. M.

St. Francis College, Brooklyn, N. Y., Bro. Jerome,
0. S. F.

St. Francis Xavier College, New York, N. Y., Rev.
D. W. Hearn, S. J.

St. Ignatius College, Chicago, Ill., Rev. Francis Cas-
silly, S. J.
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Canisius College, Buffalo, N. Y., Rev. James B.
Theis, S. J.

St. Ignatius College, Cleveland, 0., Rev. James A.
Rockliff, S. J.

St. John’s College, Brooklyn, N. Y., Rev. J. J. Sul¬
livan, C. M.

St. John’s College, Ford ham, N. Y., Rev. J. W.
Fox, S. J.*

St. John’s College, Collegeville, Minn., Rev. Alexius
Hoffman, 0. S. B.

St. Joseph’s College, Dubuque, Iowa, Rev. John P.
Carroll.

St. Joseph’s College, Teutopolis, Ill., Rev. Hugolinus
Storff, O. F. M.

St. Joseph’s College, Philadelphia, Pa., Rev. J. A.
Doonan, S. J.

St. Joseph’s College, Collegeville, Ind., Rev. August
Seifert, C. PP. S.

St. Louis University, St. Louis, Mo., Rev. James F.
X. Hoeffer, S. J.

St. Mary’s College, St. Mary’s, Ky., Rev. J. Fehren-
bacli, C. R., and Rev. Anthony Waechter, C. F.

St. Procopius College, Chicago, Ill., Rev. Augustine
Muenkel, O. S. B.

St. Thomas College, Villanova, Pa., Y. Rev. L. A.
Delurey, O. S. A.

St. Stanislaus College, Chicago, Ill., Rev. Andrew
Spetz, C. R.

St. Meinrad’s College, St. Meinrad, Ind., Rev. Bede
Maler, O. S. B.

St. Viateur’s College, Bourbonnais Grove, Ill., Rev.
E. L. Rivard, C. S. V., and Rev. J. F. Ryan, C. S. V.

St. Vincent’s College, Chicago, Ill., Rev. Thomas
O’Neill Finney, C. M., and Y. Rev. P. Y. Byrne, C. M,
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St. Vincent’s College, Beatty, Pa., Rev. Germain
Ball, O. S. B.

St. Xavier’s College, Cincinnati, 0., Rev. Peter A.
Krier, S. J.

The Creighton University, Omaha, Neb., Rev. M. P.
Dowling, S. J.

St. Thomas College, St. Paul, Minn., Rev. James C.
Byrne.

Seton Hall College, South Orange, N. J., Rev. George
F. Brown.

Catholic University of Ottawa, Can., V. Rev. H. A.
Constantineau, 0. M. I.

Catholic University of America, Washington, D. C.,
Rt. Rev. Mgr. Thomas J. Conaty, D. D.

St. John’s College, Cleveland, and Sacred Heart Col¬
lege, Prairie du Chien, Wis. Represented by the Jesuit
Fathers of the Buffalo Mission.

St. Edward’s College, Austin, Texas ; Holy Cross Col¬
lege, New Orleans ; Sacred Heart College, Watertown,
Wis., and St. Joseph’s College, Cincinnati. Repre¬
sented by the delegates from Notre Dame.

St. Mary’s College, Kansas, and Detroit College,
Detroit. Represented by the delegates of the Society
of Jesus from the Missouri Province.

Other clergymen in attendance were: Rev. Hugh
McGuire, Rev. Thomas P. Hodnett, Rev. Fr. Anthony,
O. F. M., Rev. M. A. Dorney, Rev. D. A. Tighe, Rev.
Frank Henneberry, of Chicago ; Rev. Morgan M. Slieedy,
of Altoona, Ill.; Rev. James F. Powers, of Spring Val¬
ley, Ill.; Rev. Thomas S. Keating, of Ottawa, Ill.

On motion of Rev. John A. Conway, S. J., seconded
by Very Rev. P. McIIale, C. M., the temporary officers
.were continued as permanent officers of the Conference.
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The Conference was formally opened by the Rector
of the Catholic University with an address on

The Mission of the Catholic College.

“In welcoming you, as the representatives of the
Catholic Colleges of the United States to this first Con¬
ference, I may be allowed to congratulate you upon this
splendid evidence of interest in a meeting which has in
view the establishment of good fellowship among our
colleges, as well as the strengthening of the lines of
Catholic collegiate education. The success of our col¬
legiate work, as well as the success of all work, must
depend upon the well-ordered organization of our forces.
Never was there a moment when the union of our forces
was more needed than at present to feel and make known
our strength. We need close relationship, mutual help¬
fulness, loyal standing by one another—such action
develops strength. The single threads, weak or strong
in themselves, when wound together make the all-
powerful cable. In this day of trust and syndicate,
we should enter into that trust which helps to produce
work, which uplifts and upbuilds, which gives encour¬
agement and direction, which sustains and ennobles.
United effort in the improvement of our collegiate con¬
ditions will give confidence to our people, and make
them realize that there is in us ability to educate.

There had often been expressed the desire for a coming
together of Catholic educators, for the purpose of con¬
sidering the condition of all the parts of our educa¬
tional system. I had the honor of presenting to the
board of trustees of the Catholic University the project
of a conference of seminary and college presidents, and
was instructed to consider the feasibility of such a con¬
ference. The seminary presidents met the recommenda¬
tion with an unanimity of approval which made their
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conference at St. Joseph’s Seminary, Dunwoodie, N.Y.,
last May, a marked success. Your presence here to-day,
representing, as you do, the entire body of collegiate
instructors, is an evidence of the spirit in which the
recommendation for the conference of colleges was

adopted. As you know from the circulars which you
have received, the work of this Conference is largely
the outcome of your own suggestions. I have tried to
interpret your wishes, and, in attending to all the details
of the Conference, I have acted solely in your interest.

It is a great honor for me to be permitted to call this
Conference together, and to place before you a plan of
work. All agree as to the importance of this meeting.
Coming from all sections of our vast country, repre¬
senting the various teaching orders of the Church, with
the experience of many years in the successful carrying
on of college work, with the traditions of the centuries
telling for education, our college system is brought face
to face with the demands of our American life. The
mission of the Catholic college deserves our most serious
thought.

The topics before you for discussion are subjects
general in their nature, and yet through them all runs
the one thought of the Catholic college, the work it
has to do, and how that work may best be done. Your
earnest devotion to the ideals of Christian education
is a sufficient warrant of your interest at every moment
of the time allotted for deliberation. We meet to-day
for the first time as representatives of the collegiate
system of the Catholic Church in this country. We
come to form acquaintanceship one with the other, to
study the methods of one another, to know points of
contact and of difference, to question methods of im¬
provement, to realize the demands of the people, to
shape and mould our instruction so as to produce the
best results for tho*se committed to our care. Thank
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God, we are not groping after tlie aims and purposes of
education. They are as clear to us as tlie brightness
of tlie sun at noonday. There are no uncertainties in
our ideas of life. Our one question is, as to the best
methods for securing the education that answers all the
purposes of life. The very soul of a body of educators
like this is the spirit of God, one aim and one purpose
actuating all, the very aim and purpose which direct
the efforts of God’s Church in the establishment of the
Kingdom of God in the hearts of men. There is an
absolute iron logic in the unity of education. It finds
itself in the completeness of man’s development, in the
perfect fitness of man for the duties of life, in the ability
by which man is enabled to go forth into life and do his
best work. School discipline is the apprenticeship by
which man is trained to use the tools which are needed
to work out success in whatever sphere he may find him¬
self, in whatever vocation may be imposed upon him.
The unity of education finds itself expressed in variety
of methods, in every influence that tends to the develop¬
ment of man until he reaches the rounded out and per¬
fected character of true manhood, as expressed in its
highest form, in the well instructed perfect Christian.

Not all are privileged to reach to the upper heights
of education, but every part of the educational system
should complete its work, so that as far as it goes it
trains man to use his faculties, according to the devel¬
opment which he receives. The great majority never

go beyond the elementary school, a small proportion
pass through the preparatory, smaller still the number
who enter and few those that complete the collegiate
course, while those that enter the professional and uni¬
versity lines form but an infinitesimal part of the
population. The increase of collegiate students is in
marked accord with the increase of material prosperity.
Yet, upon the collegiate system of education depends
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the future of the professions, and, in the minds of
many, the realization of the best hopes for the future
of society through an intelligent leadership.

Our preparatory, as well as our graduate, schools
depend upon collegiate instruction for the future
teachers and scholars. The seminaries in which our

clerics are trained look to the college for the develop¬
ment of the youth who are destined in God’s providence
to be the teachers and leaders of the people. The
importance of the collegiate system, as the preparatory
school for leadership, not merely in professional, but
also in business life, is receiving much attention from
the educational thought of the age. Our Catholic sys¬
tem of education, which is based upon the ideals of
Christian life, and which maintains obedience to the
oneness of education, cannot close its eyes to the
demands of the hour, and must be prepared to pass into
the best possible conditions in the methods by which
it hopes to realize its ideals.

We have witnessed the scientific phase which educa¬
tion has taken ; we notice now the sociological. It is
our duty to take note of all these tendencies, and with
truth, the knowledge of God, the supernatural to guide
us, we should lead youth into all fields of scholarship,
placing their education in touch, with the scientific and
social tendencies, and control both by the great truth
of God, under the guidance of the Church of Christ.
A danger has been felt during the century that science
alone, unaided by Revelation, has led scholarship
astray. The danger now is that the social problems
which are bringing the scholars nearer to the study of
man in his human life may be led astray by humani¬
tarian principles, divorced from the supernatural idea
of man’s true destiny. College must put man in touch
with science illumined by faith and with humanity
ennobled and redeemed by Christ. Science and eco-
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nomics are demanded in the education of the day, and
the Catholic student should be equipped to meet their
questions. It seems unnecessary to dwell upon the
history of our educational system, to trace its beginning
in the episcopal schools of the early Church, to mark
the evolution under the monastic system into the uni¬
versity of the Middle Ages. It is a delight to the
student of education to wander through the annals that
depict in glowing colors the glories of that educational
system which the Catholic Church built into the lives
of the nations whom she civilized ; to see her schools
Christianize the influences that came from Greek and
Roman civilizations ; to watch her actions upon the
philosophies of the ancients, and see the processes by
which she Christianized, and thus supernaturalized,
the thought of pagan minds and brought forth, through
her labors, the system of Christian philosophy which
the world recognizes as the foundation stone of true
knowledge. These traditions of the ages of faith have
twined themselves around the Church in every country
into which she has entered.

In the English-speaking world the reasons for the
difficulties of collegiate education among Catholics is
easily known from the teachings of history. The penal
laws, by virtue of which Oxford and Cambridge and
Trinity passed away from the Catholics to the reformers,
the confiscation of the property of the Catholics, the
prohibition of the education of Catholics by Catholics,
all these tended to force Catholics to receive by stealth
or in foreign countries whatever education came to
them. Stripped and robbed of their public schools and
universities, persecuted for over three hundred years,
the Catholic people of Great Britain suffered for the
faith: In view of their difficulties, how magnificent
the rebuilding, first on the continent in the English and
Irish colleges, established near the great centers, and
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then in England from 1763, when Bishop Challoner
established a college at Sedgley Park, Avitli Ushaw and
Stoneyhurst in 1794, down to the present time !

The Clin roll and the school have always gone together.
It would be interesting to follow the story from the
Cathedral school in Canterbury, which was the earliest
ecclesiastical foundation, down to the establishment of
the universities of Oxford and Cambridge, and from
that to the present time. Theodore, who was made the
Archbishop of Canterbury, added his Greek to the
Latin culture, and placed both within reach of Bede
and Adhelm. York School had Alenin as its master

until, in 780, Charlemagne called him to found the
palace school at Aachen. The Cathedral cities became
school centers. What a story of education in Ireland
from the sixth to the tenth century; what a page of
glory in the establishment of the continental univer¬
sities !

Universities sprang from that mighty movement of
the human mind, which arose about the eleventh cen¬

tury, and continued until 1300. The intellect of the
young nations needed the touch of the living Word.
The purpose of the university was to bring all arts and
philosophies under the sway of Christ, to establish that
kingdom in which all men are one. From the rise of
the universities until the Reformation the system of
study was linked with Christian unity, for one life per¬
vaded Christendom. With heresy came the shattering
of unity and the divorce of university from Christian
unity. Before the Reformation there were sixty-six
universities in Europe, nearly all initiated by the
Church, and all supported by clergy and laity together.
Some came out of a school for boys, like Cambridge;
some by combination of the religious orders and clergy
toAvards a common center, as at Caen, and to a certain
extent at Oxford and Paris. Fourteen of the nineteen
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■colleges at Oxford and four of the five halls were founded
by Catholics.

The story of Catholic education in America is one of
deep interest to us, for it is marked with the struggles
of a people who followed their religious teachings, de¬
manding that religion be the alpha and omega of their
instruction. The history of the Church of Christ in
this country for the last one hundred years is full of
the earnest, self-sacrificing struggles of a poor people in
material things, but rich in the faith. The rude cabin
of the wilderness has given way to the magnificent
cathedral of the populous city, the simple school taught
by the zealous priest has yielded place to a parochial
school system which has no unwillingness to compete
for honors with the well-endowed schools of the state.

Consecrated, religious, devoted men and women, zealous
priests, have united with the bishops in giving to our
Catholic children the best secular knowledge, side by
side with the higher and nobler knowledge of God and
religion.

The collegiate system has a history worthy of elabora¬
tion. The simple, unpretentious school, where a few
hours were given by a devoted priest to the teaching of
Latin, marks in many places the beginnings of colleges
that to-day stand in the front ranks of collegiate in¬
struction, having on their rolls the names of distin¬
guished men as alumni. The religious orders, whose
traditions of education carry us back to those Middle
Ages of educational glory, built the collegiate system
into our Church life.

It is easy for us to recognize the difficulties with which
Catholic collegiate education has had to contend in this
country during the past one hundred years. The Catho¬
lic people themselves in great part lacking in means, the
Church struggling to build itself beside the homes of
the people, the conscientious effort for parish schools,
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the demand for higher education, met by the establish¬
ment of colleges by the religious orders, the lack of
endowment, the poverty of fees—all these contributed
to the meager equipment. During all that time the
comparison with heavily endowed or state established
schools made increased difficulties for those who were

laboring to establish our Catholic colleges. No praise
too great to the men who during this century have given
us the opportunities for education, however limited,
which we have enjoyed. Sacrifices and privations were
needed from teachers and students, like unto the sacri¬
fices and privations which were called for from Catho¬
lics in their Church relations. The struggle and priva¬
tion are practically ended. Our people are reaping
some of the advantages of material prosperity, and as
a consequence increased collegiate instruction, not
merely for our clergy, but also for our laymen, is
eagerly sought for. A system of colleges covers the
land ; opportunities for collegiate education are at our
doors, and we stand ready to prepare for all demands
upon us. We have practically passed what I may call
the building period of the college, the stone and mortar
period. We have come to the moment of the instruc¬
tional building up of our system, the equipment of
teachers and laboratories. Indeed, we have reached
the time when the college is to be tested, not by the
general name of college, but by the interior construc¬
tion of its system, through which the results demanded
by our conditions are obtained. The time has come
when the name over the door is not a sufficient attrac¬

tion to the student world.
It may be well for us to consider carefully the true

idea of the college. It does not seem necessary to con¬
fine it to the mere teaching of the ancient classics.
Does it not mean that and more ? Has it not a broader
sense ? Does it not stand for everything that tends to
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•establish a perfected discipline of the man, a training
of the faculties—in a word, the development of liberal
“Culture upon broad lines, a touch with the ancient and
a touch with modern civilization, the fitting for leisure
and for business as well as for the professions ? The
college is to teach how to acquire habits of study, for,
as Cicero says, “ More men are ennobled by study than
by nature;” and the Christian would add, ennobled
still more by grace which comes by the study of God
and religion. The college lits men to become thinkers
and leaders. It prepares them to be able to stand
against the current that leads aimlessly and oftentimes
recklessly to destruction. Too many men drift with
the tide. Men are needed to stem it. The college aims
to give a liberal education by which students are made
to realize their powers of life, and acquire a view by
which they may see the relative value of things. “Col¬
leges can only serve us,” says Emerson, “when their
aim is not to drill but to create; when they gather,
from far, every ray of various genius to their hospitable
halls, and by their concentrated lires set the heart of
their youth in flame.” College training is develop¬
ment growth, individual activity, rather than recitation,
memorizing and rote ; it is making a man realize the
forces within him and teaching him how to use them.
College, as has been well said, is the time and place of
accumulations, by which the mind is stored with facts,
but it is also the time and place for teaching man how
to use these facts in the varied demands of life. The

important question is not what one studies, but how
one studies. The college should develop sound intel¬
lectual habits, fostered, by live teachers who lead one
to be alive, to take advantage of opportunities, to un¬
fold, and thus to develop himself. The teacher makes
the school. He is more important than text-books or

apparatus. “Have an university in shanties,” says
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Cardinal Newman, “nay in tents, but have great
teachers in it.” The college influence, the college
touch, the college development, are methods that tell
in the moulding of his manhood, but the college teacher
is the greatest of all influences, the man who knows
not only what to teach but how to teach it best. No
one can touch the lives of others who has not a positive
life of his own. The great teacher is great because he
leaves a mark upon the minds that come under his
influence. The student who has no respect for the
teacher, who once realizes that he is not a master, will
soon grow weary of his studies. The student who has
no respect for the courses of study will soon lose respect
for the teachers.

It is well for us to realize the duty of the college to
the people. No more important trust can be confided
than the education of youth. The moment of most
intense interest to a parent is the moment of decision
as to the school to which his son is to be sent. The
transition from home to college marks a significant
change in the life of a young man. The entire future
usefulness of a man may depend upon his college
moments. Plow estimate the importance of the choice
of studies ? how realize the effect upon afterlife ? One
enters college seeking liberal education. The past and
the present must combine to produce the proper result.
Dr. Butler says: “The first question to be asked of
any course of studies is, does it lead to knowledge of
our contemporary civilization? if not, it is neither lib¬
eral nor efficient.” The knowledge of contemporary
civilization alone, in my judgment, is not all that a
liberal education means, but we may concede, and no
doubt Dr. Butler says it in this meaning, that educa¬
tion is not complete nor is it fully efficient if it does
not embrace an acquaintance with modern life.
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The mere determination to establish a college, or the
fact that a college is established, are not of themselves
sufficient reasons to warrant consideration of them as

fulfilling a duty to education. Every college should
be prepared to give reasons for its existence, and stand
ready to have its methods and results tested, as to their
value in reaching the aims and purposes of a college.
An underlying principle, never to be lost sight of, is
that the college exists to fit students for life. If that
principle fail, all else fails with it.

The usefulness of a thing oftentimes determines its
value. Fronde says “that the backbone of an educa¬
tion must always be the ability to do something.”
Hence the college must be prepared to answer the ques¬
tions of usefulness in the. different forms of education
which it is prepared to give. There is much said
to-day with regard to character building and the ethical
in systems of education. No class of educators stand
for better ideals of character than the Catholic educa¬

tors, for their standard is the standard of Christ, the
ideal manhood is the manhood of Christ, and their
ethical ideas spring from the Grospel which Christ
preached. With them religious and profane knowledge
go hand in hand. They realize that the natural sci¬
ences, economics, political and social sciences, are all
to be developed, because they lie at the basis of mate¬
rial advancement, deal with the conditions of industrial
prosperity, and offer views of the well-being of society.
Most assuredly the courses of study should not merely
direct us to live in the past, but they should be perme¬
ated with the sense of the present. We are on the
earth, in the midst of the active forces of nature, we
still live, and our life should be in close touch with our

neighbors. The past offers us experience for the pres¬
ent and future. Its language, history, philosophy aid
us in estimating answers to present questions. No man
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can thoroughly understand the present unless he have
a clear view of the past. The civilization of to-day is
constantly clamoring for consideration, and the many-
sided interests of social and economic conditions are

matters of present moment. The college which meets
the demands of the people, which fits the people for
life, is the college the people will love. The college
must stand or fall upon its merits, and the test will be
its ability to meet the demands of Church and State.
Is it to be the college of one method, of one mould, or
the college of different methods and different moulds?
Shall the one training be meted out to all who come, or
shall the aptitude, the tastes, the aims of life, be con¬

sidered, and education be fitted accordingly? No little
attention has been given to the discussion of the ques¬
tion of one course of studies for all students. A dis¬

tinguished educator said that “it is like feeding all off
the one dish. We bear much of the many who have
been benefited by these methods ; it would be well to
take account of those who have been injured by it.
Formal discipline as to all sameness and rule does not
develop individual faculties. The old theory was that
there should be a certain amount of mathematics to
train the reasoning powers, and so much Greek gram¬
mar to train something else, whilst sight was lost of the
power of instruction which was needed in the process
of training.”

After all, there is something needed besides the mere
discipline of mind, besides mere training. There should
be at the same time the communication of some knowl¬

edge of men and nature. The ancients summed it up
in the words “humanities,” a name, as Guizot says,
“admirable and admirably true.” Mgr. Dupanloup
developed the idea beautifully in his studies on higher
•education. He says, “ to name and deline the studies
which are the most powerful means and the highest
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form of the intellectual education of man is to mention
the ‘humanities.’ In the natural order, they lift in
him humanity to its highest expression, develop and
fortify most powerfully his intellectual and moral fac¬
ulties, and form and perfect them in the image of God.
They are not the end of education, but the means to¬
ward the end; they make man more human, developing
mind and speech, and these are the noblest prerogatives
of man.”

Our educational system contains two great elements:
the moral and the intellectual training of our youth.
The Catholic College plants itself upon the principle of
parental duty, standing as it does in the relation of
parent to child. Its love should be the love of the
father, and not the harshness of the stepmother, nor the
cunning alertness of an official entrusted with the exe¬
cution of law. Its morality is the morality which the
Church hands down to us from Christ. Its intellectu¬

ality is an intellectuality receiving its light from God,
under whom all the human faculties are to be fully
developed. The teaching of virtue according to the
Christian ideal, the correction of defects—above all,
the preservation of purity—these are key-notes to the
moral training of the Catholic youth. The underlying
principle is the motive of life, in the love of God, which
is above all, and ennobles all other motives. Honor,
manliness, truthfulness, good-breeding, are natural mo¬
tives supernaturalized in the love of God. The parental
care begets watchfulness which, when tempered with
generous trust and confidence, develops noble and trust¬
worthy character.

Our duty in all educational agencies is to develop-
character with knowledge, to instruct mind and con¬
science under the influence of the truth of God as-

taught us by the Church. Character is something finer
3CC
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than anything a man says or does. It is the integrity
of life; it sees the truth, because it is the truth, and
does the right, because it is the right ; which despises
sham and follows truth, no matter what the conse¬
quences. Character is one’s self developed according
to the true ideals.

“It is essential for education,” says Bishop Hedley,
“that each boy in a school should be treated, not as a
mere unit, but as a delinite individual, with special
strong points and with special weakness.”

The study of individual character, and kindness in
dealing with it removes distrust. There is no greater
element in generosity of spirit than trust in a man.
Let us teach a sense of duty, not time serving. There
is danger that the work of forming character and devel¬
oping intellect may be divided, and the guiding influ¬
ence divided also.

Sir John Lubbock says: “The important theory is
not so much that every child should be taught, as that
every child should wish to learn. A boy leaving school
knowing much but hating his lessons, will soon have
forgotten almost all he ever learned, while another who
had acquired a thirst for knowledge, even if he had
learned little, will soon teach himself more than the
first ever knew.”

The ultimate purpose of education is to form citizens
for the city of God ; while doing this, it also fits them
for the duties of life. It establishes and develops the
supernatural virtues of the practical Catholic, and adds
to them the natural virtues, intellectual and moral,
which are essential in fitting them for the world. Much
of the education of to-day runs astray on the Hebartian
principle, which appeals strongly to the natural side
of our character. The rectitude of nature, the impulse
of goodness lead to an end which is human. There is
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much theorizing to-clay upon the beauty and strength
of ethical science. Ethical science may produce true,
honorable, just men. Spiritual science alone can teach
us the truth, honor and justice that make the manhood
which can save. We must be spiritual men and not
mere philosophers ; the motive of the love of God must
be the soul of all our actions.

The Catholic is strengthened in the grace of the sac¬
raments frequently received, the sanctifying influence
of Catholic devotion, and the superiority of the moral
doctrines of the Church.

“ The evil of the day,” said Lord Shaftesbury, “is
the banishment of the positive doctrine of religion.”
The only security of a Catholic is a thorough Catholic
education up to the highest jioint attainable.

Society is reaching to material civilization—luxury,
pagan refinement, rationalism. The mission not merely
of the Church but of the individual Catholic as a mem¬

ber of society, is to save himself and society through
Christ. Education and religion, like body and soul,
are inseparable. The world is before our young men ;
they have their fortunes to make ; their livelihood to
provide for; their place to take in the work of life.
Their duty is to labor and to love, to serve God and
their fellowmen. Their duty is to be the very salt of
the earth, and thus preserve it from corruption. As
Canon Oakley has said : “The Christian religion,” and
by Christian religion he meant the Catholic Church,
“is able to make the man, as I may say, to his very
finger ends. Let us endeavor to form the perfect Chris¬
tian layman, and we may then safely leave the gentle¬
man to take care of himself.”

James Russell Lowell said at the 250th anniversary
of Harvard : “Let it be our hope to make a gentleman
of every youth who is under our charge, not a conven-
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tional gentleman, but a man of culture, a man of intel¬
lectual resources, a man of public spirit, a man of refine¬
ment, with a good taste, which is the conscience of the
mind, and that conscience which is the good taste of the
soul.”

Culture, the soul of which is Catholic theology, is
the culture which makes the true gentleman, begins in
early life in the lessons of the Catechism and is com¬
pleted in the broader development of the aims and pur¬
poses of life as made known to the scholar in the teach¬
ings of the Church. The highest type of manhood
should be found in the Catholic gentleman. We have
the best means of education, we should produce the
best.

The moment has come for us to look our duty straight
in the face, and see by what means it may be fully met.
It becomes us to study our educational system, to tie
together their frayed strands, to unify it and make it
harmonious, to link part with part, and all its parte
into a whole that all may contribute to the moral and
intellectual development of our Catholic youth. Criti¬
cism is not a mark of ingratitude—it is oftentimes the
indication of true affection, for it tends not to destruc¬
tion, but to perfection.

This Conference aims to discuss the ideals of college
life. One of the results, it is hoped, will be the per¬
manent establishment of an association of colleges,
with annual meetings, in which college conditions shall
be thoroughly questioned and answered. Discussion
is an evidence of life. Collegiate discussion will lead
to the realization of the consciousness of the college
relations to the public and the individual. A college
that has no interest in the discussion of educational

methods, is on its way to a condition of innocuous desue¬
tude, and will soon belong to the dim and misty past>
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possessing a name once glorious, once brilliant, but now
faded and soundless. The college that has nothing to
learn is near a Rip Van Winkle condition, in which
no one will recognize or know it; for it has lost the
life touch which was needed for the conditions of

society.
It is important for us not to forget that the colleges

are creating their own future. They are giving an edu¬
cation that one day will come back to them. They are
casting their bread on the waters, training recruits for
the next generation. Many of the students of to-day
will be the teachers of to-morrow, in the same class
rooms. College education is therefore a duty to the
college itself. The alumni of this generation will be
our critics in the next one, and we shall be severely
judged by them when the day comes to them, for send¬
ing their children to us. Our defects will act as bar¬
riers against our progress. Our life depends upon
improvement. The severest of criticism, if made in
kindness, is mercy and goodness to the system.

If this be the mission of education in general, if it be
the aim and purpose of the general college idea, how
much all this is ennobled and sanctified in the mission
of the Catholic educator in the Catholic college, whose
theories are not based upon the mere things of the
mind, but who has received a divine mission strength¬
ened in the traditions and teachings of Jesus Christ to
go forth and teach men the true life.

Consecrated as you are to the mission of teaching,
yours it is to influence young lives with the influence
that comes from God; to uphold, uplift, upbuild that
character which finds the lamp that will illume its way
in the truth of God, which finds in the destiny of human
life the purposes and aims of God.

Let us take our inspiration from the words of our
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illustrious leader, our Holy Father, Leo XIII., wlio
said in his encyclical of January 6, 1895 :

“An education cannot be deemed complete which
takes no notice of modern sciences. It is obvious that
in the existing keen competition of talents and the
widespread and in itself noble and praiseworthy thirst
for knowledge Catholics ought to be not followers but
leaders.”

This, in every age, has been the desire of the Church.
Upon enlargement of the boundaries of the science has
she been wont to bestow all possible labor and energy.
Let our colleges, then, be the best.

This conference is not called to discuss defects so

much as to re-establish foundations. The results of
the discussion of the conference will be to accentuate

topics for future conferences. The thought to-day is
the thought of ideals. If we reach that result, we shall
have succeeded in the work proposed for us. In God’s
name let us go forth to the unification of our collegiate
system, and place before our college work the ideals of
true college instruction. Our duty is to aim at the
ideal which fits men for every walk in life, which puts
him in touch with the life about him, which obliges
proper preparatory training, which makes the degree
stand for something, which makes the Christian gen¬
tleman, scholar, which finds in the Catholic college all
that the non-Catholic college has plus the more impor¬
tant religious training which makes the Catholic man
of Christian culture. This is our duty. Let us face it
manfully, clear away all deceit and pretension and
labor for the best results with one heart and one soul.”-

At the conclusion of the address the Chair announced
that in the general discussion each speaker would be
limited to five minutes.
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The Very Rev. John T. Murphy, C. S. Sp., Presi¬
dent of Holy Ghost College, Pittsburg, then read the
following paper on

The Typical Catholic College: What It Should Teach.

In undertaking, at brief notice, and under stress of
other occupations, to speak of the “ Typical College,”
I determined to dwell not so much on the matters con¬

cerning which there can be little or no divergence of
opinion, as on those which seem to demand an inter¬
change of views.

I understand by the “Typical College” not the ideal
college which I would build up had I endowments at my
command, and a right-thinking, well-to-do clientele.
I shall rather consider it as the embodiment of what we

Catholics may aspire to achieve for secondary educa¬
tion in our present straitened circumstances.

With us the word “college” is not accepted in the
sense in which it is usually taken in this country.
Here, the college is understood to be an institution of
learning that begins where the high school or academy
leaves off, and ends where the technical or professional
school begins. A certain number of these colleges
have, in the course of time, and by the aid of ever-
increasing endowments, added extra or post-graduate,
as well as purely professional and technical courses to
their proper curriculum, and have thus bloomed, in
name at least, and, to a certain extent, in reality into
universities. But this change in their purpose and
methods has been made to the no small detriment of
their proper work—the development of liberal cult ure.
Pour years of study, starting from the ordinary stand¬
ard of college entrance examinations, cannot lead the
average youth further than the portals of true univer-
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sity work. If lie is induced during those four years, as
happens so often in American colleges, to go beyond
the college sphere and pry into the university temple,
he can do so only as a dabbler or curiosity seeker, with¬
out hope of reaping solid advantage from such piece¬
meal work, and at the cost of neglecting forever some of
the essential branches of a liberal education. This am¬

bitious blending of educational spheres that are of their
nature distinct, is probably the cause of that absence
of logical reasoning, originality of thought, and fash¬
ioned forcibleness of expression that marks most, if not
all, current American literature. We are far behind
the leading countries of Europe in the possession of
those organs of deep thought and cultivated literary
form that are such powerful instruments for moulding
public opinion and advancing true civilization. Indeed,
thoughtful Americans recognize the defectiveness of the
system that proposes to give at one and the same time
secondary and university education, but which can pos¬
sibly give neither of them in a complete and satisfactory
manner ; and, accordingly, they flock in large numbers
to European universities to receive the higher culture
of which they got only a smattering at home.

The proper work of a college, as I understand it, is
that of secondary education, that is, the edncational
field lying between the primary school and the univer¬
sity. This iield will require for its full cultivation
about seven years. It is an open question whether
these seven years should be spent in close connection
in the same local, under the same general direction, or
should be divided into two periods, each spent in a dif¬
ferent place, and under a distinct system of discipline
and management. We find the separate system pre¬
vailing generally in the United States; the flrst three
or four years of secondary educational work are gone
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through in the academy or high school, the last four in
the college. The connected system is in vogue in the
lycces of France, the c/ymnasiums of Germany, the
public schools (as they are called) of England, and in
our Catholic colleges here. Speaking theoretically, I
should favor the separate system. I believe that a good
high school or academy would give a better, more
complete, and more practical education than what can
be given in the first three of a seven years’ course. It
would supply, in a well rounded form, all the education
that the majority of our boys need, and would furnish
■excellent material to the college. The system of discip¬
line in such a preparatory school should be of the kind
suited to the age of its pupils; and the college, being
separated from it, would be free to adopt a more rational
and trustful method of dealing with those budding into
manhood than is practicable in the connected seven

years’ system. Besides, in presence of the nomencla¬
ture that generally prevails in the United States, the
reputation of our Catholic educational institutions suf¬
fers severely from the fact that mere young boys, or,
worse still, over-grown lads, whose early education has
been neglected, speak of themselves, and are spoken of
as “students” of such and such a Catholic college;
and the recipients of commercial diplomas in our busi¬
ness departments, who cannot be said to be educated
in any true sense of the word, are blazoned as “gradu¬
ates ” of our colleges.

To speak in favor of dividing the seven years between
the high school, or academy, and the college means, prac¬

tically, to suggest the multiplication of the former and
the lessening the number but increasing the strength
of the latter. Here, in the city of Chicago, before the
Catholic Congress of 1893, I pleaded for the establish¬
ment of free Catholic high schools as a necessary ap-
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pendage to our parochial school system. I showed
how this could be done either in connection with exist¬

ing colleges, or independently, by combination among
the parishes of large centers. In the absence of free
Catholic high schools numbers of our youth are either
relegated to a lower position in the competition for
livelihood, or else they are tempted to go to the public
high school. In some places known to me they are not
tempted but actually encouraged by the managers of
the parochial schools to proceed to the municipal high
school. Yet this policy is fraught with the gravest
consequences. For, if there is any period of life which
needs a thoroughly Christian education it is that be¬
tween twelve or fourteen and eighteen years, the period
usually spent in the high school.

But there is such general apathy among American
Catholics at present with regard to Catholic higher
education that the voice that pleads for it seems to-
waste itself on the desert air.

We have to seek, therefore, our typical Catholic col¬
lege not where and as I for one would like to find it,
beginning where the high school ends, receiving only
such students as prove themselves under strict exami¬
nation fit subjects for higher education, sufficiently
endowed to make it independent for its teaching of
students’ fees or whims, conducted for the public good,
under the public eye, the public patronage, and a rea¬
sonable amount of public control. We must rather
seek it among those private, unendowed, for the most
part struggling institutions of secondary education
which the devotedness and zeal of religious bodies and
individuals have erected throughout the land.

All our colleges are conducted on the seven-year sys¬
tem. Some of them add even a few more either below
or above. The typical college among them is able to
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do efficiently the work of secondary education, and the
standard graduate from our Catholic colleges would, X
think, compare favorably as regards the essential feat¬
ures of secondary education with the average graduate
of even the best non-Catholic colleges.

Our typical Catholic college takes in boys from the
age of twelve to fourteen who are sufficiently advanced
in elementary branches to give hope of their profiting
by academic studies. I would consider it advisable
not to take any boy older than fourteen, unless lie
were able to join a class corresponding to his age.
The main object to be kept in view during the three
years of this boy’s academic course and the four years
of his college course should be not so much the storing
his mind with knowledge as the training him to think
correctly and express himself gracefully and vigorously.
In a celebrated lecture delivered at Oxford some years

ago, the late Mr. Gladstone warned that venerable uni¬
versity of two dangers, or rather temptations, that beset
educational institutions at the present day—the one,
to- prosecute studies with a view to their commercial
value, the other, to prosecute research at the cost of
intellectual discipline. These two dangers or tempta¬
tions are far more marked in this country than in Eng¬
land. Many, if not most, parents in confiding their
boys to our Catholic colleges wish to have them pre¬
pared as well and as-speedily as possible to make a

living. In view of the social condition of the majority
of our people their desire for a marketable return for
their expenditure on their boys is not unreasonable;
and one of the greatest difficulties that confront us in
the working of our colleges is to reconcile true educa¬
tional ideals with the pressing needs of our patrons. I
believe that the difficulty can best be overcome by com¬

bining with the traditional classical and scientific
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course, in tlie academic department, a certain amount
of business theory and practice sufficient to enable a
boy who lias to drop out of his course to find a commer¬
cial occupation. But I think we owe it to the best
future interests of our people to insist on the classical
and scientific course combined as affording the best
mental discipline, and thereby furnishing the best in¬
struments of future usefulness. I shall not dwell here
on the arguments in favor of what is called a classical
training. My experience of some twenty-five years of
teaching convinces me that no average boy can be
trained to a competent knowledge and use of his mother
tongue without the study of the ancient classics.

With reference to this branch of study several ques¬
tions, on which I can touch only lightly here, suggest
themselves. For instance, should the study of Greek
be insisted on as well as that of Latin ? I hold that it

should, notwithstanding the strong prejudices against
it, for I am satisfied that Greek is the most perfect of
all languages, and, therefore, supplies the best models
for imitation. I don’t know of any exercise more use¬
ful for giving a boy a true insight into literary method
and form than the comparing idiomatic English with
Greek through translation from the one language to
the other.

Another argument in favor of studying Greek is
that, unless one becomes well acquainted with the
language in earlier years, the door is closed against
intimate acquaintance in later years with its rich lite¬
rature, both pagan and Christian.

A second question that arises with reference to the
study of the classics is, whether the aim should be to
read rapidly a large number of authors and books, or
to read a few thoroughly. There have been and there
probably are advocates of both systems. I am de-
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cidedly in favor of “little but well” in this matter,
which, it will be remembered, was the view sustained
by the late Cardinal Newman in his essay on “Ele¬
mentary Studies.” This view is in accordance with
the purport of secondary education which is, as I have
already mentioned, to cultivate the mind rather than
iill it with ill-digested knowledge. The reading of
classical authors chiefly for sake of knowledge I regard
as the work of the University and of maturer years ;
and such work requires as a prerequisite the close study
of form and structure which is the proper work of
the school and college.

A third question connected with the study of the
ancient classics is, whether Latin and Greek verse as
well as prose composition should be practised. Very
little of either is done in the United States, practically
none outside some of our Catholic colleges. Yet, I hold
that the practice of verse writing is essential to become
acquainted with the niceties of Latin and Greek, as
well as to acquire a large vocabulary of words. More¬
over, I don’t think it possible for anyone to be sure of
the accentuation of Latin words without having prac¬
ticed verse writing. Such practice still forms part of
the ordinary classical curriculum in the colleges of the
old world. When visiting three years ago St. Paul’s
School, London, founded nearly four hundred years
since by Dean Colet, I was shown the work of the day
in the Sixth Form or highest class, and part of it con¬
sisted of Greek iambics. A copy of Latin elegiacs or
alcaics, or of Greek iambics, gives a cachet to the clas¬
sical training of a youth which nothing else can give.

A fourth question worth considering is, whether it is
more advisable to teach both Latin and Greek on the
same day, say for one hour each, or on alternate days,
giving two hours to each. It seems to me difficult to
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do anything very satisfactory in the short space of one
hour ; so my preference is for the alternating plan ; but
I would like to have the experience of others in this
respect.

A last point in this subject that I would like to sub¬
mit to the Conference is the advisability of studying
Latin through Latin, or, so to say, colloquially. I can¬
not say that I am in favor of the method. I hold that
the colloquial use of a dead language rather impedes
than advances a right perception and appreciation of
its strength and beauty. I am inclined to think that
the Latin medium usually employed for conveying
instruction on philosophy and theology blunts true
classical taste.

The study of English should be carried on side by
side with that of the ancient classics. At least as

much time as is given to Latin or Greek, that is, an

average of one hour a day, should be given to English.
I shall not dwell on the method to be pursued in this
study. I think it should be much the same as that rec¬
ommended for the study of the ancient classics, namely,
a thorough study of the form and structure of the lan¬
guage, continuous practice in writing, and, in later
years, in speaking, combined with a study of the his¬
tory of English and American literature, and a clear,
analytical study of a few great authors selected to suit
the requirements of the students. In this way, and
with the aid of his other studies, a graduate of our col¬
leges ought to be able to write an essay or make a speech
•correct and graceful in form and as forcible as his native
talent will permit.

Next to the study of English, that of pure mathe¬
matics holds the most important place in a college
course. The complaint is often made that mathematics
•are neglected in our Catholic colleges. It is, indeed,
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difficult to combine a thorough course in them with a
course in classics. Rarely we find a student who has
equal taste or capacity for both ; and the less agreeable
study, which is, in most cases, mathematics, is liable
to be somewhat neglected. But there is no reason why
as much attention should not be paid to mathematics
as to the other subjects. At least one hour a day
should be devoted to them. This will suffice for mas¬

tering the whole of arithmetic, and the greater part of
algebra, and geometry in the academic department,
leaving the completion of the last two subjects, and the
addition of trigonometry, mechanics, and some cal¬
culus for the college classes. This course, which can
be mastered, is sufficient, whether for the purposes of
liberal culture or as a preparation for technical studies.
More can not be expected from the college.

To the study of mathematics should be adjoined that
of science, such as elementary botany, zoology, and
geology, in the earlier years, and natural philosophy,
inorganic chemistry, and astronomy in the higher
classes. The college cannot aim at imparting the com¬
plete instruction in any of these branches, which it
is rather the province of the technical school, or of the
university to give ; but it can and should impart such
accurate general knowledge of them as the educated
man, who is not a specialist, is supposed to possess.

As regards modern languages, I would make the
study of both German and French a part of the regu¬
lar course. No one can to-day pretend to be a scholar,
whether literary or scientific, who does not possess at
least a reading knowledge of these two languages ; and
such a knowledge can be easily acquired in the course
of seven years, by giving half an hour a day, or one
hour on alternate days to each language.

History forms another very important subject of a
college course. A rather special study should be made
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of the histories of Greece, Rome, England, the United'
States and the Church ; and a good general knowledge
of the history of other countries should be acquired.
One to two hours a week is as much as can be given to
history ; but with that time spread over seven years
the college student will find himself possessed of suffi¬
cient knowledge of the peoples and literatures of the
world to form a guide for further reading, or a solid
basis for the special epoch study, which is the proper
work of the university.

Music and drawing should, I think, form a regular
part of the curriculum of the first three years. I fear
that music is much neglected. The ancient Greeks con¬
sidered it the substantial form, as it were, of liberal
studies. All students should be taught the principles
of harmony to the extent at least set forth in such works
as Novello’s Music Primers. Rut only those who show
special taste for it should be encouraged to prosecute it
during their college course.

Drawing also ought to be taught to every scholar of
the academic department. Besides training the eye to
the beautiful in form, it is very useful in after life to
everybody.

Rational philosophy may be said to be one of the dis¬
tinctive studies of our Catholic colleges. Nowhere else,
not even in the very best institutions, is there given so
comprehensive a grasp of this queen of human sciences.
The whole held of philosophy—logic, ethics, meta¬
physics, and natural theology is fairly well covered in
our typical colleges. There is, however, variety in the
way in which this is done. In some of our colleges,
the course in philosophy is spread over two years and
is studied side by side with the ancient classics. In
most of our colleges, I believe, the method prevails of
devoting the senior year almost exclusively to philoso-
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phy. Mucli can be said in favor of both methods.
That of the one year gives opportunity for more con¬
centration ; and that of two years seems to be better in
these two respects, namely, in giving an earlier oppor¬
tunity for the study of logic, which is so helpful to
the student; and in safeguarding the fruits of classical
study which seem to be exposed by being dropped alto¬
gether for a whole year.

This is a point on which it may be well for the Con¬
ference to express itself.

Another matter, too, on which I would like to have
the opinion of the members is, whether it is advisable
to study philosophy in our colleges in Latin or in Eng¬
lish. There is much to be said in favor of Latin ; but it
seems to me that it has in view chiefly the needs of
students who are preparing for seminary studies in
philosophy and theology. I should consider the phi¬
losophy studied in our colleges not as a substitute for
that required by the ecclesiastical seminary, but as a

part of the liberal Christian education which our lay¬
men have a right to receive. From this standpoint, I
would favor the use of English chiefly in the teaching
•of philosophy. I do not see why English cannot be
pressed into service to express philosophical truths just
as the schoolmen clothed Aristotle in Latin. And I
see incalculable advantages for the Catholic dayman,
and for the priest, also, to be able to express both hu¬
man and divine truths in the current vehicle of Ameri¬
can thought. A plan which would combine the advan¬
tages of the olden tongues with the modern would be to
put in the hands of students a text-book containing on
one page well selected extracts from Aristotle, some¬
what like those in Professor Wallace’s Aristotle, but
better chosen, on the other page corresponding extracts
Jrom St. Thomas, and underneath an exposition of the

4C0
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whole of philosophy in good English. I have often?,
thought of the advantages of such a method, and longed
for the day when such a book would be produced.

I shall not dwell on the most distinctive of our Cath¬
olic college studies, that of religion. It permeates our
whole curriculum; and it is certain that our typical
graduates can “give a reason for the hope that is with¬
in” them. There is, however, one matter connected
with it on which I would say a word. It is the study
of Holy Scripture. I fear we do not do enough to en¬
courage the study of Scripture by our youth. We seem
to leave this branch of study to the seminary, appa¬
rently losing sight of the needs of those students who
will follow secular pursuits, and who certainly need a
fair knowledge of Scripture. We want very badly
such a work as the “ Cambridge Bible for Schools”;,
but until we have it, we ought to make “ Novum Tes¬
tamentum Graece et Latine” a text-book in our classi¬
cal course, to be learnt and commented on briefly every
day.

Speaking of text books, I may be permitted to say
that we are in need of good ones in several lines of our
college work. I would like to see inaugurated a series
of Catholic college text-books suited to our wants. We
are sufficiently numerous to supply a remunerative
market for such books, and the publication of them
under the supervision of a representative committee-
would strengthen our esprit de corps and bring credit
to our colleges.

There is only one other question connected with col¬
lege teaching of which I shall speak for the present.
It is, whether it is better to have a special teacher for
the same subject in several classes, or to have one
teacher, for several subjects in the same class. Non-
Catholic colleges in this country adopt the former-
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method, that is, they have specialists to teach the var¬
ious branches. The traditional method with ns, as
with all secondary schools in the older countries, is to
have the same teacher for most of the branches taught
to a class. There are many arguments for and against
either method. For instance, the “collective” teacher,
if I may so designate him, has better opportunities for
knowing his pupils, and therefore for forming them,
and directing their studies aright. But, as his oppor¬
tunities for good are great, so, too, is his liability to do-
harm if he is a defective teacher. The specialist may
be expected to know and teach his subject better than
the mere general scholar ; frequent change of teachers
imparts freshness of application .to the student; but
lack of uniformity in method of teaching and in per¬
sonal manner distracts the attention, and the student
fails to be molded into that one connected intellectual
and normal whole which is the best result of a good
education.

And now I shall not trespass further on your time and
attention. I have touched principally on subjects
within the title of my paper on which I consider it
opportune to have an interchange of views. I bless
G-od that the Rector of our Catholic University has been
inspired to call this Conference together. In the edu¬
cational edifice the elementary schools are the founda¬
tion, the colleges the walls, the university the roof. It
is to be hoped that this Conference will contribute to
strengthen the walls and cement them more closely with
the foundation below and the roof above. Our Catholic-

colleges in the United States are doing the same work
as their sister institutions in other countries. In France

they rival the government lycees in preparing for the
university baccalaureat; in England and Ireland they
compete successfully with the great public schools at
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the university entrance, the civil service and other ex¬
aminations. A boy from the Oratory school at Birming¬
ham recently won an open scholarship at Oxford’. Un¬
fortunately we have here no opportunity of measuring
our strength with others. But I am in a position to
assert that the work we do is at least as good as that
done elsewhere ; and, if the occasion offered, our Cath¬
olic colleges of the United States would prove them¬
selves as efficient as the Catholic colleges of other
countries, where there is open competition for scholas¬
tic honors and state service. In the small college with
which I am connected I have had, year after year, these
past ten years, pupils as well equipped as those that
went directly from my class-room elsewhere to win first
honors at the Cambridge locals or at the London Uni¬
versity matriculation, or at the Trinity College sizar-
ship examinations. Our larger colleges have, of course,
still better material.

If, then, our hands were strengthened by an increase
of the patronage which we have a right to get; if only
a tithe of what Catholics who have means should give
for higher education were given us we should be in a
position to put ourselves en evidence, with still more
clearness and force than we can do at present, as the
bulwarks of the faith and the very best exponents of
the college’s proper sphere of liberal culture.

Rev. George F. Brown, A. M., President of Seton
Hall College, South Orange, N. J., read the second
paper on this subject:

The Typical Catholic College: What It Should Teach.

Before I proceed with the discussion of the subject,
what the typical Catholic college should teach, I deem
it a duty first to mention the name of Ur. Synnott, the
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late president of Seton Hall College, whose brilliant
career was untimely cut short so recently. Heart and
soul he would have joined in the work of unification
and advancement we are about to undertake. It was

on his death-bed that he urged me to come and rep¬
resent the college on this occasion. To my mind he
was an ideal, a type of the Christian educator, and hav¬
ing been associated with him in the college work I knew
best of all what his ideas and principles were on the
very subject given me to speak upon to-day. His loss
was an almost irreparable one, and God alone knows, if
his life had been spared, the mighty good he would have
accomplished in the cause of education; for he was
heart and mind in his work, and such a heart and such
a mind as he had to work with, those who knew him
best are best able to say.

Quiet, gentle and dignified in manner and speech,
his mind a perfect store-house of learning, blessed with
the gift of instructing and imparting his lofty ideas,
loved, honored by all, none ever did or ever could
speak an unjust or an unkind word of him. His life
was an open book, above criticism ; and withal so modest
and unassuming, as if unconscious of his worth and grow¬
ing reputation ; furthermore, a priest without blemish,
a living model of piety and sanctity to the seminarians
and boys over whom he presided, so that he could well
preach any Christian virtue to them, and effectively.
They all knew he never taught what he did not prac¬
tice. We must all deplore his loss and our Conference,
I believe, would be incomplete in its beginnings and
proceedings, were not some notice taken of the great loss
we have all sustained in his death.

First of all, what is the typical Catholic college? It
is the college which imparts an education in every sense
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of the word ; the college that trains the moral, mental
and physical powers of the student; the college that
takes the highest end of man and makes that the su¬
preme end to be aimed at; that, therefore, trains the
mind and heart, not for the world alone, or for success
in it, but for God first, and the world only as a means
to reach God. First, then, as to moral instruction be¬
fore treating of mental and physical instruction.

How best of all is the moral instruction of the Cath¬
olic student at college to be imparted ? First of all by
securing first-class instructors in Christian Doctrine ;
not those who will merely ask the questions and be
answered in the words of the catechism, but those who
will first of all see that the students understand every
word that the catechism employs ; and, secondly, those
who are able to explain, to illustrate, to exemplify in
the simplest, easiest and most interesting way all that
the students do not thoroughly understand. This may
seem trite and commonplace to mention, but the fact
remains, the classes of Christian Doctrine are the most
important in the college, and the best men we have
ought to teach them, and the best man of the best men
should teach the youngest, the lowest class.

An interesting paper for the Conference might be
written on the Typical Catholic College : Who Should
Teach in it; for I think that teachers who are teachers at
heart and are not in the profession for a mere living
are more important, and require more careful selec¬
tion than the studies we shall take up or the text-books
we shall study from. Alas ! too often we are careful in
the selection of men to teach the higher classes and
more or less indifferent about those to whom we entrust

the lower ones.

In boarding colleges we have the students at a great
advantage. Personally and intimately acquainted with
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all the boys in the house, we know well their traits of
•character and disposition, their virtues and their faults;
we know the homes they came from, the defects in their
early training to correct, the paths in the future to
unfold and to point out. Thus has many a student
been made a man of, to face the world and to walk the
way of life on principle, true to God and to the Church,
a faithful Christian and a good citizen. In chapel on
Sundays plain practical instructions, suited to the needs
of the Catholic youth of the day, are more useful than
grandiloquent sermons. A splendid plan is to have a
weekly conference of all the boys presided over by the
President himself, who gives a simple catechetical
instruction on one of the important and necessary
truths of faith ; two or three of the boys may then be
•called upon to explain the subject discussed. This
practice will be productive of the best results, teaching
the boys to listen attentively, practicing them in the
art of explaining and expounding Catholic truth, fit¬
ting them more than in any other way for their future
out in the world, where they will have many opportu¬
nities of doing untold good for God and the Church by
a correct knowledge of their holy religion, and a readi¬
ness of correct words to explain its teachings.

Next, as to the mental instruction of the Catholic
student in the typical college. The point that I have
just touched upon so lightly is really the only bone
of contention between us and the educational fold
at large. Surely, as to mental instruction, the
Catholic college should not be second to the best in
the land; nay, should be “primus inter pares.”
Why? Because our aim is so high; as much higher
than all others as God is above all. We make greater
sacrifices, and therefore should produce stronger,
sturdier men. We have the true, not a visionary or
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materialistic, philosophy, to inculcate into the minds of
our students ; we have their love and respect; a ready
and willing obedience is given us ; therefore, why dis¬
cuss the mental instruction in the Typical Catholic
College ? Only for this reason, no doubt, to put it on:
such a plane as to obtain the best possible results, con¬
sidering the time-limit and opportunities of our stu¬
dents. We must therefore map-out various courses, any
one of which may be selected to suit the needs of this or
that particular student. We must not stick blindly
to or insist upon the classical course alone, but admit
students to participate in the advantages of a purely
business, commercial or scientific course as-well; not
that the classical course will not be advantageous to-
any student who completes it, but because time is takeiu
up in the study of Latin and Greek that for many,,
who never will make use of such knowledge, may be-
better employed in the study of English, science and
mathematics.

Many of our boys are not blessed with the wealth or
worldly advantages of their non-Catholic brothers.
Time is money with them, and it is often at great cost
and sacrifice that their parents are giving them the
golden opportunity of a higher education. What,
then, should be the course? How long should it be t
How should it be divided ? The Typical Catholic Col¬
lege should be divided into three departments : the
collegiate or under-graduate, the high school or aca¬
demic, and the grammar departments. In the grammar
department the rudiments of English, history, geogra¬
phy and mathematics are to be taught.

In the high school or academic department the course
should be four years. This course meets the require¬
ments of the New York State Board of Regents, and:
entitles a student to admission without examinationi
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into any collegiate or special course in the universities.
The course in the high school should be divided into
three distinct parts: the classical, in which Latin
and Greek are taught; the Latin-scientiiic, in which
Latin is taught, and the English-scientific and commer¬
cial, in which neither Latin nor Greek is taught. The
course should embrace mathematics, beginning with
the higher arithmetic and elementary algebra, and con¬
tinuing on to plane geometry.

It should also include English grammar, composition,
writing and elocution, continuing through the history
of British and American literature up to the principles
of rhetoric and literary analysis. History, modern,
mediaeval and ancient, should be taught in the order
named. Besides physiology and hygiene, the last year
of the high school course should take in an elementary
knowledge of physics with experiments. This course,
with Latin and Greek, from the beginning of grammar to
the reading of Yirgil and Homer in the classical course
or with Latin alone in the Latin-scientific course, is
quite up to the standard of excellence prescribed and
adopted by the New York State Board of Regents, and
in my opinion there is none better.* It adds another
year to the preparatory course for college, but it is not
a year wasted.

I am making no mention of elective or optional stud¬
ies ; there is a wide diversity of opinion regarding
these. At least the subjects I am mentioning must be
included in the course of studies of any college of good
standing. The point I wish to dwell upon is this : A
mere classical course is not sufficient in our colleges;
other courses should be adopted to meet the require¬
ments of students whose objective point is a business
or scientific career. In the collegiate department the-
course should be divided into two parts ; the one class-
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ical, the other scientific, and should embrace four years.
In mathematics, beginning with the Freshman class,
solid geometry, plane and spherical trigonometry, ana¬
lytical geometry and calculus, should be the four pro¬
gressive stages. Then physics and chemistry, theoret¬
ical and applied ; also astronomy, geology and politi¬
cal science.

In history I believe the best possible and the most
practical results in the collegiate department can be
obtained from the study of mediaeval history and the
Reformation (so-called) in the freshman class ; modern
European history in the sophomore class ; Church his¬
tory in the junior class, and Balmes’ History of Euro¬
pean Civilization in the senior class. Tn English rhet¬
oric continued from the high school, continuing on
through higher literature, literary analysis and ora¬
torical composition. To supplement the dry class work
in English, courses of reading should be prescribed. A
library of the best authors in prose and poetry should
be maintained and the students should be encouraged
and trained in the right selection of reading matter ;

then, too, a literary, a debating society, should be kept
up, to foster among the students a love for literary
research, and an interest in the topics of the times.

Public speaking should be encouraged. By over¬
crowding with many studies and long lessons, time is
taken up that should be devoted to reading and writ¬
ing. Too much attention cannot be given to teaching
our boys to read., to write and to .s-peak well, like men,
like educated, cultivated men. They all absorb enough;
what they need is to bring it out and to show what they
know. Latin and Greek in the classical course should
be discontinued after the junior year. In philosophy
I do not believe the old course prescribed by the emi¬
nent authors Jouin or Russo can be improved upon.
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Even for those following the English scientific course
through the collegiate department, logic and philoso¬
phy should be required. We have adopted this plan
in Seton Hall, and the boys in the scientific course,
with their English notes and translations, sometimes
quite eclipse their classmates, who are following a
strict classical course.

How long should the course in logic and philosophy
'be? Many of our Catholic students studying for the
church are at a great disadvantage in those colleges
where only one year is devoted to the study of philoso¬
phy. After being graduated from some Catholic col¬
leges they are forced to spend another year in the study
of philosophy, to meet the requirements of the third
Plenary Council of Baltimore. This waste of time can
be avoided by taking up logic, general metaphysics and
cosmology in the junior class, continuing on through
anthropology, psychology, natural theology and ethics
in the senior class. Nor do I advise this course only
because of the rule of the Council of Baltimore and for
the advantage of ecclesiastical students ; but because I
believe the course of philosophy is so important and so
necessary that it ranks after Christian Doctrine, which
we teach throughout the entire course.

The subject, What the Typical Catholic College
Should Teach, would be incomplete (certainly if it were
an up-to-date college), without one word about the
instruction of students in the training of their physical
being. Later on I believe the subjects of physical cul¬
ture and athletics will be touched upon, when the ques¬
tion regarding the drift toward non-Catholic colleges
and universities comes up for discussion. So perhaps
it is not in keeping with my subject to speak of the
training of the physical being; still, I mention it as
an acknowledged part of a modern college training, and
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as a third part of the division I made in the beginnings
in defining what the Typical Catholic College is.

Certainly the health and physical well-being of the-
students demand constant attention. Teaching and.
training in these matters are an essential to the devel¬
opment of the entire man. Besides track athletics, the-
base ball and foot ball teams stimulate an absorbing,
interest on the part of the students in one another,,
and for their alma mater. And in the way of adver¬
tising (it is almost vulgar to mention it, but we are here-
for business) it leads the list. Columns are devoted to-
the sports of the college in the daily papers, where a
brief sentence or two is begrudgingly allotted the ac¬
count of a scientific meeting or a class debate. This
fact is to be deplored. Nevertheless, to be abreast of.
the times, to be on a footing with the great non-Cath-
olic colleges, to attract students to our colleges, and
when we get them to keep them, instruct them and
train them, this matter cannot be overlooked.

Ido not approve of hiring men and palming them off
as students to help us win victories ; this is an imposi¬
tion and in the long run leads to failure and disrepute.
No one but a bona-fide, resident student should be
allowed on a college team ; else there is no glory in vic¬
tory, and only blots on the record pages of college
athletics. If I may speak of discipline (I know it is-
not taught but enforced) I would say that only such
men should be over boys in our colleges, who under¬
stand boys, who love boys, who trust them and treat
them just as the best fathers and mothers would at
home. Discipline in the sense of punishment, Hogging
and the like, I do not believe in.

Rules —the fewer the better. Teach your boys to
love and respect you, and the discipline and rules will
take care of themselves. Through love the boys will
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•do more than through fear. One method makes them
hypocrites; the other men. Put them on their honor,
•create a right understanding and a sense of duty among
the older boys, and leave the younger ones to them for
«discipline and correction. Make permissions, privi¬
lege and the like dependent upon the conduct of the
T>oys themselves; treat them as young gentlemen are
treated in the best families ; then discipline will be ob¬
served without mention of the word and rules will be

obeyed to the letter.
I have run briefly over a lot of ground, perhaps com¬

monplace, touching on very little that is new ; yet, all
wery essential to the well-being of any college. More
might be said. I leave it to those older and wiser to
think out and discuss. I thank the Right Reverend
Monsignor for his courtesy in inviting me to meet the
distinguished members of this Conference, and I thank
you all for your patience and kindness in listening
to me.

The general discussion of these papers was deferred
1;o the afternoon session. The Chair called attention
•to the necessity of a standing committee during the Con¬
ference and suggested that each teaching body select
one of its members to represent it on this committee.
On motion it was so ordered. The Conference then took
a recess, during which luncheon was served to the del¬
egates in the basement of St. James’ School.
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SECOND SESSION.

The Conference reassembled at 2.30.
The delegates elected to membership on the standing:

committee were : Rev. John A. Conway, S. J. ; Very
Rev. John T. Murphy, C. S. Sp. ; Very Rev. L. A.
Delnry, O. S. A. ; Very Rev. Alexius Hoffman, O. S.
B. ; Rev. Nicholas Leonard, O. F. M. ; Very Rev. P.
McHale, C. M. ; Rev. August Seifert, C. PP. S. ; Rev.
John Fehrenbach, C. R. ; Rev. E. L. Rivard, C. S. V. ;
Rev. H. A. Constantineau, O. M. I. ; Rev. James Burns,
C. S. C., and Rev. John P. Carroll, of the diocesan
clergy.

Rev. John A. Conway, S. J., read the first paper on
the second topic,

Problems of Catholic College Education in Relation
to Present Social Needs.

Surely it is in place for us to thank the Rt. Rev.
Rector of the Catholic University for the conception
and execution of this important movement. Important
indeed it is, since we can hardly guess how beneficial
and how far-reaching it way be in its consequences. It
is a conference for greater enlightenment and more
efficient work in education. It can hardly be called an
experiment. It is only a repetition of what our breth¬
ren in England did a few years ago, when His Eminence,
Cardinal Vaughan, called together a meeting of the
chief college representatives in England. As with us,
a generous answer was given to the invitation ; vari¬
ous meetings were held about matters pertaining to
collegiate training and discipline ; questions were dis¬
cussed in candor and friendliness; proposals of change
and betterment were suggested ; and all whose privi-
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lege it was to follow those meetings bear witness to-
their eminent success. So may it be with us. For
though our problems are not exactly the same as those
of our English brethren, still, this very conference of
ours proves that we, too, have some problems awaiting
a solution; and in good will and in eagerness to follow
the light, we are not inferior to the English or any other
nation. Our numerous schools and colleges, built at
enormous personal sacrifice, without State endowment,
or even encouragement, I might say in spite of every
obstacle, give glorious testimony of this. It is well,
then, that our colleges be brought into closer union,
and that, by personal contact, so to speak, the most
potent of all the forces of union, we should learn the
methods of each, and that we should band together,
with knowledge of the motives and means of each for
the great cause ; for I have no hesitation in appropri¬
ating the sentiment of one experienced in Catholic col¬
lege life, “that the success of the Catholic Church must
depend, humanly speaking, upon the organization of
her forces, and upon her ability to educate her children.
Education is to be the battlefield upon which the cause
of religion is to be won or lost.”

The first thought that occurred to me when this sub¬
ject was assigned was, Catholic education has no prob¬
lems ; it is rather the solution of problems ; it is the
training of the mind to the acquisition of truth ; it is.
the enlightening of the human intellect, and the un¬
folding of the heart to all that can dignify and ennoble
it; but I suppose different methods are demanded under
different circumstances, and we should see what meth¬
ods are best suited to our present social needs. There
are different periods in the education of youth, and
each will require different principles and a different
manner of treatment. First of all there is what is
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called “primary education,” equivalent to the training
•of the grammar school. It is not the purpose of this
paper to treat either directly or indirectly of this period.
Then follows secondary education, including two dis¬
tinct divisions, one of which may be called collegiate
preparatory, which corresponds more or less with our
high school course, and the other the college, for which
it is the preparation. This latter is, perhaps, the most
important in the student’s life, and it is the work in
which we all here present, except the representatives of
the Catholic University, are especially engaged. Be¬
yond this is the university, which opens wide the treas¬
ures of knowledge, the secrets of science, the problems
of history, the mysteries of life and the learned pro¬
fessions to those who, by their college training, have
been fitted for this higher, special work. The subject
of this paper is restricted to college education, and only
incidentally I may have to speak of the period which
prepares for it, or of the university which completes it.
The reasons for this restriction are that it is the train¬

ing which concerns us most, since in it, as I have said,
we are all chiefly, and for the most part solely, engaged ;

and, besides, it is the foundation for all that is to fol¬
low. It is what was formerly called a liberal educa¬
tion, or the education of freemen or gentlemen, as dis¬
tinguished from the training of the serf or the slave.
It is the opening up of the great storehouse of litera¬
ture and of art by which the student is initiated into
all the beauties of the storied past and by which all the
capabilities of science are revealed to the eager, youth¬
ful mind ; and it is crowned by the degree testifying
that the student goes forth well equipped for any path
in the world of intellect; and, lastly, it is around this
period that the problems of education have clustered.
It is here that experiments are being made ; it is in the
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college curriculum that constant change takes place; it
is the object of every innovation in the line of study.
Primary education is necessarily stable; university
education is all-embracing, supposes well trained minds,
and is fully competent to accept or to reject as suits its
purpose ; but the college is necessarily formative, and
must proceed, therefore, on certain determinate—I shall
even say restricted—lines, in order that the intellect
may be disciplined and concentrated for the final effort
in the acquisition of truth. Power is weakened by the
dispersion of force and strengthened by its concentra¬
tion

Leo XIII. has had, by reason of his supreme care, on
more than one occasion, to warn and instruct on the
problems of education ; and for our mutual instruction
I shall quote from his encyclical to the Bishops of Aus¬
tria and Germany in September, 1897 : “ Let the trans¬
mission of the various branches of human knowledge
remain conjoined with the culture of the soul. Let
every degree of instruction, in whatsoever line it may
be, be penetrated and animated by religion ; and let
religion so rule by its majesty and sweetness, as to
leave, as it were, in the souls of the young a stimulus
to well-doing. May your efforts never encounter that
obstacle which renders vain the best intentions and use¬

less all exertions—dissensions in policy and want of
harmony in action. What can the divided forces of
the well-meaning effect against the assaults of their
united enemies ? Of what avail is the merit of individ¬
uals if there be no common line of conduct ? Where¬
fore we exhort you to put aside all untimely contro¬
versy, so that all the faithful may have one voice in
the defence of the Church, so that all may concentrate
their strength to direct it towards one end, and all bring
to the work the same good will, careful to keep the

5CC
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unity of the spirit in the bond of peace.” (Eph. IV., 3.)
This instruction of our Holy Father cannot be without
profit to us likewise. It is usual to divide off the world
into two great camps, that of Catholic faith and that
■of unbelief. I would have less hesitation in de¬

scribing our education as Catholic and anti-Catholic.
Therefore our first and most determined move should be
for harmony and uniformity in all our colleges. No
matter how well we may think of our Catholic colleges,
or how proud we may be of them, or how we may glory in
the self-sacrifice that built and sustains them, we must
■confess that one essential element is wanting to thefii—■
uniformity of course and of standard. The only cri¬
terion by which we can judge them is their catalogues,
and how diverse these are they know only too well
whose duty it is to locate a student who comes from
one college to continue his studies in another. I do
not say that non-Catholic colleges are superior to us in
this regard ; but I merely wish to emphasize the fact
that it is necessary for us Catholics to unite more
■closely together if we desire to exert our full strength
and to spread more widely the truth among our people.
It is an age of experiments ; the material world has
-opened up to us many of its secrets, and each revelation
•only creates a thirst for more. Education itself has
not escaped the spirit of empiricism ; and, here in
America especially, we are witnesses to it in our kin¬
dergartens, in our grammar schools, in our colleges and
universities. The methods of the past have been dis¬
carded, and those qualifications which for centuries
have been deemed necessary for a degree in arts have
been rudely thrust aside. It is a necessary consequence
■of the elective system of education, akin, I think, to
the principle of private judgment in religion. Our

^Catholic colleges have been more conservative and have
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«clung more tenaciously to the older order of tilings.
They had a regular system of education, tested by the
experience of centuries, and found adequate to the task
of developing the intellect and of training the heart.
But our very conservatism has had its drawbacks in
keeping us aloof from one another and so preventing
any united action to a common end, and we are like
the cells of an electric battery without connecting wires.
United action is absolutely needed if we would make any
impress upon the minds of the American people. Each
Catholic college in the United States is a part of one
great system, and the more perfectly part co-operates
with part, the more certain and the more effective will
be the one great result. I deem it, then, a serious error
and a great drawback to progress for our colleges to
stand apart from one another, each content with its own
little work, and caring little whether it harmonizes with
-the whole. The solitary influence of one of our colleges
with fifty or a hundred or two hundred students will
be sorry indeed, while the united power of eighty or
ninety with their thousands would be irresistible, and
we could dictate our terms for education instead of im¬

itating the methods of wealthy and numerously-attended
institutions with which we have no sympathy, to which
we conform only on account of their greater influence.
This isolation of colleges is more marked probably in
the United States than anywhere else, simply because
there is no fixed standard, and each institution with its
power to confer degrees is in a state of sovereign inde¬
pendence. But independence, no matter how sweet it
may be, does not take away responsibility, and our
responsibility is not limited to the running of our par¬
ticular colleges, but it is co-extensive with the cause of
-Catholic education before the world. I may quote
Bather Norris, of the London Oratory, in a paper read
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before the English conference of colleges, in which lie
cleprecates this want of co-operation: “Rivalry, true
rivalry, let us have that by all means, let us have it in
its very highest perfection ; but to wrap oneself up in,
the cloak of aloofness, to shut one’s eyes amid the dark¬
ness of isolation, to glory in one’s own perfections and
have no eyes to see those of others, . . . are surely
signs of littleness of view and narrowness of mind.
. . . How are we to make progress, how are we to
advance if we have no one to compare ourselves with
but ourselves, if we never go beyond our own doors, if
we always remain at home? We Catholic schoolmasters,
have one supreme end in view—the greater glory of God
and the good of His Church, an interest which should-
draw us very near to each other, which should make ua
rejoice in each other’s success and lament any failure
in our ranks.” This is the expression of that union,
which our Holy Father recommends. It is the first
step towards the solution of any problem, because by it
alone our full strength is exercised. This is an age of
monopolies, of unions, of syndicates. Why should we
hesitate, when we have not only the best to give, but
that, too, which alone is true ? I see in different parts
of the country sectarian colleges which literally control
education in the sections in which they are. We Cath¬
olics are far more powerful numerically than any sect,
and why should we not merely not control, but subject
ourselves in any way to them ?

Education is a means to an end, and the end of Cath¬
olic education is the glory of God and of His Church.
For this we must have among us men of culture and of
refinement, well versed in every kind of knowledge,
authorities in science, in art and in literature. It is
common to say that in the United States money is the
idol that is worshipped. This is, in my judgment, u
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great calumny, for nowhere in the world are culture
and knowledge and intellectual prominence more
esteemed and honored. Our people hock to hear the
lectures of distinguished men ; society opens to them its
excluding doors, and for their intellectual wares there
is no more generous market than here among ourselves.
Is it not true that in many parts of the country Catho¬
lics are despised simply because they are supposed to
'be rude and ignorant, as judged from the poor immi¬
grants whom poverty or persecution have brought to
our hospitable shores? I might say that the claims of
Catholicity are frequently ruled out of court because
‘Catholics are supposed to have no representative men
in the realms of culture and knowledge. Therefore our
•colleges must endeavor to lay deep the foundations
upon which the treasuries of learning will be built, if
we are to arrest attention and gain for ourselves and
for the message we have to give a respectful hearing.
No one has touched upon this more ably than the illus¬
trious Archbishop of St. Paul, and it is with great
pleasure that I quote his wise words : “Knowledge is
power,” says the distinguished prelate. “It com¬
mands influence even when stripped of all accompani¬
ments of rank or wealth or public trust, and where such
accompaniments are had it invests them with power
which otherwise they would never have attained.
Knowledge is indeed the one force that forms the
thought of men, that reaches into and directs mind ;
and as the world is ultimately moved and ruled by
mind, knowledge is and ever will be a sovereign power
in humanity. When men whose high intelligence is
undeniable profess belief in religion, religion is re¬

spected. The fact that knowledge is associated with
religion gives to religion dignity and persuasiveness.
When the defender of religion is one whose name sym-
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bolizes science, art or general information, his argn*-
ments carry weight which would not attach to the same-
arguments in the mouth of another. If heretofore in
America religion has been somewhat at a disadvantage-
in the arena it is because, in her contest with error and;
with passion, she has not had the public and avowed
alliance of intellectual culture. It is time that we pub
religion in possession of all the aids that she needs to-
do the work of the Savior and win to Him the souls of
men. The education that will furnish the Church with,
representatives and defenders such as we are speaking:
of is that which is given in schools of a higher order,
academies, colleges and universities.”

These are wise words, gentlemen, and give us a noble
view of our high calling. They are words of one who-
has studied well the spirit of our age and country.
Ours is an age of liberty, and men are judged by what
they prove themselves to be, and their faith is judged,
by their practice, and by the external glory reflected
from it. It is our duty to use the weapons of the age,,
its love of culture and knowledge and refinement, for
the high purpose we have in view. So, naturally speak¬
ing, the cause of Catholic truth was spread in the early
days of Christianity by employing the eloquence and
the philosophy, and even the measured feet of Pagan
learning. So it was that Origen and Tertullian, and
Ambrose and Chrysostom, and Augustine and Prosper,
and Prudentius stole light from Heaven by means of
conductors forged in Pagan workshops. On the same
lines the battle is to be fought again, and the spirit of
the supernatural is to be breathed into all that is best
in the natural order. To meet the requirements of the
age we must train our youth to be representative men.
in every path of learning; not merely in social, but
also in political life. Among us every citizen is am
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active element in our Government, and it is for that re¬
sponsibility that the student in our colleges must be-
trained. Already I see the fruits of the past genera¬
tion of Catholic training. I see scattered over the land
young men who have been educated in Catholic colleges
struggling into prominence. They have been loyal to
the teachings they received and their success reflects
glory on the faith which has trained them and still
guides them in their efforts for the common weal. But
as yet they are but few in the vast multitude who are
struggling for a like goal. However, it requires no pro¬
phetic vision to see how, with our ever-increasing facil¬
ities for edticating our youth, in the future their influ¬
ence will increase and multiply, until not merely Cath¬
olic votes but Catholic intelligence will be a power in
public and private life. It is the Christian gentleman
to-be who is entrusted to us ; it is the finished Christian,
gentleman whom we must give back. It is not merely
the individual whom we receive into our colleges, but
it is the citizen and the Christian, and, therefore, three¬
fold is our trust—and a triple cord is not easily broken-.
The education that tells will attract willing eyes, and
willing minds and not unwilling hearts to the faith by
which it is animated.

The end of college education is not to fill the mind
with knowledge ; its object is to train the faculties and
to instil principles which may be applied and developed
in the specialized work of the future. President Dwight
has well said that college education is not a preparation
for business life, nor for professional life, nor for any

special department of life, but for general educated life.
“ Mind building,” he writes, “is the college business,,
and the aim the college has in view is to send forth the
young man at the end of his college course with his
mind built, not in the sense that there will be no change
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or development afterwards in all the years which fol¬
low, but in the sense of complete readiness for the be¬
ginning of the educated life of manhood.”

This may not be the modern idea of education, but it
is surely the old one, and the correct one, and the one
with which, in principle at least, we are all familiar.
The end of college education is not to store the mind
with knowledge, but to discipline it and to train it so
that it may be able to grapple successfully with all the
problems of life. And here incidentally I would remark
that, in my judgment, we have been injudicious in
cramming so much matter into our college course. We
have preserved our own subject-matter and at the same
time we have added other branches simply because
other colleges insisted upon them, and in so doing we
have departed from our own traditions and from the
very fundamental idea of education, which is not, pri¬
marily, to acquire knowledge, but to fit the mind for
its acquisition. I endorse Mr. Dwight’s idea because
I had already learned it from the ratio studiorum.
This can never be too much insisted upon,—that col¬
lege training, the training in the liberal arts, is not a
preparation for any particular walk in life, but for life
itself. Is not the objection familiar to us all? “I do
not see any use in giving my boy a college education,
because I intend to devote him to business.” This is
the objection of the ignorant and the illogical. What¬
ever be our shortcomings we Catholics have reason to
be proud of the year of philosophy which crowns our
college curriculum. And to the question in its most
general form,—what key we have to offer for the solu¬
tion of the great social questions which periodically
arise to agitate men’s minds,—I think no safer answer
can be given than to insist upon a more thorough course
of Christian philosophy and ethics. I can imagine no
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•complex political question that is not founded upon the
idea of right and wrong, whether it be our late war
with Spain, or the tariff question or the silver question,
or the constantly recurring questions of capital and
labor, of communism and socialism. The age is ration¬
alistic; questions are not solved to the satisfaction of
the multitude by an infallible voice ; everything is
brought before the tribunal of reason, but poorly
equipped in the powers of reasoning for a responsibility
so vast. I suppose no book has made a greater impres¬
sion upon our generation than Darwin’s “Origin of
Species.” Yet the merest tyro in logic will find therein
the most baseless assumptions and the most illogical
processes of reasoning. This same want of logic and of
true principles of reasoning is evident in all our litera¬
ture, in our reviews and in our daily papers. We who
have held to the older methods have the antidote. In
fact the world is advancing; but in the power of assort¬
ing facts, of applying principles, of drawing conclu¬
sions, we must still go back to the principles formu¬
lated by the ancients and perfected by the concentrated
genius of the mediaeval schoolmen. Archbishop Ire¬
land has well said that the world is ruled by mind ;
but it is by mind conscious of its resources and well
skilled in the methods of applying them. It is by
Catholic philosophy that this consciousness and skill
are acquired. We stand in need of well trained minds
on our platforms, on the staffs of our magazines and
newspapers, who can defend truth and expose the wind¬
ings of error; we need them, too, outside the ranks of
the clergy, among our laymen, men who can drive home
the truth with less fear of being accused of special
pleading. What can be done by well trained Catholic
laymen is now being illustrated by the Catholic Truth
Society of England, where Catholic laymen are doing
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yeoman service in the Catholic cause. VVe know what
the course in philosophy means in our non-Catholie
colleges,—that it is little more than a superficial .skim¬
ming of the various systems, that there is no such thing
as a systematic rigid training of the mind in the science
of right reasoning and of correct principles. New
problems are constantly arising, and new combinations*
but the master key is in our hands. All will be solved,
as far as it is given to human intelligence to solve them,
on the same old principles, “for the truth of the Lord
abidetli forever.” It is with a more earnest and a more

extended discipline in this, our Christian philosophy,
that I propose to meet the errors and vagaries of the
age, and of all succeeding ages. The great economic
questions which disturb states, the religious questions
which agitate minds, the political questions which, en¬
gender strife, can be solved only according to the prin¬
ciples of Catholic philosophy. A fitting crown then it
is to our collegiate training, and no more suitable prep¬
aration could be given for the education of life which,
Mr. Dwight well says, is the end of college education.
Here we should exert our supreme strength in perfect
consciousness of our power, and no matter what changes-
we, carried away by the tide of expediency, may make
in our college course, we can make no change in this
department, except, perhaps, to extend and broaden it.
I have no hesitation in proposing this as the best solu¬
tion we have to give of all the problems of Catholic
education in relation to the present social needs.

I fear I have already overstepped the limits of time-
allowed me for this paper, and I feel that I have only
touched upon a few points in a very general way. In,
the first place I saw problems concerning ourselves and
our relations to one another—domestic problems they
might be called—and I see some solution of them in,
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united action ; secondly, problems were suggested in
relation to our own country—national problems—which
might be remedied by sending forth representative men
of culture and refinement, who, by their own person¬
ality, and by their social standing, would win for our
cause at least good will and respect; and, finally, prob¬
lems that come from the very limitations of the human
intellect, which a good sound philosophy such as we
possess would go far to answer.

It will remain for future conferences of this kind to

enter into details. This is only the first general survey
of the land, it is the taking of our bearings ; and it
will be no small source of pride to us if we be of assist¬
ance to those who come after us in regulating a work
so dear to us, and so important for all social and polit¬
ical life—the cause of Catholic education.

The second paper on the same topic was read by Very
Rev. James McHale, C. M., President of Niagara Uni¬
versity :

Problems of Catholic Education in Our Present Social
Needs.

The subject of this discussion is certainly broad
enough and comprehensive enough to furnish matter
for many treatises. It is as broad as are the social
questions with which statesmen and economists, philan¬
thropists, and the whole tribe of reformers are daily
grappling, and which they have long in vain striven to
satisfactorily solve. Men of distinguished ability and
of earnest purpose have bent their energies towards
the practical solution of those “ vexed questions,” and
chairs of sociology are set up in the principal univer¬
sities of the country. It is an old subject, and a new
one ; old as humanity, and new as imperialism or ex¬
pansion. It is therefore always timely.
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The Catholic college which aims at equipping
a young man, not only as a representative Christian,
but also as a representative citizen, cannot afford to
ignore social questions, and neglect to ground her
pupils so well in fundamental principles and in their
application to social needs, that they will be able not
only to properly shape their own conduct, but also to
leaven the whole mass.

It is to be presumed that each Catholic college,
standing as it does towards its scholars not only “in
loco parentis,” but standing also for the best and high¬
est means of developing character, and of forming
young men for their work in the world, takes special
pains to inform the minds of their disciples with such
principles as will stand the test of trial and the friction
of modern life. We are at one in our efforts to impart
to our boys the elements of science and literature, to
send them out as well furnished with knowledge as are
the students of other colleges ; but, after all, our work
must be deemed a failure if we pay scant attention to
the religious and moral training of those who have a
right to look to us for such mental and moral discipline.

The hallowed influences of a Catholic home, the
parochial school and the pastoral instruction lay the
groundwork upon which the college is to rear the edi¬
fice of Christian manhood and Christian character. A

boy may know his catechism from cover to cover, and
have some slight acquaintance with Bible and Church
history ; he may know the moral law in its simplest
expression, and even know how to co-ordinate the
chief facts of history. In most cases he never gets be¬
yond these rudiments ; never catches other than a faint
glimpse of the fair proportions and towering height,
and splendid adornment of the one perfect Society on
earth, in which is the law of life and of that true hap-
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piness which cannot result from any combination of
merely human means.

I take it, then, that Catholic college education, with
which we are now concerned, goes beyond the rudi¬
mentary instruction of the home and preparatory
schools, takes the unformed mind of the boy and
teaches it slowly, gradually to apply principles to cur¬
rent problems, their bearing upon tlie facts of modern,
social, industrial, and political life in order that his
education may be adequate to the demands which will
inevitably be made upon it. The college will impress
upon him that it is not for himself alone that he is
receiving a Catholic education, that whether he intend
it or not, he will surely be looked up to as a represen¬
tative of the Christian society to which he belongs.

The sophistries of doctrinaires, the clap-trap of
demagogues, and the hungry maw of the politician
will be lying in wait for him the moment he puts his
foot on the threshold of active life ; unless he is
taught, and well taught that religious principles, the
truths of his religion, which alone is true, are the only
secure foundation upon which any stable moral and
social structure must rest, he will be easily swayed by
the currents and counter-currents of mere human opin¬
ion, which agitate and confuse society to-day.

In order that our boys may go out from us fully
armed, cap-d-pie, ready to express in word and action,
and fearlessly to battle for truth, justice and right, we
must place in their hands the weapons which they will
need, tempered and whetted for immediate and constant
use. For, the evil is at our doors. It has crept into
the homes of our people, and infects civil and social
life. It is, indeed, nothing more than a “ new fashion
of a very old sin.” But we must strip it bare, and re¬
veal its hideousness ; remove the tinsel and disclose the
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grinning skeleton. Naturalism, materialism, not only
the lack of, but the rejection of supernaturalism, mam¬
mon-worship and its crushing, grinding power, are com¬
monplaces of the boasted civilization of the day. There
is little need of referring to the social evil by excellence,
the reign of the “Mater saeva libidium,” who whirls
away so many on her gaudy chariot, and then flings
them from her into the mud.

On the intellectual side, what I would propose is a
systematic treatment of domestic, social, political,
moral questions in general; how they are to be solved
by the Catholic, how the Catholic solution is, and must
be, the lest; how the highest and noblest interests of
man hinge upon Catholicity ; how the Church is the
only savior of society from the contending forces which
threaten its life.

When the home is threatened, and clever writers in
the enemy’s camp fling around legalized disunion the
glamour of a finished style, and make the worse appear
the better reason, who is to confront the evil and refute
the fallacy more effectively than the young intellectual
athletes from our Catholic colleges who have not only
gone up to the mount of the Muses and tasted of the
water of Hippocrene, but who have drank deep of the
clear crystal fountain of Truth ?

Let me compare two young men equally, or almost
equally, gifted, enjoying equal intellectual advantages,
with this difference, however, that one of them has
gone through his course for a degree say at the Univer¬
sity of Chicago, the other at St. Ignatius’ College.
James, the former, has made himself acquainted with
the chief facts and truths of his religion ; he has even
become pretty well posted in the sophistries of philoso¬
phers and of social reformers, and has learned to refute
them on philosophic and scientific grounds. Withal,
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'•the atmosphere which he has breathed in college is
non-religions, skeptical, often agnostic. He could not
breathe such an atmosphere without unconsciously ab¬
sorbing into his mental constitution some of the poison
so freely iloating about,—a poison which will sooner or
later betray itself in the expression of too liberal views,
-or in a spirit of minimizing, or in elimination of what
he considers non-essentials.

The soul of the graduate of Saint Ignatius’ has been
formed in another mould. He is reverent, always sub¬
missive with the simplicity of a child to the voice of
his pastors. The spirit of Catholicity informs him,
and he brings to the solution of social and moral ques¬
tions an intellect and a heart that have been breathed

upon all through his course by the spirit of truth and
of charity. Upon young men of this latter type must
the chief burden of solving social problems fall, and
upon the college rests in great measure the responsi¬
bility of their training for the work. For, next to the

• divinely appointed teachers of men, the successor of
Saint Peter and the successors of the Apostles, together
with their lieutenants, the priests of God’s Church,
there is no more powerful factor for forming the intel¬
lect and character of a young man than is the Catholic
•college.

And the Church and Catholic society look to the
college for the due exercise of this influence. They
look to it for the development, in its education, of
that keenness of vision, that quickness to detect fal¬
lacies, that intellectual balance and moral integrity
which the highest Christian development requires.

To meet these demands and expectations, to reach
This ideal, what, if any, modification must the college
make in its curriculum, looking towards the practical
.-solution of the social problems of the day ? In answer
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I should say that no change is needed if the Catholic^
college is true to its mission. For it will have a keen
eye to the needs of the times, to the pitfalls so skilfully
covered as to escape ordinary observation, to dazzling
hypotheses that are so apt to deceive the unwary.

In the domain of sociology it will note the systems
and schemes of reform which run counter to the eter¬

nal, unchangeable principles of morals. It will point
out the relations of morals and politics, that many
political questions touch upon the moral law, that for
the solution of them we must have recourse to funda¬
mental dicta of Christian ethics.

The Catholic educator will, as occasion requires,
call attention to the fallacies underlying utilitarian¬
ism, hedonism, altruism, socialism, nihilism, and will
furnish his pupils with the arguments for their refuta¬
tion in the press or on the platform. Our Catholic
colleges yearly graduate a number of young men who
are supposed to be able to take their stand in the
world, not only as respectable members of society, but
also as exponents of a philosophy and a religion which
have stood the test of ages ; as lights upon a candle¬
stick to be seen by all men.

What proportion of our lay graduates—and surely
these ought to be the best educated of our Catholic
laity—throw light upon burning social questions, or
undertake to refute even some of the errors that find
eloquent expression in newspaper, magazine, and pam¬
phlet ? I may be mistaken ; I hope I am, but I take
the proportion to be small, quite insignificant, when
compared with the numbers frequenting our colleges.

The clergy may be depended upon to do their duty
from the pulpit, and in other ways sounding the alarm
against pernicious social doctrines and practices. But,
after all, it is not so much theologians who are needed
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to do battle in this arena, as philosophers who see the
moral drift of phenomenalism, skepticism, and natur¬
alism ; who are able to analyze as with a scalpel sys¬
tems and theories, and point out the diseases which
flow from them into the social organism. Such philos¬
ophers we have a right to look for among the graduates
of our colleges.

It is, indeed, sadly true that of those who come up
to us for education few remain to receive the full bene¬
fit of Catholic training. The spirit of the age whispers
work and gold, and presto ! off the boy hies to carve
his way in the busy world of men and machinery. True,
also, that of those who graduate not all are able to
so thoroughly master philosophical and social problems
as to present them in a clear and convincing light.
Fewer still take the time or trouble to apply themselves
to such weighty questions to the prejudice of their
business or profession. There is no doubt that many
of our young men are endowed with sufficient ability to
master the deepest subjects, but to succeed in impress¬
ing them with an appreciation of their importance, to
bring them to realize their bearing upon the highest
•civilization, and upon man’s true destiny, “hoc opus,
hie labor est.”

And, the atmosphere which a young man will breathe
on leaving college is not, as a rule, favorable to high
thinking, however it may be to high living. The
time-spirit is of the earth, earthy, as it has been, I sup¬

pose, since man’s heart ceased to beat responsive to the
concert of the morning stars.

Each age has its characteristic tendencies and modes
•of expression, as of enjoyment. The spirit is the same,
whether in the age of Pericles or Augustus, of the Re¬
naissance or of modern democracy. It is naturalism
dn one or other of its myriad forms. For, humanity

6CC
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removed from supernatural influences ever drifts away-
from true religion, fashions gods of its own, and sets,
them up in its Pantheon. The minds, therefore, of our
young men must be attuned to supernatural harmonies
if they would resist the siren songs of the age.

Then, shibboleths such as “civil and religious lib¬
erty,” “liberty of conscience,” “the greatest good of
the greatest number,” are accepted as axioms of gov¬
ernment and of politics. But focus upon them the
searchlight of truth and they will be found to hold in.
solution subtle errors.

True and false are often intermingled in these glitter¬
ing crystallized sayings, and it requires careful analysis,
and a trained mind to separate the gem from the dross.
And not only knowledge, but moral courage as well,
is needed to prick the bubbles that float wantonly about
and to reduce to inert limpness the poisonous theories,
of the day.

We, at least, shall be doing our duty if we teach our

young men howto do effective work amid the confusion
of modern ideas and the downward tendencies of mod¬
ern civilization ; how, also, to turn to account, to guide
and direct its good tendencies, for surely these exist.
We are expected to train them in the tactics of the war¬
fare in which they will be engaged, in the use of the
arms of offense and defense ; how to unmask the enemy,
discern the weak points of his citadel, where to strike,,
and how to capture.

There is no problem of Catholic education in relation
to present social needs which the keen eye of the
divinely-appointed Watchman has not seen and solved.
Nay, he has also put his finger on the wounds of society
and prescribed their remedies. In the flux of philo¬
sophical vagaries in which truth is distorted, and prin¬
ciples subversive of law and order are accepted and;



CATHOLIC COLLEGES OF THE UNITED STATES. £3

acted upon, tlie Holy Father in his first encyclical,
“ Inscrutabili,” urges the teaching of sound philosophy,
such as has come down to us from those masters of

thought, Saint Augustine and Saint Thomas. “ As
the enemies of religion,” proceeds the Encyclical, “the
more strenuously endeavor to inoculate the unlearned,
and particularly youth, with doctrines which cloud the
mind and corrupt morals, so much the more eagerly
ought we to strive, not only that our method of instruc¬
tion be suitable and solid, but above all, that the in¬
struction itself be entirely conformed to Catholic faith,
in literature and in other branches, especially in phi¬
losophy, on which the other sciences in great part
depend.”

In the Encyclicals “De Erroribus Modernis,” “De
Civilis Potestatis Origine,” “De Conditione Opificum,”
not to mention others, our great Pontiff has furnished
us with texts, certainly authoritative, upon which to
base special lectures and instructions for the youth
entrusted to our care.

I take it, then, that side by side with secular instruc¬
tion, and with the necessary dogmatic explanation of
the faith once committed to the saints, Catholic colle¬
giate education must, to adequately fulfil its mission,
direct attention to modern errors, social and political,
as they affect the home, the nation and society at large.
In the course of ethics for our graduates it will be easy

enough to deal with such subjects. They come up in
their place. For the rest, for those who spend only a.
couple of years at college, it will be obviously impossi¬
ble to do more than incidentally touch upon questions-
which do not fall within the scope of regular instruc¬
tion.

In either case the first requisite is that the teacher be
himself thoroughly conversant with such questions;
that he be able to state the error clearly, point out the
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evil; that he know how to refute the one and prescribe
the remedy for the other. In addition to this intellec¬
tual training it goes without saying that the moral and
religious equipment of the student must be paramount.

We may not have many splendid enthusiasts like
Father Aidan in the “Triumph of Failure,” to take in
hand such plastic material as “Charlie Travers,” and
mould and fashion him after the old ascetic model as a

lay missionary for the reformation of society. But it is
the manifest duty of the Catholic college to hold up the
ideal to the gaze of its students, so that they may be
strongly stimulated to “love justice and hate iniquity. ’ *

There is on every hand an urgent call to our colleges
to rise where they have not as yet risen, to the standard
of intellectual instruction set by so-called non-sectarian
or non-Catholic institutions of learning, and we are

straining every nerve to supply the desiderata. Amid
all this feverish anxiety to keep pace with grand uni¬
versities which command almost unlimited means, do
we steadfastly bear in mind what ought ever to be the
chief characteristic of our education, that it stamp the
student with the seal of the highest religious and moral
•excellence?

We possess the key to the solution of all social ques¬
tions. It must not remain rusty in our hands. Our
hope, the hope for a higher civilization, for a civiliza¬
tion purified of the grossness and brutality of mate¬
rialism, must rest in great part upon our young men,
who are in every-day contact with social errors iri
domestic and civil life. With pen and voice, above all,
with the example of pure, religious lives, they must
enter the arena and exhibit to their countrymen the
spectacle of athletes trained in the best school of the
highest civilization, the Catholic college, where Truth
and Justice and Charity breathe in the fulness of power

.and strength.
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Before proceeding further the Chair explained the
reasons for the absence of the Christian Brothers from
the Conference.

Very Rev. M. P. Dowling, S. J., President of Creigh¬
ton University, Omaha, then read the following and
only paper on the third topic,

The Catholic College as a Preparation for a Business
Career.

In this paper on the Catholic College as a preparation
for a business career, I take it for granted that the word
college means an institution which imparts a liberal
education, and which gives an honorable place to clas¬
sical studies and mathematics as means for mental

training. I take it for granted that all here present
admit the advantages of a college course, even for those
who do not intend to enter professional life ; and that
the arguments for this view are so familiar to all that
I need spend little time in recapitulating them. I take
it for granted that all will agree that young men of
suitable talent and sufficient means should be encour¬

aged and urged to enter college, even though it be
their intention to embrace a business career and devote
themselves exclusively to mercantile pursuits.

This being premised, I feel confident that the special
object of this meeting will be better gained by taking
utility for the keynote and considering the following
points :

1. What should be the answer and attitude of edu¬
cators to those who claim that a collegiate course does
not contribute to success in life ?

2. Why should collegiate studies be pursued even
by those destined for commercial life and esjjecially by
Catholic young men ?
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3. That the very nature of education and the pro¬
cess of mental development in college dissipate the
objections of those who demand that every brand*
studied should be immediately and directly useful for
the acquisition of wealth.

4. That utility is not the proper standard by which,
education is to be judged ; and that even if it were, a
classical course is not so devoid of useful elements as is

commonly supposed.
5. That the general education given by the college,

whilst perfecting the mind, satisfies the imperious
hunger for useful studies and prepares the individual
for any walk in life.

It is a law of human action that the knowledge of
the end to be gained precedes and directs the choice of
the means. No one will go out of his way to secure
knowledge which he cannot put to use, and it is use¬
less to offer knowledge which no one cares to acquire.
In olden times the sophists had their day and for a
long time supplanted the deeper, but slow-thinking
and more deliberate masters of philosophy, because
the sophists caught the spirit of the times in whicli
they lived and taught the Athenians how to think
clearly and express themselves with readiness and
ease on public questions and meet the immediate re¬
quirements of social and political life.

This idea of utility is so dominant to-day that the
principal questions asked are : What is the good of a
college education ? What does it do that cannot be
accomplished by the study of practical and commercial
branches ? How does it help a man in business ? How-
does it assist him to get rich and be successful ? Pa¬
rents are slow to give their children a classical educa¬
tion because they do not see how it helps them. They
intend to leave the boys at school only a few years ;
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they got along without such education themselves.
Even graduates must begin at the lowest round of the
ladder and their long years of study count for nothing
in business ; there are plenty of college-bred men who
cannot make a living and who seem to find no place in the
world. In all the objections to college training money
is looked upon as the ruling force ; financial success
and what will lead to it are regarded as the proper
standard of a desirable education.

Whilst it is the duty of educators to give to the world
what it wants ; to train youth so that they may be
men of their time, equal to its duties and sharing fully
its responsibilities ; to teach them what men most need
to know, it is also their duty to inspire an ambition for
higher things and contribute to the common progress
by setting up ideals, for ideals are the world’s masters.
In many cases the parents are far from being compe¬
tent judges of the studies to which their children should
apply themselves. It is the duty of the educator to
stimulate them to seek what is best and noblest for
their offspring, and look to an ultimate success founded
on something else than mere wealth ; so that the Cath¬
olic youth of our land may not be condemned to become
hewers of wood and drawers of water, and occupy men¬
ial positions. We must impress on them that knowl¬
edge is power, that intelligence rules the world, and
ring into their ears continually “ Educate ! Educate ! ”
But we must also show them what is the right kind of
education. This will be done in great measure by com¬
bating the prevalent folly that education is merely the
handmaid of dollars and cents, and that it has no other
scope in the lives of men ; and that kindred folly which
sets so-called self-made men on a pedestal and exagge¬
rates the effects of self-culture. Wealth is, no doubt,
a powerful lever, even when it is not a debasing and
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corrupting force, but it is not everything, and it often*
stands humbled and abashed in the presence of superior
intelligence.

Collegiate studies should be pursued, not because-
they form a ready means for money making, but be¬
cause they elevate the character,, ennoble the ideas,
secure higher enjoyments to those who are successful,
and enable men of culture to exercise a stronger influ¬
ence on their fellow-men. To enter a business career

does not mean that a man’s interests, energies and as¬
pirations are to be completely absorbed in his mercan¬
tile occupations. Refinement and scholarship are not
out of harmony with business ; on the contrary, they
add a zest and charm to life and lend a nobility to suc¬
cess. It is important in a country like ours, where the-
people have a direct voice in public affairs, to have in
business life educated men who can give a tone to pub¬
lic opinion and not be led away by the siren voices of'
the hour; men who will stand proof against popular
delusions and weaknesses, who will furnish material,
for positions of trust and influence, direct the ill-advised
enthusiasm of the thoughtless, help to form correct,
judgments for their fellow-citizens, raise the standard
of honesty and integrity. Such men become the patrons,
of letters, give a helping hand to struggling talent,
lift up the fainting and disheartened and maintain the-
highest type of citizenship. The moulding of the-
thought of our nation and keeping our countrymen in
the path of safe traditions does not belong exclusively
to the doctor, lawyer and clergyman ; and it is incor¬
rect to assume that they only ought to enjoy the advan¬
tages of a college course, and that all others must abdi¬
cate. The business man is, and ought to be, a power ;
and his influence will be strong in proportion to the-
extent of his education, good in proportion to the cor¬
rectness of his education.
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The Catholic young man, especially, has reason to
be imbued with these convictions. Higher education
is the keynote to what the Church needs most in Amer¬
ica to-day—that is social influence, a firmer hold on the
public mind, more general recognition as a moral power,
and removal of prejudice against it as an alien creed.
By means of education the Catholic becomes the peer
of the best, takes his proper place in public and private
life and makes his influence felt on his times. He

helps to form public opinion according to the principles
of truth and justice, he raises the standard of moral
life in society, lie is listened to eagerly and with re¬
spect in the assemblies of his countrymen, because lie
has a message to the world. This ought to be as dear
to him as amassing wealth. He will not permit himself
to think that all is finished and all his obligations can¬
celled when lie has acquired a finished education and
made it contribute to his worldly success, when he lias
provided for his own comfort and that of his family.
His duty extends beyond this, for he owes something
to his country, to Christian society and the Church.
He must feel that he is bound to take an interest, and
even a prominent part if his talents allow, in the con¬
cerns of his native land ; to apply his Catholic princi¬
ples to the social, political, economic, national and
international questions which furnish problems to the
thinking men of his time. His knowledge is not a mere

personal luxury, but a sacred trust as well, to be used
for the welfare of society.

Much light will be thrown on the relations between
a college and a business career, and some of the objec¬
tions to a college course will be best met by considering
the purpose of education. Why do we educate ? Is it
to improve the physical condition of the student ? Is
it to enable him to fill a good situation? Certainly the
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aim of education is not to supply the world with better
servants or even to enable people to make a better liv¬
ing ; it has a higher aim than to train a person just as
you would a horse or a dog, merely to be useful. Is
education intended to help on the march of intellect?
or to enable one to mix with credit in society? All these
may play a part; but we educate mainly to form char¬
acter ; to make youth religious and conscientious; to
teach the duty of self-control, self-respect and rational
independence ; to show the beauty of virtue, the nobility
of labor, man’s mission to battle and struggle and act
through principle and duty ; and since character is
made up of habits and principles, education is the for¬
mation of good habits and the inculcation of sound
principles. Such education is the safeguard of the
individual, the family, of Church and State; it deals
both with the temporal and the eternal ; it fits a man
for this world with reference to the next.

Unfortunately education, which ought to signify a
“drawing out,” has come to be regarded as the proper
word to denote a “putting in.” Properly it supposes
that there is something in the mind capable of devel¬
opment, faculties that can be trained, implicit knowl¬
edge which can be made explicit, dormant powers
which can be awakened. The main end of education
should be to unfold these faculties. It means not so

much the actual imparting of knowledge, as the devel¬
opment of the power to gain knowledge, to apply the
intellect, to cultivate taste, utilize the memory, make
use of observation and facts. It is not essential that
the studies which produce these results should be
directly useful in after life any more than it is neces¬
sary for the athlete in the development of his powers to
wield the blacksmith’s hammer, instead of using dumb¬
bells or horizontal bars, none of which play any part in
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his subsequent career ; lie puts them all aside when the
physical powers have been developed.

But to meet the objections of those who will not look
with kindly eye on any pursuit which has not the seal
of immediate utility upon it, I shall endeavor to show
that collegiate studies are not so devoid of utility as is
commonly imagined. It will no doubt be admitted
that for practical work the rightly trained mind will
be the best, that he whose mental powers have been
cultivated by right methods will prove more of a suc¬
cess than one who lias his mind stocked with facts,
without any of the training process. It will be admit¬
ted, too, that a useful education is one that will best
enable a person to cope with the difficulties of life and
to compete successfully in the struggle he is about to
begin. For this he needs to acquire the habits of atten¬
tion, observation, reflection, discrimination, research,
industry. He must learn accuracy, decision, caution,
delicacy of perception, patience and self-restraint. The
mind made steady in its operations by the daily exer¬
cises which make these qualities a habit, must acquire
that elasticity, energy and firmness of grasp required
for a successful man in every walk of life. Now these
■characteristics are precisely the ones which result from
a collegiate course ; for the course I have in mind is one
in which language is the foundation on which the sys¬
tem of mental training is based. The scientific study

■of language is the study of the science of the mind, of
perceptions, judgments and reasoning—that is to say,
logic. The acquirement of a language mechanically,
unconsciously and by imitation, as the child acquires
a language, confers no special mental power or adroit¬
ness, has no particularly stimulating effect. The sci¬
entific method, or the one followed in studying Latin
and Greek at college, makes the mind active, enlarges
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the field of its conceptions, awakens the powers of'
observation, gives rapid and clear perceptions, quick
and correct reasoning, fertility of invention, and brings-
into action even the moral qualities which wait upon
intellectual conquests and glory in obstacles overcome.
The laws of language are the philosophy of human
speech—they are human thought put into communi¬
cable form. But cannot these advantages be gained
from the study of modern languages? No! because
the comparative facility with which they are learned
does not call forth the same powers of combination,
the same perseverance, both so admirably adapted te
shape the character and drill the mind. Moreover, by
the study of the classics youth are made familiar with
the wise and great of the golden age of human history,
nourished on works of genius, instructed in the secret
springs and ultimate effects of human action, initiated
into a literature of matchless grace and charm, so rich
in expression and so faultless in arrangement as to
stand the acknowledged masterpieces of all time. What
wonder that when their hearts are enkindled with the
noblest enthusiasm, their imaginations fascinated,
quickened and adorned with the most beautiful images,
their affections heightened and ennobled, they glow
with a generous ambition to emulate the examples set
before them, so that they develop into men of polished
manners, mental virility and broad sympathies. There
is not an interest, a passion, a duty, an occupation
common to mankind which the classics of Greece and
Rome do not touch with a delicacy and beauty, a mel¬
ody of expression sought in vain in other literature,
eliciting with magic wand the highest aspirations of
our nature and the loftiest ideals. Who will say that
these are useless for a business man and alien to his
life?
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Every teacher of experience will declare that the stu¬
dents of the classical course are far superior to others
in all the studies common to both. “ Unawakened
minds” is the judgment instinctively passed upon the
■commercial student whenever there is a contest and
measurement of the respective powers of the classical
■and commercial students.

Practical experience proves that classical studies are
far superior to others for training the mind. The grad¬
uates of the German schools which deal with practical
subjects and prepare students for commercial pursuits,
or for entrance into polytechnic institutes, were at first
debarred from entrance into the universities, being con¬
sidered unqualified for university work ; but in 1870
they were admitted, on equal terms with the graduates
of classical schools, to the philosophical department of
the universities. After ten years’ trial of this plan the
philosophical faculty of the University of Berlin ad¬
dressed to the ministry of education a memorandum,
which is declared to be the most powerful plea ever
made in behalf of classical studies. They declared
unhesitatingly that the students of the practical schools
were not fitted to pursue a university course on a par
with the graduates of the classical schools and that
unless the plan was reversed German scholarship would
soon be a thing of the past. Even the representatives
■of science and the modern languages in the faculty
joined heartily in this judgment. In specifying the
reasons why the admission of the non-classical gradu¬
ate was injurious to the interests of higher education
the thirty-six professors mentioned slower development,
superficial knowledge, lack of independent judgment,
inferiority in private research, less dexterity, want of
keenness and defective power of expression.

The education which a college gives should be general
and not special, because it should be such a one as
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forms the mind and develops it harmoniously, thus lay¬
ing the foundation for the profitable study of special¬
ties and independent research, both of which appertain
to the university. The foundation for all specialties
should be the same, just as in building, the foundation
is the same, no matter to what order of architecture
the superstructure which is to be reared upon it may
belong.

In addition to the classics the colleges should give
and do give no less strict attention to mathematics,
whose unvarying truths are quite as fundamental as
the laws of thought and language. But college educa¬
tion does not deal exclusively with fundamental subjects
and therefore it makes much of the ability to think and
write and speak correctly and elegantly ; it studiously
cultivates a graceful delivery; gives due weight to the
claims of natural sciences ; finds place in its curriculum
for modern languages, history, the law of harmony and
music and the consideration of economic questions ;
unfolds the Constitution of the United States and the
fundamental principles of a popular form of govern¬
ment ; and crowns all with a close study of a system of
philosophy, whose power of developing young manhood
is a miracle of strength and a continual marvel to those
who witness its transforming excellence. Are these
superfluous or useless accomplishments for a business
career ?

There exists then a system of education which satis¬
fies and reconciles the imperious and conflicting de¬
mands of the individual craving for personal develop¬
ment and perfection and utilitarianism steeped to the
lips in selfishness ; and we are thus delivered from the
cruel alternative of either giving the highest possible
education regardless of practical needs or of giving up
the work of education altogether and letting the world,
do what it will with its own.
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The general discussion of this as well as of the preced¬
ing topic was deferred to the third session. On motion
of Very Rev. John T. Murphy, C. S. Sp., seconded by
Rev. Francis Cassidy, S. J., a closed session was an¬
nounced for Thursday afternoon. The members of the
standing committee were requested to remain after
adjournment to effect an organization.

At this session the following letter was read from the
Apostolic Delegate, Most Rev. Sebastian Martinelli:

Washington, D. 0., April 6, 1899.
Right Rev. Thomas J. Conaty, 1). I)., Rector Catholic University,.

President of the First Conference of Catholic Colleges.
Right Rev. Dear Sir: I have received your kind invitation

to be present at the first Conference of Catholic Colleges in the
United States. While thanking you most sincerely for the
courtesy shown me in this invitation, I am obliged to beg you to
excuse me from being with you in Chicago. My work and other
engagements make it impossible for me to leave the city just now
for so long a time as would be required in order to attend your
convention. T desire, however, through you, as the president of
the Conference, to express my heartiest sympathy with the pur¬
pose of this meeting and my extreme gratification that it should
be held. It would be superfluous for me either to relate how
close to my heart is every effort to promote the welfare of Cath¬
olic education in all its grades and branches, or to urge Catholic
educators in this country to devotion or activity in a cause in
which they are already expending such noble and successful
energy. But I cannot refrain from expressing my satisfaction
at this new step in advance, by which it is sought to unite and
focalize the great work which is being done by so many hands
in so many different parts of this country. While the unity of
Catholic faith and teaching infallibly guides all Catholic edu¬
cators and keeps them in the one path, however far apart may
be their fields of labor, the better arrangement of details, the
adapting of special means to the peculiar needs of the whole
country, the interchange of ideas gleaned from individual and
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local experience, make it desirable that our teachers should, from
time to time, meet together and confer. Co-operation is always
good, and it is to promote co-operation in a most noble cause
that you hold this Conference. My earnest prayer is for the suc¬
cess of your Conference, and my fervent hope is that such meet¬
ings will regularly be held in the future.

Thanking you again for your courteous invitation, I am, with
sentiments of highest esteem and fraternal charity,

Most faithfully yours in Christ,
Sebastian, Abp. of Ephesus,

Apostolic Delegate.

Letters were also read from Right Rev. Camillus P.
Maes, D. D., Bishop of Covington ; Very Rev. John
Norris, of the Oratory, Birmingham, England ; Rev.
Antonine Wilmer, O. M. Cap., Mt. Calvary, Wis. ;
Rev. Placidus Fuerst, Mt. Angel, Oregon ; Very Rev.
L. Colin, SS., Superior of St. Sulpice, Montreal, and
Rev. Fr. Schrantz, SS., President of St. Charles Col¬
lege, Ellicott City, Md. Telegrams were received from
Carter H. Harrison, Esq., Mayor of Chicago ; Right
Rev. Joseph Jessing, of Columbus, Ohio, and Rev.
John P. Gfalligan, S. J., of Gonzaga College, Washing¬
ton, D. C.

The Conference then adjourned to Thursday, at
JO a. m.
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THIRD SESSION.

On Thursday, at 10 o’clock a. m., the Conference
opened its third session. The standing committee had
organized by choosing the Rev. John A. Conway, S. J.,
as president, and the Very Rev. John T. Murphy, C. S.
Sp., as secretary, and reported the following resolutions
concerning permanent organization :

Resolved, That the name of this organization bo “The Asso¬
ciation of Catholic Colleges of the United States.”

Resolved, That this Association meet next year, and then and
there decide as to the frequency of subsequent meetings.

Resolved, That a Standing Committee be appointed to deter¬
mine the time and place and subject of future Conferences.

Resolved, That the matter of representation be referred back
to the Committee for more definite statement.

Resolved, That the Chairman, the lit. Rev. Mgr. Thomas J.
Comity, be an ex-officio member of the Standing Committee.

Resolved, That the committee already appointed be a Standing
Committee to the end of this Conference.

Resolved, That the Committee be excused from any meetings
of the Conference, in order that they may prepare their work in
the matter of the details and future work of the Conference.

The Committee was directed to devise a scheme of

organization of the Catholic colleges, and requested to
report at the afternoon session.

Rev. Thomas A. Crumley, C. S. C., read a paper on
the fourth topic:

What the College May Do for Preparatory Schools.

To the question proposed for this paper it may be
answered in general that whatever true progress the
preparatory school will make must receive its initiative
from the college. It is a fact of history that all educa¬
tional institutions have been developed from above.
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The higher have perfected the lower. At all times the-
college has been what the university has insisted it
should be ; at all times the parochial school has
achieved completeness in its sphere according as it has
advanced to the limits set by the preparatory school;
and at all times the measure of excellence for the pre¬

paratory school will be its conformity to the sugges¬
tions, not to say the demands of the college. True
progress of any kind is purposeful in character, and it
is the business of the college to furnish purposes for the
preparatory school.

In general, again, the college may do this by raising
its standard of admission. Create aims for the pre¬
paratory school, give it something to work for, and
you may reasonably expect it to uplift itself. The
principal and immediate effect of raising the standard
of admission to the college would be to abolish the
harmful practice of attempting to bring fifty or sixty
pupils of every degree of ability to one medium meas¬
ure of attainment. For if college entrance conditions
were sufficiently high, a class of fifty or sixty average
students would be unable to meet them. A division
would then be necessary with the result of rational
grading into smaller and better classes. Thus prepara¬
tory schooling would approach more closely Paulsen’s
educational ideal of “vigor and originality—not equal¬
ity, nor that uniformity which disregards the demands
of nature.” And this advantage can not be overesti¬
mated. In the school, as in all other intellectual
spheres, there is no equality. Men’s minds are as dif
ferent as their faces; and individual talents need
individual development. The aim of teachers should
be to instruct not classes, but individuals. The fact
that individuals may receive instruction in a class
ought to be looked upon as a happy accident. By
raising its standard of admission, then, the college
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will force the-preparatory school to make smaller classes
and so give more attention to the particular develop¬
ment of each pupil.

Speaking of the need of devoting special care rather
to the unit student than to the mass of students, it
may be well here to suggest the place of scientific
studies in preparatory education. By scientific studies
is not meant scientific subjects taught from books,
for these are hardly worth mentioning as educational
values. What is meant is scientific subjects involving
laboratory work ; and I believe that at least one year
of such study should be demanded of every candidate
for admission to college. And I am led to believe this
for the reason that nowhere so well as in the laboratory
does the pupil receive the individual attention which
a thorough education requires. In the laboratory as
in no place else he is thrown on his own resources, is
obliged to observe carefully, and to note his observa¬
tions exactly, is, above all, wrestling with his own
problem. Certainly no pupil entering college should
be without this experience.

By raising its standard of admission the college may
do another important thing for the preparatory school ;
it may force the preparatory school to allow pupils a
choice between groups of studies. The university re¬
quires the college to send it men well equipped to
begin the work of mastering some one subject, and
the university entrance conditions are so high as to
render it absolutely necessary that the four years of
college life be employed in specialization. The man,
for instance, who has followed the usual inflexible
classical course--the only one obtaining in almost all
our Catholic colleges—will not, I am certain, be re¬
ceived for post-graduate work in science at any first-
rate university. Moreover, even in post-graduate
scientific work there is required special collegiate train.
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ing for biology, for mathematics, or for chemistry, as
the case may be. This being so, I think it would be a
wise move on the part of colleges to raise their entrance
conditions so as to oblige the preparatory school to
make a beginning of specialization. Of course the
specialization need not be narrow ; indeed, it is advisa¬
ble that it should not be narrow. There ought to be a
choice not so much between studies as between groups
of studies.

There are two objections likely to be brought against
this proposition of introducing specialization into the
preparatory school : the one will come from those who
do not think that specialization is feasible anywhere,
outside the university and therefore certainly not in
the preparatory school; the other will come from those
who think that on account of youth and inexperience
the pupil of the preparatory school cannot make a
wise choice. As to the former, besides the reason for
collegiate specialization already alluded to, namely,
that the university demands it and the college must
meet the demand, there is another and perhaps a bet¬
ter reason. The object of education is two-fold ; first,
to develop the mental faculties, and secondly, to fit for
a career in life. With regard to the development of
the mental faculties, however, it is commonly acknowl¬
edged that, allowing for individual aptitude, Latin,
Greek, history, science, and mathematics are all equally
serviceable. There remains, then, merely the question
whether specialization is helpful as fitting for a career
in life, and certainly no one can hesitate to answer this
question in the affirmative. If there were only one
sort of life-work for a man there might be required
only one kind of education to prepare for it; but since
the life-works of men are different and special, adequate
preparation for them can only come from different and
special courses of instruction. And granting that col-
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legiate specialization is necessary, I believe that pre¬
paratory specialization would be at least profitable.

There is more show of reason for the other objection
that the pupil in the preparatory school is too young
and inexperienced to make a wise choice even between
groups of studies. Nevertheless, if it be remembered
that the specialization is not to be narrow, the force of
this objection, too, will be broken. For, assuming
that a mistake were made, it would not be irremediable ;
besides which the mistake itself would be a salutary
experience for the pupil. Moreover, the electives
might, with profit, be postponed till the third year, in
which case the pupil, after consultation with his
teacher, would certainly be in a position to choose with
discretion.

One other thing the college may do for the prepara¬
tory school ; it may require that the candidate for
admission should have had some training in the criti¬
cal use of reference books. The preparatory pupil is of
an age to begin to think for himself, and he should be
instructed not to take a truth on the authority either
of the teacher or the class text-book. The business of

preparatory education, as of all true education, is to
generate knowledge, not belief. Reverence for author¬
ity in matters intellectual is well enough, but abject
servility to any authority in matters intellectual is a

tendency of the youthful mind that cannot too soon be
corrected.

The V. Rev. Vincent Huber, O. S. B., read the fol¬
lowing paper on the same subject—

What the College May Do for Preparatory Schools.

1 must premise that the paper I am about to read
was not prepared for this occasion. I had no reason to
expect the honor of addressing the Conference—I came
here to listen, not to be heard. This paper was recently
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read at a meeting of the professors of the college of
which T then had the honor of being rector. It does
not bear directly upon the present subject of discus¬
sion, but offers suggestions upon the “Curriculum
Studiorum” which was discussed at yesterday’s ses¬
sion. However, the writer is of opinion, that this
paper partly answers the question : What may the
College do for Preparatory Schools? His answer is:
Let the college supply the preparatory schools with
scholarly, efficient teachers, and let the college lend its
aid in securing to preparatory schools a natural and
thorough system of studies and methods of teaching.
To secure these two results—competent teachers and
an efficient system—it is imperative that the college
itself have the ideal “ Curriculum Studiorum.”

We all remember the memorable encyclical “ Aeterni
Patris ” of Leo XIII on Catholic philosophy, and wit¬
nessed the wonderful, the marvelous effects it produced
in leading us back to the philosophy and theology
of the schoolmen. I dare say that our seminaries
were never better than they are to-day. This is due to
the fact that we have reverted to the system and
methods of the old and venerable masters of the schools.
These schoolmen had a system of education which was
evolved very slowly and gradually, but finally became
the wonderment of the world for its thoroughness and
effectiveness. It required centuries to bring it to com¬
pletion, it required patience and perseverance, disinter¬
estedness, and devotedness, such as are learned only in
the school of Christ. Their system of philosophy and
theology was a fitting culmination to the methods em¬
ployed in the preparatory studies, and as we have
again chosen them as our teachers in the higher studies,
so in the writer’s opinion, we should return to their
system and methods in the preparatory studies.

I take it for granted that the classical course is
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•entitled to the first place in our colleges ; that parents
should be induced to give their boys the advantages of
a classical training. Such a training is indispensable
to a higher education. The idea so prevalent that
the classical course is only for those who aspire to the
priesthood, is not worthy of consideration. A classical
training is necessary to those who have chosen the
legal or medical profession, to the business man, in a
word, to all those who wish to rank as educated, cul¬
tured gentlemen. Two or three years of study under
the most favorable circumstances will not entitle a man

to the distinction of a scholar. We use this word in a

restricted sense, to signify a learned man, an intellect¬
ually able man, a man of deep and original thought
and extensive erudition.

The classical course is by far better adapted to de¬
velop the mind than any other. It gives the mind
expansion, grasp, force, and energy; it makes the
mind a fit instrument of research, makes it the active
and prolific fountain of thought. Moreover, the study
of languages, particularly of Latin and Greek, opens
to the young student a rich and interesting field of
literature, which will materially assist him in later
years in arriving at a better understanding of the phi¬
losophy of history, and will afford him many an hour of
easy and pleasurable reading.

Prof. Porter in “American Colleges and the Ameri¬
can Public” has aptly expressed the views of many

reflecting friends of education when he says, “We
contend that the college training (he speaks of the
classical course) is pre-eminently desirable for those
young men who are destined for an active and business
life, and that these least of all should seek for what is
called a more practical course of study. The discipli¬
nary studies of the college quicken the intellect and
form it to habits of method, of analysis, of comprehen-
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sion, all of which are brought into constant requisition,,
when practical take the place of speculative questions,
and men and their relations occupy the chief attention
instead of books and literature It would
seem that for a life, which is not to be primarily book¬
ish or literary, the period of exclusive dealing with
books and science required in the college is not an
hour too long. Experience also confirms this impres¬
sion by the decisive testimony gathered from a multi¬
tude of witnesses, that the young man who leaves
college at twenty-one and enters a counting or sales¬
room, will at twenty-three, if diligent, and devoted,
have outstripped in business capacity the companion
who entered the same position at sixteen and had re¬
mained in it continuously, while in his general re¬
sources of intellect and culture he will be greatly his
superior.” It is true that for the classical course a
few years more will be required than for a course at a
business college, but such time is not misapplied or
lost when devoted to classical studies. Lord Macaulay
says, “ We believe that men who have been engaged
up to one or two and twenty with studies, which liave-
no immediate connection with the business of any pro¬
fession, and of which the effect is merely to open, to
invigorate, and to strengthen the mind, will generally
be found in business of every profession superior to¬
men who have at eighteen or nineteen devoted them¬
selves to the special duties of their calling?”

Next to an efficient staff of professors, the most im¬
portant requisite to a good school is a well-selected, a
well-graded “ Curriculum Studiorum.” The best edu¬
cators will not be able to teach with satisfaction to

themselves or others when they are bound and ham¬
pered by an unnatural, illogical class plan. Already
for many years there has been a baneful tendency to-
multiply the number of studies. Schools have divorced
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themselves from the harmonious and concentrated sys¬
tem of the old schoolmen, and have substituted for it
what is known as the American system. This new sys¬
tem has crept into some of the schools of Europe and
is producing its natural results ; but it is so univer¬
sally prevalent in our country that it is called the
American system. The American may have some
virtues, but patience is not one of them ; he is always
in a hurry and has never discovered much sense or
wisdom in the old adage “Festina lente.” Modern
educators would teach the student everything at once.
He is to learn everything during his term at school,
and he is to leave the school with the firm conviction
that he knows about all that is worth knowing, whilst
in reality the deluded graduate knows nothing. The
child on entering the school receives an armful of
books, each representing a different study. The poor
boy becomes bewildered and discouraged from the
very start; from the very beginning he despairs of
being able to master all his classes. Time brings no
relief, the branches continue to multiply and the stu¬
dent begins to lag, he loses heart and he applies him¬
self only because he must, school-work becomes irk¬
some to him and he begins to long for the end of his
torture. The necessary result is that the entire mental
training of such a student becomes exceedinglyjshallow
and superficial.

These modern educators seem to argue thus : After
leaving school the student will lay aside his books for
good ; he will never make another attempt to increase
his fund of knowledge, therefore let him now learn
everything so that he may afterwards know everything.
They seem to assume that a young man will study no
more after he graduates from school, and, indeed, they
argue well, for they fail to develop the mental faculties
of their pupils, they fail to mould a positive character
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in them, they graduate their students with dwarfed
minds and crippled faculties, and of such students it
is true that they lay aside their books for good. But
in reality the college course is intended to give power
to acquire and to think rather than to impart special
knowledge. It is designed to lay the foundation of
the intellectual structure so that the student may con¬
tinue to build on it, to adorn and beautify it during
the rest of his life. “The school-life of the child and

youth,” says Professor Porter, “ is not so valuable for
the knowledge which it imparts as for the power and
skill which it trains.”

The old schoolmen started out with two mottoes,
which permeated their entire system : “Multum Non
Multa” and “Unum Post Aliud.” Their object was
not to teach everything, and the student after passing
through a course of twelve years was not yet expected
to know everything. But what they did teach the stu¬
dent learned thoroughly. Their object was not to fill
the mind with a medley of mechanical knowledge, but
to give it a gradual and natural expansion, to make it
a fit instrument of original thought. They made the
mind a fountain of thought, not a reservoir of ascer¬
tained facts. Everything was made subservient to this
•end. The exercise of the memory, precision, beauty
and fluency of language, were only means to the attain¬
ment of the end. But the means were always most
carefully adapted to the capacity of the pupil. It is
particularly in the preparatory years that their system
differed so widely from ours, and since the foundation
is laid in these years we will not be surprised to find
that their superstructure should differ so much from
ours. Their secret of success lay in concentration and
oneness, the secret of our failure lies in disintegration
and early specialization. They studied nature and
iound that one of its laws was concentration. No re-
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freshing rain will fall from small and scattered clouds ;
it is only when they concentrate and unite that we ex¬
pect this blessing from the heavens. The power of the
•mind is not unlimited, and in proportion as the objects
upon which it is fixed are multiplied, in the same pro¬
portion the power of the mind is divided. In oneness
and compactness there is strength. The river when
confined to a narrow bed is swift and deep ; its waters
remain fresh and invigorating, and it serves man in
manifold ways. But let the same volume of water be
spread over a wide expanse of territory, it becomes
shallow and sluggish, stagnant and useless, breeds filth
and pestiferous insects, and impregnates the air with
the germs of disease. This is a fair illustration of the
two systems. The modern system gives a smattering
-of all sciences but produces masters of none ; whilst
that of the schoolmen developed an ability for all and
produced masters of one science. The modern system
produces socialists, that of the schoolmen made
scholars.

The system of the schoolmen was uniform through¬
out Europe. The Trivium and Quadrivium were every¬
where strictly adhered to and completed in about six
years. Then followed a three years’ course of philoso¬
phy, with physics, higher mathematics, and what was
•deemed necessary of the natural sciences. Only now
did the student choose his special profession, law, med¬
icine or theology, and by devoting three or four years
to the studies of his special branch, he readily became
a consummate master therein.

Time does not permit us to consider how logical and
•consistent the schoolmen were in carrying out their
system of education. Let me, therefore, only intro¬
duce to you the young man as he knocks for admittance
.at the portals of the university. He is yet a youth,
vigorous in mind and body, but he has spent nine years
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of his life in thorough and systematic study. He is-
yet in the prime of life, but he is already perfectly con¬
versant with Latin and Greek ; he reads, speaks and
writes these languages with ease, precision and fluency.
This is much, but it is not, by far, his principal attain¬
ment. He possesses a well-disciplined, quick, logical
mind, a fountain of thought, research and activity.
His mind is mature ; what it has learned has been well
digested. He has a taste for good literature. He has
mastered mathematics to that degree where they begin
to be a specialty. He is thoroughly conversant with
mental and physical philosophy, he has learned the
rudiments, at least, of the natural sciences. Let him
now give a few years to the studies of his chosen pro¬
fession and lie will become a master.

This old system is worthy of profound study. A re¬
action towards it has already set in. Thoughtful
friends of education are shaking their heads pensively
and disapprovingly when they think of modern school-
systems and study their results. They see that a great
mistake was made when the ship of education was
allowed to drift away from its moorings in deep and
quiet waters and was driven upon the sandbanks and
shoals that underlie the shallow and restless billows,,
where it is now wandering aimlessly about. True edu¬
cators have begun to long for the good old system of
the schoolmen and point to it as the beacon towards
which all leaders in education should steer. If these
men were free to act in accord with their convictions,
their schools would not much longer differ so essentially
from the schools of six centuries ago. But their views
do not meet with the approval of the public upon whom
they depend, hence they reluctantly retain a system
which they understand to be radically wrong. But,
notwithstanding this popular opposition, which has its
source in the delusion that a return to the old school-
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•system would be a retrogression to tlie so-called dark
ages, tlie movement is progressing. It lias shown some
signs of life in purely secular institutions, but in many
ecclesiastical seats of learning it has reached a stage of
development where nothing more than an intrepid
leader is required to bring on a general return to the
•old system, with some necessary adaptations to modern
requirements.

The schools of philosophy and theology have returned
to the system of the scholastics by forced marches.
Leo XIII. has touched some of these old masters with
his magic wand and invited them to occupy the chairs
of ecclesiastical sciences in our seminaries and univer¬
sities. They have responded. Like giants, they have
risen in their might. They have shaken off the dust
of materialism, rationalism and agnosticism that had
accumulated over them in the last few centuries, and
have become the teachers and masters of our age. They
are erecting a magnificent superstructure, but we have
laid a faulty foundation by our superficial, disjointed
work in the preparatory courses of study. Let us bring
our work into unison with that of our masters, let us re¬
turn to the simple, natural, harmonious and effective
curriculum and methods of teaching so universally
employed during the golden age of the schools.

At this point Rt. Rev. John L. Spalding, Bishop of
Peoria, entered the hall. He was escorted to the plat¬
form and, at the request of the Rt. Rev. Chairman,
addressed the delegates to the Conference.

Address of Bishop Spalding.

I have nothing in particular to say to the Conference,
Right Rev. Chairman and gentlemen. Tt is both a

pleasure and privilege for me to be able to be present,
^even for awhile, at this meeting.
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1 look upon the assembling of this Conference as ait
event of great importance. It is indeed but a beginning,
but one which holds in germ developments that are
bound to exercise a favorable influence upon Catholic
education in the United States.

Of course I attach but little importance to mere uni¬
formity. In fact I do not know whether there is any
good in uniformity for its own sake. But in bringing
the leading Catholic educators into conferences, which
I suppose will henceforth be held annually, you bring
minds into contact with one another. This cannot but
have a stimulating effect.

The whole meaning of education, as I understand it,
is its power to vitalize. It is a process of vitalization.
It is the assistance, the helping, the urging of life to
develop itself, to grow, to unfold itself, to bring out
that which lies latent in it. Now life is developed, life-
springs from the living ; it is developed by the living.
The one thing which we have to contend against is the
falling into routine, into mechanical ways and methods
—is, in fact, laying too great an emphasis upon methods.
It is the living person who educates ; that is the history
of all education. A few men in Greece founded educa¬
tion. We are their disciples still.

It is the same even in religion. From one Divine
Man, and from those who have had His spirit, who have
lived His life, who have held close to Him in thought
and deed, all impulse that has led to anything in the
world has come.

Institutionalism becomes ineffectual wholly unless it
be continued, made living, by the presence of live men.
The object is to determine the pupil to self-activity.
We know that absolutely. Train him in everything,
teach him everything, and let him go forth ; thinking
that lie knows enough, he sinks back into nullity, he
becomes ineffectual, useless. The difference between
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men is the difference in their continuance in the active
life. The greatest men are those who grow longest.
The men who are the most powerful in every phase of
human activity are those who keep their freshness,
their youth, their strength, their vigor, because they
never allow them to fall into disuse.

Now, these conferences will .undoubtedly stimulate
the members who partake in them, and they will go
forth to stimulate their environments, and the move¬
ment will spread. In fact, in my opinion, there is not
a more healthful sign in American life to-day than the
widespread, genuine, earnest, disinterested interest in
education. It has been my fortune to attend meetings
of the National Teachers’ Association and several State

meetings of teachers. It thrills me with delight to see
how earnest these people are, how eager they are, how
bent they are upon their work. I believe to-day that
the good thing in the American people, the real good
in them, is faith in education. It is an eagerness,
it is tentative, if you wish ; they have not probably
found the right principles—are not carrying them out,
certainly, to any perfection—but there is a great eager¬
ness, a great desire, a great earnestness ; they have a
purpose and they are in earnest about it.

Now, if we settle down in our colleges and in our
other schools, and go on in a mechanical way, taking
up traditional ideas and handing them down in a tra¬
ditional spirit, we will sink out of the great, real life of
this American people. We can have no standing here,
really, unless we become also an intellectual force. In
an age when minds are active, religious faith, if it is
not upheld, enforced, by intellectual activity in those
who hold it, is as though it were not, so far as the life
of the people is concerned.

We have made more sacrifices for our educational
views than for almost anything else. We have the
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great principle of unity, which is lacking elsewhere.
We ought to be able to unite and to come together in a

perfect spirit of love and kindliness. If a teacher is
not teachable, in the name of heaven who shall be ? It
is the very mark of a man who comes from a real school
that he is teachable, that he is eager to learn, that he
has no fast-and-rooted prejudices, that his mind is open,
is pliable, is ready to yield whenever a ray of light falls
upon it. This is the very mark of an educator. An
educator who is not continually learning is no educator
at all. The curse of our schools, the curse of all schools
in all ages, has been that they have been in the hands
of men who became mere machines, who ceased to learn,
ceased to live what they were teaching. We can teach
nothing but what we live. We can hold fast to no truth
that we do not reduce to use, to practice. It is a
mockery to talk about the beauties of literature, and
in one’s own life to care not at all for thought; to
praise the worth of philosophy and live as though we
had never known it in reality. It is the living man that
makes the living soul, that propagates life.

This will be one purpose of these meetings, my dear
gentlemen and friends, to come here in a spirit of sym¬

pathy, of generous and kindly feeling. What is the
mark of an educated man but that he is a gentleman,
that he is kindly, that he is not olfended at slight things,
or even important things? He takes the larger view ;
he is the man who learns from every man, who does not
feel that he holds in his own breast the essence of all

good—in other words, he has the spirit of teachable¬
ness, and hence the spirit of love. A man who loved
education as much as any man that ever lived—who
loved it in his own life possibly more than any man
that ever lived—Goethe, a name not very pleasing, per¬
haps, to many of us, says: “Love does not rule, but
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it educates, and this is more.” And that is the end
and the sole power of education. The teacher who
does not love his work, who is there out of obedience,
who is in his class-room longing to be elsewhere—he
will do no good work. No man does good work if he
does not love the doing of it. A mother is the eternal
and primal teacher. Whoever is kind and noble got
it from a mother. Love is her sole guide and power.
And in proportion as teachers feel that spirit of love,
coming from a deep interest in human perfection, in
the bringing out of all good that is in an individual,
in the same degree will they be effective. It is the
spirit of love we need ; it is not learning. Learning is
often a dead weight; learning often smothers what is
in the man, makes him a bore, which is the worst thing
the teacher can be.

The Y. Rev. William L. O’Hara, M. A., opened the
discussion on the fifth topic :

Conditions for Entrance into Catholic Colleges.

The question which has been appointed for consider¬
ation in this paper was not, until a few years since,
held to be of very great importance by the faculties of
Catholic colleges. Our institutions not often, if ever,
coming into competition with non-Catholic colleges,
and our Catholic University not yet having been estab¬
lished, there was neither reason nor occasion for moot¬
ing such a question. It was supposed to be fixed and
settled, and therefore was never discussed. Had these
conditions remained unchanged, there would be now
no need of discussion nor of this paper. But in the
advance which is characteristic of the educational
world during these last years of the century, we Cath-

8CC
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olics liave been brought face to face with many facts
the existence and importance of which we cannot safely
ignore.

The public schools of the different States have made
gigantic strides in the past twenty or twenty-live years.
Supplied with abundant public funds, they have been
able to increase the number and equipment of their
•buildings ; and, aided from the same source, they have
had ample means to employ more efficient teachers and
vastly to improve their courses of studies. The result
of this is that the primary schools to-day would com¬
pare favorably with the grammar schools of a quarter of
a century ago, and these latter are as efficient as were
the first high schools; and the high schools, with their
college-bred professors, their well equipped class rooms,
laboratories and libraries, would prove dangerous rivals
to the American college of a few years ago.

Meantime the non-Catholic colleges have been ad¬
vancing along their own lines. Enjoying the patron¬
age of generous parents who are earnestly moved by
the desire of educating their sons, these colleges are
overflowing with students. Millionaires, seeing noth¬
ing better to do with their spare money, are endowing
and enriching many of them to repletion. There is
hardly in the United States to-day a non-Catholic uni¬
versity or college that has not been able to make vast
material and intellectual improvement through the
munificence of wealthy benefactors. The result of this
has been that many of our Catholic young men, seek¬
ing both a better social standing and, what they deem
to be, a higher culture, have turned their backs on the
educational institutions of their own faith and cast

•their lot with the great majority of students in the
■ leading non-Catholic colleges. However we may de¬
plore this, it is a fact, and one which we educators are
.reasonably called upon to explain and to remedy.
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In looking for the cause of this exodus of our young
men, we are forced to admit that, apart from any social
-advantages which a course in a non-Catholic college
may afford, such institutions—thanks to their material
prosperity—areoffering tempting advantages in the way
of modern gymnasiums, improved scientific apparatus,
and superior courses in literature, history and the sci¬
ences. When we compare such advantages with the
little which our poverty permits us to offer, we can
easily account for the popularity of non-Catliolic col¬
leges. However, even if we are unable to remedy the
material defects of our own institutions ; even if we
oannot make equal advance in material equipment;
yet, both duty and expediency require that we discover
the source of the deficiencies in our courses of studies,
if there are any; that we see how we can correct them,
and that we apply ourselves honestly to their better¬
ment in every possible way, in order to attain the high
standard which the times demand of our institutions.

But if we turn from a consideration of our relations
with non-Catholic institutions to examine ourselves
within our own circle, we shall see another reason for
attaining this high standard and for holding to it.
Until about ten j^ears ago, our Catholic colleges were
•concerned with training young men merely for the
ecclesiastical seminaries, for the schools of law and of
medicine, and, in many cases, for a mercantile career ;
but within that time there has been established in the
nation’s capital the Catholic University, which seeks
to give to our youth educational advantages equal, if
not superior, to those offered by the best non-Catliolic
institutions in the land. Our new University makes for
the higher education and the highest culture. It is
not satisfied with imparting merely the elements of the¬
ology that are to be gained in the seminary ; nor with
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the smattering of philosophy, which is the best that we
can give to our college graduates ; nor with the skele¬
ton of law, which is the usual equipment of our young
advocates when just admitted to the bar. The work of
the University begins where the courses of the colleges
cease. After a young man has become in the college
well grounded in the elements of a good, solid educa¬
tion, the University takes him, offers to him the choice
of those studies which promise the most for him in the
future, and in every way endeavors to develop his tastes,
to increase his knowledge of the arts and sciences and
to broaden his opinions—in a word, to give him a truly
liberal education—with the purpose of making him the
best possibly equipped instrument for good in whatever
profession or walk of life he may enter.

From this it is evident that the University invites
only young men who have already passed through the
colleges. From this it should be equally evident that
such young men must have been well prepared during
some years of preparatory studies made to the satisfac¬
tion of competent judges. Now, it should be the de¬
sire of every Catholic interested in the advancement of
our youth to see the University succeed and flourish
and bring forth fruit a hundredfold, for the honor and
glory of G-od and for the good of His holy religion in
our beloved country. Those having the education of
our youth in their hands should feel this especially and
should endeavor to cement more closely the bonds be¬
tween the University and the colleges. The University,
it seems to me, should, like an edifice, be above the col¬
leges, which are its foundation, and depend upon them ;
and they, in turn, in the economy of the higher educa¬
tion and broadest culture, are of little or no value with¬
out the University, for they are like unto the foundation
of a house wanting its superstructure. Hence there
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exists between them a bond of mutual dependence which
each must necessarily strive to foster and strengthen.
The work of the colleges, therefore, in my opinion, is to
prepare young men not only for the seminary, or for
what is commonly called a professional career, or for
business, but also, in many cases, for those higher
studies and for that nobler and broader training which
the Catholic University proposes to give them ; and
since the University aims at the highest standards and
seeks the degree of excellence which has already been
attained by many non-Catholic institutions it is not
difficult to see that, when our colleges advance to that
standard which such effort demands of them, they will
at the same time be gaining the level of those other
■colleges, and will be fair competitors with them and
able to turn back to their own halls the tide of Catholic

young men now going the other way.
In order fittingly to prepare young men for the higher

courses of the University—in other words, in order to
graduate students with the best possible preparation
there is need of a complete course of studies, taught by
competent professors, and the maintaining of a high
standard by the students during the four years of the
college course. But to reach this standard, and to
maintain it, it is absolutely necessary that the students,
before entering the college course,- be thoroughly
grounded in the elementary work which is the founda¬
tion of all after-progress. Without a complete prepar¬
atory course, whether it be made in the academic de¬
partments of our colleges or in the high schools, or
under private tutors, it is impossible for young people
to master completely the difficulties of their higher
studies. There is always wanting something necessary
for making real progress and for attaining perfect schol¬
arship. Hence, if our Catholic colleges are to meet
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the demands of the times, they must open the doors of
their collegiate courses to none but those who, either
by satisfactory examinations or otherwise, prove them¬
selves worthy and fit to be admitted to those courses.

In approaching the subject of the conditions of en¬
trance into the college, one meets a serious obstacle to-
the gaining of a uniform standard for all the colleges.
This consists in the fact that some of our colleges offer
a two years course of philosophy, retaining the study
of Latin and Greek to the very end of the course, while
others finish those languages in junior year and com¬
plete the philosophy course in one yearonly—the senior..
The latter colleges, giving only three years to Latin
and Greek in the collegiate course, naturally require
a more advanced standing for entrance' than do the
former, which offer a four years’ course in those
branches. This is a matter which, it is to be hoped,,
will be adjusted at no very distant time in the future.

Before proceeding to consider the conditions of en¬

trance, allow me to say here, that by a college course
I do not mean a merely classical or a scientific course,
but a course comprising both classics and science and
all those studies which are generally supposed to be
essential components of a liberal education.

In reply, then, to the question, “What should be
the conditions of entrance,” the writer, with due
respect for the views of others more capable of judging
than he is, begs to submit the following as his own
opinion:

First. The requirements for admission to the college
course to the A. B. should be the same for all the Cath¬
olic colleges. This is evident from the necessity of unity
itself and from what has already been said regarding
the relations of the colleges to the University. This
uniformity can and should be accomplished as soon as
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possible by tlie affiliation of the colleges with the Uni¬
versity. And here permit me to express the hope that
this Conference will not adjourn without taking action
in favor of such affiliation, which will result in a uni¬
formity of standard for graduation, for the courses of
studies and for entrance into the colleges.

Second. No candidate should be admitted to the col¬

lege course who has not completed his fourteenth year.
This condition is necessary, I believe, to make certain
that the boy is in every way ready to enter upon the
higher studies of the college. At any age below this
his intellect is not capable of that work. I speak, of
course, of the average boy. Besides, such a require¬
ment insures a more thorough preparatory course. My
reason for this opinion is derived both from an expe¬
rience of more than fifteen years as a teacher, and from
the observations of others. Many boys apply for admis¬
sion to the college course who, while barely qualified
for entrance, show a deplorable crudeness and an igno¬
rance and lack of appreciation of many subjects which
candidates for the higher studies ought to know. This
is due either to cramming for the entrance examina¬
tions or to too hastily passing through the preparatory
course. To remedy this state of affairs and to secure a
more thorough preparation, it is my opinion that the
preparatory or academic course, whether made in the
college or elsewhere, should extend through four years
instead of three as it does now in most of the academic

departments of our colleges; and the examination of
every candidate for the college should show satisfacto¬
rily that he had passed at least four years or its equiv¬
alent in elementary work in a parochial, public or pri¬
vate school, or under a competent private tutor. It
cannot be objected to this condition that it will make
the course too long, because, by adopting this plan,.
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the gradation of the work will agree better with the
advance of the boy’s years and with the normal devel¬
opment of liis intellectual faculties. Suppose a boy
does not begin his school work until seven years of age

(although many children in this country now begin
earlier), he will be ready for the academic course at
eleven, will enter the college at fifteen, be graduated
A. 13. at nineteen, and, should he enter a technical
school or try for the higher degrees at the University,
he will finish his course there not later than at twenty-
two, the age earlier than which few men should begin
the practice of a profession. This plan of gradation
agrees substantially, I believe, with that approved by
Professor Ladd, who bases his opinion on many years
of experience and observation at Yale, Harvard and
other leading American universities.

Third. Every candidate for admission to the college
should be required to pass satisfactory examinations in
the various branches which are usually considered to
be a necessary preparation for the higher studies.
These examinations may be either oral or written, or
both, but, as a result of my own experience and an
observation of the methods of the best institutions in
this country, T am of the opinion that written exami¬
nations are the more satisfactory.

In examining the entrance requirements as set forth
in the various Catholic college catalogues, one is struck
with their diversity. This is due, no doubt, to the
fact already noted about the difference of the courses.
With the hope of furthering a uniformity of standard,
the following list of subjects required is respectfully
submitted as being sufficiently high to establish satis¬
factorily the candidate’s competency to follow the col¬
lege course, and not so exacting as to exclude average
or timid boys. It is by no means offered as a perfect
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or final test, but is an attempt at harmonizing the re¬
quirements of the various colleges with a view to the
unity of their work in preparation for the University:

LATIN.

1. Grammar complete, including all the rules of syntax and all
the more common exceptions and peculiarities of construction,
as found in standard grammars like Ilarkness, Allen and (freen-
ough, Yenni, etc.

2. Prosody. The correct pronunciation of the vowels, the
rules of accent, the more common rules of prosody as found in
Casserly, Yenni, or in any of the standard grammars. The
•candidate should be able to scan all the poetry read and to apply
the rules.

3. Translation, (a) at sight, of selections from the Historia
•Sacra, Viri Romae and simpler parts of Caesar, (b) Nepos, at
least three lives, or, as a substitute, perhaps Eutropius.

Caesar, at least one book, or one work of Sallust.
Cicero, at least two orations against Catiline, and either some

of the letters, De Senectute or equivalent.
Virgil, either the Eclogues or Georgies and one book of the

Aeneid.

Ovid, about five hundred lines of the Metamorphoses.
The above should include correct reading (if the examinations

are oral), literal and free translations into idiomatic English,
and thorough parsing of the selections; history, geography,
mythology, and prosody in connection with the translation.

4. Composition. Translation into idiomatic Latin of (a) short
sentences at sight, and (b) continuous prose from Caesar and
Cicero. This part of the examination should be thorough and
considered of great importance, because it is really the best test
of the student’s knowledge.

5. Roman History, from the founding of the city to the death
of Augustus. A fair general knowledge should be deemed suf¬
ficient.

GREEK.

1. Grammar. Etymology complete. All the rules of syntax
and the more common irregularities; the rules of accent, and



122 PROCEEDINGS OF THE ASSOCIATION OF

the characteristics of the Attic and Homeric dialects. I
think that a candidate should be required to know what is found
in such a book as Yenni’s Greek Grammar, but not more, be¬
cause this contains what is absolutely necessary for a good
elementary knowledge of Greek; while grammars like Kuhner’s,
Hadley’s or Goodwin’s are better suited for more advanced work.

2. Translation, (a) at sight, of short sentences, such as are to
be found in such books as Frost’s Primer, White’s or Harkness’
First Greek Book, or a short passage from Xenophon.

(b) Xenophon, Anabasis (about five hundred lines); Cyropsedia-
(about three hundred lines).

Homer, Book I.
All to be translated into good English, parsed and explained,

with all history, mythology, geography, etc., connected there¬
with.

3. Composition. Translation into Greek of short sentences
from the above-mentioned books, and also of connected passages
of English prose, using the vocabulary and idioms found in.
Xenophon’s Anabasis.

4. Greek History as contained in any standard work.
ENGLISH.

1. Grammar. A complete knowledge of grammar should be-
required—not that gained from merely elementary books, but.
from the thorough study of the advanced works of Bullions,.
Brown, Harvey, Fowler, or other standard writers. This knowl¬
edge should be shown from the ability to analyze and parse-
various sentences and to correct errors in test sentences.

Rhetoric. The principles of rhetoric should be known from
at least one year’s study of such a work as Hill’s Foundations,
of Rhetoric, or Lockwood’s Lessons in English.

Composition. To prove his proficiency in narrative writing,
the candidate should be required to write a brief prose composi¬
tion, consisting of several paragraphs on some subject selected
by his examiner at the time of the examination; and to show
that he has made some preliminary reading and is proficient in
critical writing, he should be required to write a brief criticism
of some work chosen from a list of books prescribed by the col-
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leges; for example, Julius Caesar, The Merchant of Venice,.
Addison’s Sir Roger de Coverly, Goldsmith’s Vicar of Wake¬
field, Scott’s Ivanhoe and Lady of the Lake, Wiseman’s Fabiola,
Newman’s Callista, Hawthorne’s Twice Told Tales, Cooper’s
Last of the Mohicans, Longfellow’s Evangeline, Miles’ Chris¬
tine, etc. In this essay the candidate should he expected to
treat of the subject-matter, method, and general style of the
work, only in such a way as can reasonably be expected from
one of his previous training. While not expected to write a
very complete piece of criticism he should show that acquaint¬
ance with the work which careful and intelligent reading by one
of his years usually affords.

Plain, legible penmanship and, above all, correct orthography
should be held as essential conditions of this examination in

English. The necessity of insisting upon good spelling cannot
be overestimated, because every teacher of experience knows the
deplorable deficiency in this branch displayed bv so many of
our students who are otherwise well prepared for college.

In examining such compositions great attention should be-
given to the candidate’s rhetoric, punctuation, grammar, and
orthography, since these manifest how far he has practically
mastered the language.

HISTORY.

A good general knowledge of both ancient and modern his¬
tory should be required. The history of Greece and of Rome,
of England and of the United States.

GEOGRAPHY.

A general knowledge of geography also—both political and
physical. I do not find this among the branches required by
many institutions, but 1 have noticed such ignorance of it
among college boys, that I fear it is neglected in some of the
lower schools. Political geography is so closely connected with
the study of history, that the neglect of it implies an imperfect
knowledge of the latter. And physical geography is so neces¬
sary as a preparation for those two important sciences, astronomy
and geology, that it should form a part of every candidate’s
elementary studies.
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MATHEMATICS.

1. Arithmetic. A complete course, such as is given in higher
or advanced hooks. This should include not only terms and
rules, but the candidate should he required to work out a certain
number of practical problems which embody the application of
principles and rules.

2. Algebra, through quadratic equations. Such a course as is
given in Ficlin’s or Wentworth’s Algebras, or like works.

3. Geometry. A complete course of plane geometry, as found
in Wentworth’s or similar works. 1 do not think that a knowl¬

edge of solid geometry should he required, because this branch,
as it seems to me, belongs rather to the higher course.

PHYSICAL SCIENCE.

An elementary course of natural philosophy as contained in
•Gage’s Elements of Physics, Avery’s Elements of Natural
Philosophy, or like works. The preparation in this branch
would be more effective if the study of the book were supple¬
mented by a course of simple experiments.

MODERN LANGUAGES.

So great is the importance of French and German, and even
Spanish just now, that a fair knowledge of at least one of these
languages, preferably the first or second named, should be re¬
quired for entrance into the college. Therefore, the study of
one modern language should be insisted upon during the aca¬
demic course. Each candidate should show a thorough knowl¬
edge of the principles of the grammar and should he able to
translate at sight simple prose, and to explain and account for
his translation.

These examinations may be dispensed with in the
case of a candidate who presents a complete certificate
from an academy or school in good standing that is
known to give the course required above ; and also, I
need hardly add, in those colleges which have academic
departments following the same course.

Such is the matter with which, in my opinion, every
•candidate for entrance into our colleges should prove
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himself acquainted. Such a course will require long
and careful preparation in the elementary schools iirst
and in the academic course afterwards—a better prepa¬
ration, I think, than our boys are at present receiving.
If our colleges are ever to take their place, as they
should, as the rivals of the non Catholic institutions
of the country ; if their desire is to unite with, to sup¬
port and feed our own University; if their aim is to
prepare our youth in the best possible manner for the
highest culture and the noblest professions, such a cur¬
riculum must be required as the only condition of en¬
trance into their collegiate courses.

Rev. John T. Carroll, D. IX, St. Joseph’s College,
Dubuque, Iowa, followed with a paper on the same
subject:

College Entrance Conditions.

There are in the United States three kinds of Cath¬
olic colleges—the classical college, the business college,
and the college which is a combination of both, or in
which two distinct courses, the classical and the busi¬
ness, are taught. The classical college is that in which
are taught all the branches of a liberal education,
namely, the classics, Greek, Latin and English, uni¬
versal history, the higher mathematics, geometry, trig¬
onometry, etc.; the natural sciences, physics, chemis¬
try, astronomy, etc.; the modern languages, particu¬
larly German and French; music, instrumental and
vocal, all crowned by a two years’ course of sacred
scripture and mental and moral philosophy, Christian
doctrine being above all, through all and in all.

The business college is that in which are taught all
the branches that fit a student for a business career,
such as bookkeeping, mathematics, English, history,
physics and a higher course in Christian doctrine.
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As it combines the classical and business courses the
third kind of college needs no description. It should
be remembered, however, that in the combination col¬
lege the classical and business courses are distinct,
whereas in the classical college the science of accounts,
while not a leading branch, forms an integral and by
no means unimportant part of the curriculum.

The classical college is the best in se, for it alone im¬
parts a liberal education. It is also the best in the
opinion of the faculties of those colleges in which the
business and classical courses are combined ; for they
do their utmost to persuade candidates for admission
to take the classical course, and as soon as it is feasible
they eliminate the distinctive business course. St. Jo¬
seph’s College, Dubuque, Iowa, which I have the honor
to represent, has passed this stage of development.
From its foundation in 1873 until 1893 the two courses

were taught side by side, but in the latter year the
purely commercial department was done away with.
The result has been most gratifying. There is a better
class of boys in attendance and the number has consid¬
erably increased.

It should not, however, be inferred from what has
been said that I would give the business college no place
in the Catholic educational system. On the contrary,
I believe it ranks next in importance to the classical
college, and at the present time is far more necessary.
For, while not imparting a liberal education, which
even those fitting themselves for business life should
strive to acquire, it could open its doors to hundreds of
young men who cannot or will not avail themselves of
the classical course and who now attend non-Catholic
business colleges to the detriment of their faith and
morality. Yes, the Catholic business college is a good
thing and there is a crying need for it, but it should be
separate from the classical college.
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The classical college alone claims my attention here,
first because most of our colleges are at least primarily
•classical, and secondly, because I am better qualified
to speak of it, the college I represent belonging strictly
to this class. I make no distinction here between the
academic department and the collegiate department
proper, as in all our colleges these two departments
are woven into one, the student' passing from the aca¬
demic to the collegiate course without interruption or
change of place. Now, what should be the conditions
of entrance to such a college ?

1. Candidates for admission to a classical college
should be graduates of the preparatory school. The
college should not be obliged to do the work of the
lower school, any more than the university should be
obliged to do the work of the seminary or college. To
do so would lower the standard of the college and ham¬
per it in doing the higher grade of work for which it
was instituted. It would also be an injustice to the
preparatory school which would thus be deprived of a
number of pupils who should still be under its control.
Anyhow, candidates received before graduation are
generally too young for the serious work demanded of
them in college ; their minds are not sufficiently devel¬
oped and they are incapable of close application.
Fourteen years should, I think, be the minimum age
for matriculation. Even those who are sufficiently ad¬
vanced in years and whose judgment is quite mature
are always handicapped if admitted before completing
their preparatory course. In the attempt to catch up
to their class and keep up with it, they are simply
cramming themselves with knowledge which they never
assimilate. With them education is not a vital act;
it is not a drawing out of the faculties, but a pouring
.into them. The result can only be stagnation and
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intellectual dyspepsia. To lengthen the collegiate
course is little to the purpose. No amount of finish
can take the place of the foundation. Candidates for
college, therefore, should have completed their prep¬
aratory education.

2. Now in what should this preparatory training con¬
sist ? What should they know ?

{a) Christian Doctrine. Applicants for admission to
a Catholic college should be masters of the rudiments
of Christian doctrine, i. e., they should not only bo
thoroughly acquainted with the Baltimore Catechism,
but they should have completed a course in some more
extended work, such as De Harbe’s or Faerber’s cate¬
chism, so that they could take up at once a course of
lectures on Catholic doctrine in which the biblical and
historical side would receive special attention.

(b) English. They should be able to read and write
English tolerably well. For this purpose a sound
knowledge of English grammar is required. This con¬
dition is absolutely necessary. Unless it be present all
real progress, not only in English but in all the other
languages ancient and modern, is impossible, and, as it
is through the languages that the college creates lite¬
rary taste, which is the highest form of culture, a lack
of a thorough knowledge of English grammar at the
outset would render its work abortive. English gram¬
mar is the very ground-stone of a college education.
The college should insist on this condition even to the
point of compelling graduates of the preparatory school
to spend a whole year in reviewing syntax, unless they
are abundantly capable of taking up the regular lite¬
rary course.

(c) Mathematics. Arithmetic ranks only second, if
indeed it be not equal to grammar as a preparation for
a college course. Hence, to insure a solid foundation
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lor tlie higher mathematics it would be well as a rule
to give it as well as grammar one full year. This year
should not be spent in imparting or reviewing the ele¬
ments, but in giving breadth and depth to what has
already been learned in the preparatory school.

(d) History. The candidate should, of course, know
United States history quite well, and as the graduate
of our preparatory schools is generally prolicient in it,
I would recommend a higher course to be given at the
beginning or at the end of the general history course.
The latter would be preferable, as the student would
be better prepared for it and would get it when he
needs it most—just before leaving college. At this
such authorities as Bancroft, Parkman, etc., could be
opened up to him to better advantage. It goes without
saying that the candidate should be acquainted with
the common geography, so that in the study of history
maps need be his only assistance.

These conditions are difficult to realize. Did our

students all come from the cities, the matter would be
comparatively easy. An understanding between the
colleges and our already very efficient parochial schools
would do away with the necessity of a preparatory
course in the college, and graduates from the schools
could at once enter the collegiate department proper.
But most of our recruits, especially in the central and
western states, are from the rural districts where schools
are fewer and necessarily less efficient than in the
cities. They are consequently behind in the rudiments.
To advise them to attend a parochial school in town to
make up for their deficiency were idle. Association
with boys beneath them in age and size would be un¬
congenial and humiliating. Then, the mere fact of
boarding out in a city away from the restraining in-

9CC
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fiuence of home and friends would in many cases prove-
fatal to their good habits. To admit them at once to
the classical department would be an injustice both te
themselves and their better equipped classmates.

What shall we do with them? We cannot afford ta

reject them. They are our main support, and form the
raw material of the priesthood and the learned profes¬
sions in the United States. The only remedy that my
experience suggests is selection. Those who present
themselves should not be received indiscriminately.
The degree of preparedness should be taken into ac¬
count, and in considering it attention should be paid
not so much to quantity of information as to ability
and industry. But how are we to ascertain whether
the aspirant possesses these qualifications or not ? An
examination is little to the purpose. The only compe¬
tent judge, in my opinion, is the pastor. He comes in
contact with all the children of his parish, in the home,
in the church, in the catechism class. He is conse¬

quently in a better position than anyone else to form a
correct estimate of their merits and dispositions. Let
him recommend to the college only those who are in¬
dustrious and who manifest good natural talent. Then
with a little preparatory training, say a year or two,
and the special helps the college is always only too
willing to give, such students could soon make up for
their lack of early education. In fact, I have known
many of them to outstrip before the end of their course
some of their more favored classmates. Better still,
the pastor himself could prepare these young men for
college by private instruction. Many of the more zeal¬
ous pastors do this. They would, however, better sub¬
serve the interests of their pupils in many instances, 1
am persuaded, if they confined their instruction to the
ordinary branches, such as grammar and arithmetic,



CATHOLIC COLLEGES OF THE UNITED STATES. 131

omitting Latin. For, if tlie common branches are well
mastered, the student’s progress in Latin will be easy
and rapid ; whereas if he commences Latin before he
is well acquainted with the elementary studies, his ad¬
vancement even in Latin can only be slow and attended
with much difficulty.

The pastor is, then, a great factor in the work of the
college. It is in his power to raise or lower the stand¬
ard. He can enable the college to do its work effi¬
ciently and he can weaken and paralyze its efforts in
the cause of higher education. The college can work
only on the material given it. If the material be good
and properly prepared, the college can make of it all
that its life-giving energy and fostering care is capable
of producing. If the material be poor or ill-prepared,
the best efforts of the college will accomplish little.
But it is the pastor who furnishes the material. May
he always furnish the best and lots of it!

The Chairman then informed the meeting that the
Standing Committee was prepared to report concerning
permanent organization. On motion the report was
received as read by the Secretary, Father Murphy :

Resolved, That each college be invited to send one or two
delegates to the Conference.

Resolved, That by College is here understood any institution
of learning that prepares for a degree in arts or in science.

Resolved, That the next Conference meet on the Wednesday
after Easter at such place as this Conference or the Standing
Committee shall determine.

Resolved, That there be a committee of five appointed by
the Chair to constitute the Standing Committee of the Associa¬
tion, with power to make all arrangements in connection with
the next Conference, including a complete scheme of organiza¬
tion ; that this Committee consider also the manner of entrance
and degree conditions and report upon these topics at the next
Conference.
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Resolved, That the Committee shall consist of the persons
named by the Rt. Rev. Chairman, and also that the lit. Rev.
'Chairman himself be ex-officio member of this Committee.

On motion the report was acted upon by paragraphs.
The first paragraph was adopted.
The second was also adopted with the proviso that

.the Superiors of Religious Orders or Congregations be
■not required to send special Delegates from each of
their colleges.

The definition of “College” was also adopted, with
the understanding that it include those institutions
which do not actually confer degrees, though they offer
a course of studies warranting the conferring of a
degree.

The third paragraph was adopted as to the time of
the next Conference, which shall determine the fre¬
quency of subsequent meetings. The selection of the
place of the next Conference was left to the Standing
Committee.

The fourth paragraph was also adopted, and a motion
was made, seconded and carried, that this committee
be composed of five members to be appointed by the
Chairman. The Chair announced that he would name

the members of the Standing Committee at the after¬
noon session. This Standing Committee was given full
power and instructed to report at the next Conference
on the conditions for college entrance, and the require¬
ments for college degrees.

The Conference then adjourned to meet in closed
session at 2.30. P. M.
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FOURTH SESSION.

At the opening of the afternoon session the following
telegrams were read :

Roma, 13 Aprilis, 1899.
Eevmo Thomae Coxaty,

Rectori Universitatis Catholicae Washingtoniensis, Chicago.
Gratulationes tuo telegramniate patefactae summopere accep¬

tae fuerunt Summo Pontifici <|iii gratiam agens Delegatis a Lyceis
Catholicis benedictionem Apostolieam impertit.

Card. Rampolla-

Baltimore, Md., April 13, 1899.
Rt. Rev. Thomas J. Conaty:

, “ We tender you and Representatives of Catholic Colleges
assembled in Chicago our best wishes for successful and auspi¬
cious meeting.”—Signed: Card. Gibbons and Board of Directors
of American College, Rome, in session at Baltimore, Md.

A letter from Rev. J. M. Luoey concerning the Indus¬
trial Training of Colored Catholic boys was read, and
on motion referred to the Standing Committee. A
letter was also received from Y. Rev. Thomas J. Larkin,
S. M., President of All Hallows College, Salt Lake City,
Utah, expressing regret at his inability to attend the
Conference. Letters were also read from Y. Rev. L.
Colin, P. S. S., Superior St. Sulpice, Montreal ; V.
Rev. V. Marijon, C. S. B., Provincial of the Basilians,
Toronto. A telegram of regret was read from Rt. Rev..
Mgr. Joseph J. Jessing, President Pontifical College
Josephinum, Columbus, Ohio.

The Rt. Rev. Chairman then announced the follow¬

ing Standing Committee: Rev. John A. Conway,
S. J., Vice President of Georgetown University, Wash¬
ington, D. C.; Y. Rev. John T. Murphy, C. S. Sp.r
President of Holy Ghost College, Pittsburg, Pa.;
V. Rev. Vincent Huber, O. S. B., Rector of St.. Bede-
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College, Peru, Ill.; V. Rev. William O’Hara, M. A.,
President of Mt. St. Mary’s College, Emmitsbnrg, Md.;
and Rev. James French, C. S. C., Vice President of
Notre Dame University, Notre Dame, Ind.

On motion, the President of the Conference, the Rt.
Rev. Thomas J. Conaty, D. D., Rector of the Catholic
University, was made ex officio chairman of the com¬
mittee.

The Rev. James French, C. S. C., of Notre Dame
University, read the following paper on the sixth
topic :

Requirements for College Degrees.
I have examined the catalogues of some twelve rep-

Tesentative Catholic institutions, and I find that there
exists in nearly all of them only one course, viz : that
leading up to the degree of Bachelor of Arts. I shall
therefore treat of that course exclusively with only a
few allusions to other possible curricula.

As to the requirements in Latin and Greek leading
lip to the degree of A. B., there can scarcely be any
matter of dispute except in regard to the authors read,
the time-allotment and the manner of instruction ; but
as these come within the scope of another paper I shall
only say, by way of emphasis, that the dead languages
should be taught, so far as possible, just as the living
languages are taught; that pupils should be inspired
with an aesthetic appreciation of and relish for classi¬
cal literature ; that there should be given a careful ex¬

planation of the most striking passages of the authors
■studied together with accurate notions concerning the
history, biography, chronology, oratory, literature and
philosophy contained therein. The aim should be not
merely to cultivate the memory but much more to en¬

large the intelligence, enrich the imagination, form the
judgment and refine the taste. Frequent reference by
way of contrasts or comparisons should be made to the
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•customs of our own social and political institutions
without ever losing sight of the fact that all our efforts
should be directed toward improving our pupils more
and more in the use of their own language. Hence the
importance of a two-fold translation—the literal and
the free—cannot be over-estimated. These two meth¬

ods, together with sight reading, should be introduced
as early as possible into the preparatory schools, for
they serve to give life and interest to a study which
would otherwise become dull and heavy.

Representing as we do the Catholic educational in¬
terests of our country, it will not be amiss to call atten¬
tion primarily to the necessity of placing Christian Doc¬
trine among the requisites for a college degree. I do
not refer here to the mere catechetical sort of knowl¬

edge but a more up-to-date course, especially during
the latter years of the college curriculum—a course of
apologetics, which should meet current objections of a
scientific, historical and philosophical nature.

As to the prominence due the study of philosophy
in our curriculum there can be no question. Candi¬
dates for a degree in any Catholic college should be re
quired to know the fundamentals of philosophy ; and
these they cannot know unless they have done at least
a little work in philosophical criticism and have ac¬
quired a general notion of the history of philosophy.
To this end,—and in view of the fact that in nearly all
•of our colleges only about one-fiftli of the students’
working time during two years can be given to philoso¬
phy,—T believe it would be a wise moveto lengthen the
course from two years to three. This would give op¬
portunity for an elementary but solid acquaintance
with psychology—empirical and rational—logic, gen¬
eral metaphysics, cosmology, natural theology, ethics,
.and the history of philosophy.

In looking over the scheduled course of our institu-
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tions, it would seem from the demand made upon the-
students by other studies that they cannot give the
time they should to a branch which forms one of the
main reasons for the existence of Catholic colleges—
history. There should be a course of history through¬
out the collegiate years, preceded in the preparatory
school not by an exhaustive study, but rather a good
acquaintance with the broad outlines of general history
in their relations of time and space. The study for
undergraduates should be such as to acquaint them
with the principles that governed the social life of an¬
cient peoples and the origin, development, growth and
decay of polilical systems among them. They should
also become conversant with conditions which existed

during the intimate and complete union of church and
state and the growth and origin of social institutions.

During another year of the collegiate course in his¬
tory the student should be given a similar view of the
great forces and developments of the middle ages and
of modern times, beginning with the invasion of the
barbarians in the fourth century and coming down to-
our own period.

I believe no student should be allowed to receive his

degree in arts unless he gives a sufficient evidence of
thorough acquaintance with the political history of the
United States since 1776 and a thorough study of the
Constitution. There is no greater complaint to be
made—I speak on the authority of those who are in a

position to know—of the graduates in arts of our Cath¬
olic institutions, than their failure to study and under¬
stand the history of their own land. To show how far
we are from being abreast of the times in giving our
students opportunities to lit themselves politically and
socially for the discharge of such duties as come within
the life of every citizen, particularly the college grad¬
uate, I may state that political history is a subject
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almost entirely ignored by us, while from the electives
allowed to the juniors and seniors of the fourteen most
prominent non-Catholic institutions, political history
and social sciences are the classes most generally chosen.

In the studies leading up to the A. B. degree, Eng¬
lish ought to occupy one-fifth of the student’s time and
energies. That is, I believe, the only intelligible way
of expressing the importance to be attached to the sub¬
ject of English ; for the greater or lesser number of
hours ascribed to this study in the catalogues of vari¬
ous institutions means much or little according to the
methods of instruction. As regards the standard of
proficiency in English required for a classical degree
there is less room for disagreement. The student ought
to have a spirit of literary appreciation, an ambition
for exact scholarship in letters, correct methods of lit¬
erary investigation and some degree of instinct for the
“unformulated canons of literary criticism.” He ought
also to have shed the barbarities, vulgarisms and inac¬
curacies of rude speech and to have cultivated a habit
of pure, forcible and elegant diction. His analytical
powers ought to have been developed by structural
studies in the various forms of literary expression—for
example, by comparison between the epic, the drama,,
the novel, and the like. To do this adequately English
must occupy one-fiftli of a student’s time during the
four years of the college course.

The requirements in mathematics and science in most
of our Catholic colleges offer a striking example of the
difference in the course of studies prescribed for the
A. B. degree in the average Catholic and non-Catliolic
institution. Of the catalogues of Catholic colleges
already referred to I find only one which requires
neither science nor mathematics in its classical curricu¬

lum, but permits a student to concentrate his whole
time and energy upon the classics proper and their cog-
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nates, leaving room by a system of electives for the devel¬
opment of special talents or tastes for mathematics and
science should the student so desire. With the remain¬

ing eleven the requirements in these two branches vary
between eleven courses, which is the most, and six,
which is the least. More than three-fourths of these

colleges require physics, chemistry, astronomy, calcu¬
lus, analytical geometry, trigonometry and mechanics ;
more than one-half require, in addition to the above,
surveying ; and several demand, besides all this, ad¬
vanced physics, qualitative analysis, geology and higher
algebra. Altogether these eleven colleges require one
hundred courses in science and mathematics, which
would give an average of nine each, or two and one-
fourth apiece for each of the four collegiate years. If
we allow an average of three hours per week for each of
these courses, and I do not think this estimate too high,
then the average number of hours per week required by
these colleges for mathematics and science for the de¬
gree of A. B. would be, approximately, seven. This is
not far from the number of hours in mathematics and

science that suffices in many colleges for the course
leading to the degree of B. S. It is somewhat more
than half as much time as is given in the leading non-
Catholic colleges to all the studies of the average under¬
graduate course. Thus, at Princeton the average num¬
ber of hours per week which the undergraduate gives to
his classes is thirteen ; at Yale, eleven and five-tenths,
and at Harvard only ten and nine-tenths. (The Alumni
Princetonian, March 0, 1890.) In other words, in most
of our leading Catholic colleges the student in classics
has to give more than one-half as much time to mathe¬
matics and science as his rival in the leading non-Catli-
olic colleges gives to all the studies of his course.

It would be interesting to ascertain the ratio between
the amount of work thus required in mathematics and
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■science in our classical courses and tliat given to the
other and more essential studies in the course, such as
Latin and Greek. This was found to be impossible,
however, as in only one or two catalogues could I find
a statement of the number of hours per week required
in any branch. It is very likely, though, that the
amount of time devoted to mathematics and science,
great as it is, is only a relatively small part of the
whole, since the total number of hours per week required
of a student in Catholic colleges is very large.

Moreover, not only is much more time given to Sci¬
ence and mathematics by the candidate for the A. B.
degree in our colleges, but it is given in a different way.
In the Catholic college it is strictly required ; in the
non-Catholic college it is, as a rule, an elective. The
question, therefore, as to whether the large amount of
time which our young men are giving to science and
mathematics is wisely given is one which involves much
more than the mere matter of time. It is a question
which involves the merits and defects of two funda¬

mentally different systems of undergraduate education ;
the system of a single, inflexible, but comprehensive,
course of studies, making no special allowance for dif¬
ferent natural endowments or different life objects in
the student, but striving to weld together into one com¬
mon mould all the great branches of human knowledge
and as much as possible of each ; and the system of
•two or more courses of study based upon the natural
classification of the various branches of knowledge into
■co-ordinate groups, provision being made for particular
talents, tastes and ambitions by allowing a certain lati¬
tude of election in each course. Each of these systems,
no doubt, has its advantages and its disadvantages,
and the question of the comparative merits of the two
is a question which is too large to be even touched upon
within the limits of a paper like this.
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There are several points, however, in which the sys¬
tem that obtains in most of our Catholic colleges is
open to criticism, apart even from considerations re¬
specting the merits of a system as a whole. One of
these is illustrated in the well-nigh universal omission
of such classes as physiology, zoology and botany.
Certainly no system that aims at a well-rounded curri¬
culum of studies can afford to neglect physiology not to
mention hygienic considerations. The importance of
botany and zoology as instruments of broad mental
training is so universally recognized to-day that we
find these two branches in the most elementary grades
of the lycees of France and the gymnasia of Germany,
while in the system of public education in our own,
country they form an integral part of every good high
school curriculum. Yet out of the dozen institutions
whose courses were especially examined, with such an
abundance and such a variety of science classes, in only
two could I find requirements in physiology, zoology
and botany.

Another and what seems to me even a more serious

mistake in many of our classical curricula is the require¬
ment of advanced courses in physics and chemistry, or
advanced courses in mathematics, such as calculus and
analytical geometry. And to support my statement in
this matter I refer to the remarks of Dr. K. Kneisse, of
Berlin, who, speaking from personal observation as
well as statistics, said (in Klassische Philologie, 1898):
“The benefit received from studying advanced mathe¬
matics is not a sufficient compensation for the outlay of
work required,” although he contends that a student
having a mathematical turn of mind should be allowed
to develop that talent. It is difficult to understand
how classes like these just referred to can be made the
successful instruments of true education without requir¬
ing a large share of a student’s time, and either a spe-
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'•cial aptitude in him or an obvious relationship to his
predetermined profession. With a great majority of
the students of our colleges none of these conditions is
likely to be fulfilled. What student, for instance, in
the junior year of the classical course can afford to
give nine or ten hours a week to a class like qualitative
analysis without detracting from what is due to the
recognized essentials of the course? What is a more
common experience than to meet students with a posi¬
tive dislike for advanced mathematics and science, or,
in case of a taste for science, with a pronounced lean¬
ing to some one branch of it in preference to all the
others? What atmosphere can possibly be less likely
to engender the spirit of true science than that of a
class the greater part of whose members are animated
by a single desire “ to get through ?” Unquestionably
little is to be expected under conditions like these in
the way of true scientific training or real mental cul¬
ture ; and so far as practical knowledge goes advanced
mathematics or science is a very poor substitute, indeed,
for elementary physiology, zoology or botany.

Thus far I have mentioned studies that in my opinion
should form the essential part of classical curricula.
Allowing Latin and Greek five hours per week for four
years ; history five hours per week for two years ; polit¬
ical history and economics five hours per week for a
year ; philosophy five hours a week for three years ;
English five hours a week for four years, would permit
a student to devote five hours a week for two years to
an elective which he thinks most suitable to equip him
for his predetermined lifework.

In institutions where the Latin-English course ob¬
tains, Greek may be supplanted by two or more modern
languages. My answer to the question, “What will
you do with the advanced mathematics and science in
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our college curriculum ?” may be gathered from remarks-
already made on these two branches ; separate them
from the classical course and surround them with such

cognate studies as would entitle students after credita¬
ble examinations to the degree of B. S.

Y. Rev. James C. Byrne, of St. Thomas’ College,.
St. Paul, Minn., read another paper on the same topic :

The Requirements for the B. A. in Colleges.

A college, properly speaking, has but one purpose.
It is the garden of cultured minds. However the
means in our colleges may differ, the end to be at¬
tained, viz., a liberal education, is the same for all.
Culture, however, must not be confounded with infor¬
mation. The harangue of the advocate may bristle
with facts, the essay of the physician maybe technically
correct, the sermon of the preacher may be theologically
sound, and still be the productions of uncultured
minds, because they lack refinement, finish, and a cer¬
tain scholarly neatness. There are eminent men in all
walks of life, wTho, without having received any college
culture, have, by native talent and iron resolution,
attained success in their calling ; but they invariably
show their lack of college training, and they them¬
selves are the first to deplore it. They are not full men.
Enter anyone of our university night schools of law or
medicine, and see how hopelessly the non-college-bred
men wrestle with the problems before them. Yet, in
many cases, these men, before they thought of entering a
profession, were successful in practical life. There is,
therefore, something desirable beyond the ability to
strike a thrifty bargain, or to win a voter, or to worst
an adversary in dispute. It is the discipline which
Aristotle calls “a certain education which our sons
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should receive, notas being practical and useful, not as
indispensable, but as liberal and noble.”1 This pre¬
cisely is what a college imparts. With this it imparts
“ the ability to get the full benefit of other men’s minds,
and experience from their writings, and the ability to
think. ”

While, therefore, a graduate of a college has not the
training along special lines of investigation which a
university imparts, he must have a full training along
some general lines, and these form the subject of our
present consideration.

As time rolls on, the field of general education broad¬
ens. New sciences arise and peremptorily demand rec¬

ognition ; new methods and facilities for imparting
knowledge bring nearer attainments that were once
remote ; the measure of general information given by
the schools, and held, as it were, in solution by an
enlightened public, is increased ; the ideal of a former
generation becomes the actual of the present. In this
general advance, it would be impossible to make the
boundaries of a liberal education stationary. College
training must be to-day as high above the grammar
schools as the training of Cicero was, in his time, above
that of the son of Albinus. The curriculum of a col¬

lege to-day must differ very greatly from the curricu¬
lum of a college that was in existence before the ratio
studiorum of Maldonatus swept away the old pedantry;
before Newton and Leibnitz added to mathematics ;
before Lavoisier laid the foundations of chemistry, and
Ampere almost completed the superstructure of physics^
before Adam Smith wrote his “ Wealth of Nations

before, in a word, the fires which the old Church had
1 Politica, Bk. VIII, c. Ill, § 1. "Ore /j£v roivuv xaidsta rig

ijv uby <<>9 yprjff(fj.vjv -aideuziov rob9 uisli nuo' u>$ d/ayxacav, «/./’
<09 k'/.zuOlf)cov xal xaXijv, (pavspbv Igtiv,
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bunked for ages were uncovered and fanned into flame
by modern thought. Into the mine of the ancients the
quartz-breakers have descended, and brought forth the
pure ore ; from the Colosseum the best stones have been
taken ; it is bootless to go down into the mines and to
search again among the ruins. From the ruins of the
past we have rescued intact geometry, rational philoso¬
phy, and the classics ; and now to these must be added
modern sciences, history, modern languages, and, above
all, a thorough training in the English language and
its literature. Iso man to-day can be called educated
who has no knowledge of history, sociology, and polit¬
ical science. No man to-day can be called educated
who knows nothing of the laws of dynamics, of light,
of electricity, of the affinities of the elements. No man
to-day can be called educated who cannot pronounce an

intelligent judgment on a poem, or detect the fallacies
in a false argumentation. No man, finally, can be called
educated who cannot prove the great truths concerning
God and the soul. If, therefore, culture is the end of
college education, it is easy to deduce in a general way
what the requirements are for obtaining a certificate of
culture. They must be such, beyond all question, as
insure the possession of it. I shall speak only of the
minimum of the branches to be studied, and I shall
indicate the time it will take diligent students to
master them.

Among the studies which are essentially requisite for
the formation of a cultured mind, some may be consid¬
ered as a means, and others as an end. Mathematics,
logic, and, in some respects, the classics, are a means,
and therefore as such indispensable. A young man
who has mastered advanced algebra, plane and solid
geometry, and plane trigonometry, is able to grapple
successfully with the problems of physics, and has
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acquired a certain analytic power of mind that, guided
by a good drill in formal logic, will make him capable
of comprehending the rational sciences. This course,
by having four exercises a week, can easily be com¬
pleted in three years. The fourth year can be devoted
to rational science.

The classics are both a means and an end in them¬
selves. As a means, a careful study of Greek and Latin
cures slovenliness in composition, gives a deep insight
into three- fourths of the words of the English language,
and introduces the student to a number of beautiful

styles, as artistic as they are various. Moreover, a

knowledge of the classics is in itself an evidence of cul¬
ture. No one has listened long to the sweet voice of
the Muse of Homer or Virgil without coming forever
under her enchantment; no one has been warmed with
the fire of Cicero or Demosthenes, not to mention others,
without being lifted into a higher plane of thought.

Shall the classics be a pliable instrument in the
hands of our graduates ; shall our graduates’ souls
thrill to their music and warm to their lire ? If so, the
training in the classics must be careful, painstaking,
and long. A superficial turning over of the leaves of
a dozen ancient authors may give an inkling of the
matter, may show to a degree a variety of manner in
these books, but will not leave a lasting impression on
the soul, nor make the classics a handy instrument for
all the purposes to which they are pre-eminently
adapted. The printed page should be illustrated with
a hundred side lights. The professor of classics should
be conversant with Roman and Grecian life ; he should
have a taste for arclneology; he should be able to
trace the classics to every resting place they have
found in English literature ; he should have the soul
of a poet and the fire of an orator, and, from the treas-

lOcc
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ure of liis erudition, lie should with lavish hand en¬
rich the page he is interpreting. Thus will he turn
out students who will appreciate the ancient authors,
and who, in after-life, will turn to the classic page for
inspiration. A good course in classics can be given by
proficient teachers in the space of six years, forty
weeks in the year, six exercises a week. I do not see
how it can possibly be done in less time, unless the
students had a high-school training. With a high-
school training four years are required for this course.

We come, now, to modern languages and modern
sciences. Every graduate should have a fair knowl¬
edge of German and French. He can add to his
knowledge afterwards at his leisure, if only he has
made a good beginning, Two hours a week for two
years should give him the ability and taste to prose¬
cute these studies afterwards by himself. History is a

study of paramount importance. There should be a

four-years course in history, of at least four hours a
week. Let one year be given to ancient history, an¬
other to medueval history, a third to modern history,
a fourth to a comprehensive study of the constitutional
history of our own country. Chemistry and physics
demand a year each with four hours a week, half of
which time should be employed in laboratory work.
With the same number of exercises a week, one term
is enough for each of the descriptive sciences ; one
term also should be given to political science and one
to sociology.

While religious instruction of a catechetical and
practical character should be given daily, the Sun¬
day might be set apart during the four years for a
scientific study of sacred themes.
I have left to the last the consideration of that, which,

after all, in some respects, is the most important require-
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ment for a college degree, namely, the study of the
English language and literature. It is impossible to
express oneself too forcibly upon this point. If we
turn out graduates who have no taste for English clas¬
sics, who have received no stimulus to put their hand
to a pen, who have never tasted the joys of composi¬
tion, as well as experienced its drudgery, it would
be better for us to confine our efforts to parochial
school work and let our young men go where they will
receive life, enthusiasm, and inspiration. Our young
men are as good and as receptive as any other. The
seed, therefore, must be rotten, if such soil remain un¬
fruitful. Unfruitful it will remain, unless we place
the instruction in English on a high plane. Give me
the student who feels the meaning of a word in its
ring, whose soul throbs with emotion at the associations
its sound evokes, who sees a whole analog}^ contained
in a term, who quivers under the dynamic stroke of
forceful words, and I will give you a student whose
imagination has been cultivated by the proper study of
literature, and who will be impelled to write. More¬
over, when he does write he will have that within him
which will compel him to strive for ideal excellence.
Our students need an antidote against the imagination-
destroying influence of mathematics and the sciences.
Coleridge, after writing three master-pieces in English,
complained that by the study of Kant’s philosophy he
had lost the poetic faculty. Many who spent years
poring over the subtleties of a Cajetan, undoubtedly
lost whatever imaginative power they once possessed.
I, myself, do not regret those years. Like the Prisoner
of Chillon, I learned to love my prison. But I would
prescribe an antidote for our young men of to-day, so
that, like Dante, they may combine the loftiest imag¬
ery with the keenest power of intellect. The antidote
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is a love, aye, even a relish of good English. There is
no substitute for this manifestation of culture. In

Italy a knowledge of Latin is a sign of a liberal educa¬
tion ; in England and in Germany, a knowledge of
French. But our educated people forget both Latin
and French. They are, so to speak, imprisoned in one

language, and the man of a half-dozen other languages,
mostly dead, cannot get their ear. We have too long
held the theory that because our students learned to
be fluent, they learned to be artistic. Fluent were the
Latins, yet Horace could say :

“Ex noto fictum carmen sequar, ut sibi quivis
Speret idem, sudet multum frustraque laboret
Ausus idem.”

Besides fluency, laborious artis required to make one
master of a language. We have too long cherished the
delusion that thought alone gives expression. Pope
could get the thought of Homer and Dryden, of Virgil.
Yet, with all their ability, the modern bards could not
adequately express in English the thoughts of the
ancient. The proper words are the very life-blood of
the thought. We have in practice supposed that a
knowledge of the classics gives a finishing touch to cul¬
ture. But the literature of the South differs as much
from the literature of the North as the land of the olive
and the vine, of foam-girt isles set in purple seas, dif¬
fers from the land of dark woods and storm-swept meres.
The characteristics of classic literature are as far from
the characteristics of English literature as sunshine
and grace from gloom and rugged strength, as form
from message. Great as were the men of the classical
period of English literature, what have they given us
but prose in the guise of verse, sermons instead of essays,
translations instead of original work ? Unless when
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their genius soared aloft unfettered by classical me¬
chanicalness, they failed to continue the period which
preceded them, and they were overlooked by the period
that came after. Here, then, are reasons enough to de¬
termine us to map out a course in English worthy of
the land that can boast so many Hawthornes, Longfel¬
lows and Poes ; worthy of a religion that can boast a
Chaucer and a Dryden, a Newman and a Spalding.

I will give but a mere outline of the work. Students
must be drilled in the sentence until they can make
their periods square with Burke’s definition1 of a fine
sentence. They must be drilled in the paragraph until,
with ease, they can compose a paragraph that can stand
the test2 of unity laid down by Barrett Wendel. They
must be taught such a variety in style that, according
to the theme, they may be able to write, now with the
oral terseness of a Munger, now with the grandilo¬
quence of a Webster. Long and careful must be the
instruction in the phrase until they can paint in black
and white, like an Addison, or in color, like a Shelley.
They must be instructed in the theory of literary art,
and they must make their first essays in placing effects
on the literary canvas. In the study of literature verbal
•criticism is almost nothing ; the laboratory method is
everything. Nothing less than a four years’ study of
rhetoric, theoretical and practical, oratory and the ana¬
lytics of criticism, with continuous reading of the best
literature, according to the laboratory method, will
meet the demands of a sterling English course.

1 “A sentence,” said Burke to a friend, “ consists in a union of thought,
■feeling and imagery—of a striking truth and a corresponding sentiment,
rendered doubly striking by the force and beauty of figurative language.”

-Wenders test is by no means imperative; it is useful for drill. It is
this : Let the paragraph be so constructed that the first half of the first
sentence of the paragraph, united to the second half of the last sentence,
will give the gist of the paragraph.
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A student trained in this manner will open wide his
eyes and observe nature about him'. Unlike those who,,
judging

‘‘ All nature from her feet of clay,
Without the will to lift their eye and see
Her god-like head encrowned with spiritual tire'
And touching other worlds,”

he will see the spiritual in the real ; he will discern the
type in the many. He will make men feel, as well as
understand, the truths of which he is the exponent.
He will uplift his fellows, and thus prove the benefactor
of his kind, as he is the adornment.

Informal Discussion.

At this juncture some time was allowed for general
discussion of the preceding topics. Rev. Father
Burns, C. S. C., of Notre Dame University, spoke as-
follows :

“While deferring to the authority of the eminent
educator who read the first paper this morning, upon
the topic, ‘The Typical College,’ and while admiring,
as I am sure that all here admire, the lucidity, the
logical acumen, the completeness and thoroughness of
his treatment of that topic, I cannot but believe with
Father Brown, that the typical Catholic college is one
which should not exclude a course in science.

“ If I understood Father Murphy’s definition or de¬
scription of the typical Catholic college, it is the insti¬
tution which possesses, together with a thoroughly
Catholic atmosphere, the educational equipment for
the best mental training. The question, therefore, is,.
What are the studies most conducive to the best men¬

tal training ?
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“ If we look at studies in themselves, I think we will
find it difficult to give any absolute answer to that
question. Natural endowment and life object will
make the answer necessarily different from different
students. Latin and Greek are all right for the boy
that is going to be a priest, is going to be a lawyer, or
going to be an editor; but what about the boy that is
going to be a mechanical engineer, the boy that is go¬
ing to be a chemist, or going to go into commerce, into
manufacturing ? Here, certainly, it might seem with
reason that a course in science and modern languages,
or a course in political science and economy, might
seem to be preferable.

“And when we come to consider studies from the

standpoint of practice and experience, I think we will
have still greater difficulty in coming to any absolute
conclusion in the matter. Although Latin and Greek
and the old classics undoubtedly hold the first place in
all our educational curricula, yet I think it will be gen¬
erally admitted that they hold it more as a matter of
tradition than from any deliberate consensus of edu¬
cational convictions.

“ Side by side with the classics, in all the best and
most progressive systems of education the world over
to-day, we see courses in science—we see a course in
science placed as the fit instrument of the best mental
training, of the highest mental culture. We see it in
France, we see it in Germany. We have heard the cry
go up for the course of science in England, and we know
how universally prevalent it is for the course of science
in collegiate institutions in our own country.

“There is another, and a still more practical, side to
this question, viz., that it ought to be our aim to educate
not only as well as possible, but as many as possible.
Other things being equal, the college which educates
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two hundred collegiate students does twice the work,
does twice the good, that the college that educates only
one hundred does.

“ We cannot create a demand for a particular kind of
education by offering only that kind in our curricula.
The demand exists for education along different lines ;
we have got to meet that demand or we cannot hold our
own.

“ If we exclude professional students—students in
law, medicine and theology—it is found that more than
one-tliird of all the undergraduate students to-day in
our country are pursuing courses in science. There are
more than 30,000 students in our country to-day taking
courses in science in our colleges and schools of tech¬
nology, and the number seems to be increasing from
year to year. To convince ourselves of this we need
only study the report of the Commissioner of Education.
Thus, looking over that report, I found that whereas in
1886 the percentage of students pursuing courses in
science to the total of undergraduates was 22, last
year the percentage had risen to 27. There seems to
be a slow but certain growth in the direction of science
from year to year.

“ Now, to refuse to establish or to maintain courses in
science, or at least a four years’ course in science, in
our colleges and universities is to put ourselves outside
the possibility of competing for the education of more
than one-third of all the collegiate students of the
•country, is to put ourselves outside the possibility of
■competing for one-third of our own people, of educating
one-third of our own people. I do not think that we
«an afford to do it. Neither from an economical nor

from a material standpoint do I believe that we can
afford to do that.
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Rev. Fr. Delurey, O. S. A., of Villanova, took up
tlie thread of the discussion, and continued as follows :

“Commending the tenor of thought of the former
speaker, I agree with him in saying that our colleges,
in order to give what we wish them to give, and
to keep control of those for whom we are looking, must
give a variety of courses. We cannot afford to exclude,
not only the scientific, but I will go farther and say the
commercial.

“It is my experience to hear from a great many
parents seeking a place to locate their sons, that they
wish, for a certain length of time at least, that nothing
but business methods be given to their sons. Now it
may be argued that there are plenty of schools wherein
their sons may secure such an education. Of course
that is undoubted. But these parents who make these
requests wish to have their sons under the guidance of
■Catholic instructors. Consequently the Catholic col¬
leges ought to have the facilities of giving instruction
on those lines. After such instruction has been given
and the parents’ wishes are satisfied, the students, if
they continue, have the privilege of following the other
■courses.

“All the time, of course, the college ought to be
intent on keeping a high standard in the classics. Yet
it should offer facilities to those who wish to follow
other studies, either in commercial or in scientific
branches, the privilege of doing so. The different
courses should be clearly marked out and rigidly fol¬
lowed.”

Rev. Fr. McHale, C. M., of Niagara University,
expressed himself as follows :

“ It seems to me that we have not as yet decided upon
what a college is. Father Murphy, in the very able
paper which he read, seemed to take it for granted that
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we were to accept the definition of a college as one-
which embraced both the academic and what is usually
understood as the collegiate departments. It seems to
me that some of the remarks which Father Delurey has
made would quite agree with that view, because he has
just spoken of including a commercial education under
the term collegiate. But I think it would be quite as
well to first arrive at some conclusion on the part of
the members here assembled as to what they understand
by a college and by a collegiate education, because T
do not think all here present would agree with Father
Murphy that a collegiate education implies both the
academic and collegiate education proper.”

Rev. James A. Doonan, S. J., of Philadelphia, spoke
as follows :

“ I would like, with the permission of the President,
to offer two thoughts to the Conference for its consid¬
eration.

“The subject before us is the Typical Catholic Col lege.
No one who has devoted his life to the service of God
in the ministry, no one who has given it to the service
of God in any special line of work, can fail to recog¬
nize that the course requisite to the salvation of as
many souls as possible is the end to be aimed at. Yet
if we speak of college work, it has a certain character,
and I think it would be well for this Conference, the
first held in the interests of collegiate education under
Catholic auspices, to arrive, as near as possible, at a
clear understanding of what is meant by collegiato
work.

“ No doubt if we offer ourselves as instructors in many
useful branches of information we shall have under our

control a larger number of students, and if we have, as
I said in the beginning, nothing miire in view, pre¬

scinding from the special methods, than the end to be
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aimed at, of course tlie more students we could attract
to our colleges tlie better our work, as such, would be
done. But it would still remain, I think, a question
as to whether we are doing college work.

“That we should have in our college course of studies
the portions of science which may be considered, I be¬
lieve, preparatory to future technical studies, is gener¬
ally admitted, but there is one point I think we who
represent Catholic education clearly understand. Ed¬
ucation is a definite idea, and as an objective work
produces a definite, concrete result; that is, to prepare
the man with a liberal education for his life work. It
does not mean to start the man when he is yet a boy
fourteen years of age in his life work. This is what I
understand by college work. Therefore we should have
to use judgment in admitting what will be merely pre¬
paratory to technical studies, not certainly excluding
what is understood by sciences, but if we are to under¬
take to educate the man we must give him what is
understood as a liberal education.

“ I was deeply impressed by the remarks of a distin¬
guished physician who visited Boston some few years
ago as the guest of the Massachusetts Medical Society,
and he took precisely for his topic—he was addressing
about 1400 physicians—this idea, that the profession
throughout the whole world, he said, was being lowered
simply because men started out, after receiving a rudi¬
mentary education, and began to work at once at their
medical profession ; they became able physicians, skil¬
ful surgeons, but were never educated men.

“ And in regard to this, referring again to the very
excellent paper read by Father Murphy this morning,
that we are laboring under the name of a misjilaced
high school, it is true theoretically that a system of
education may be so constructed that a portion of it
will be foundation, another portion of it wall, another
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portion of it roof—that is in theory; but the education
terminates in the individual man, and if what we, in
our system, call the foundation is all the individual
man is to get, then he is to spend his life on the top of
the foundation, there is no house to cover it; if we let
him go on and give him simply what in this system is
likened to the walls, he will have the walls around him
but be open to the storm from above; he must go fur¬
ther and put on the roof before he will have the com¬

plete edifice and will be protected and enlightened.
Such education, it seems to me therefore, is not intended
for the masses; it never can be for the masses. Our
systems or different grades of education should look to
this, that they should perfect the work as far as they
go. The college is not intended for the great mass of
people. The mistake made is this: we undertake to
make the high school a preparatory school for college,
thereby injuring the college work, because students
must give attention to technical work and cut short the
college work. For example, in Philadelphia, the Uni¬
versity of Pennsylvania, at the commencement June
before 1 ast gave over eight hundred degrees. Seventeen
of those represented what in the educational establish¬
ments of Europe would be considered liberal education.
Therefore it was all in the line of technical work, destroy¬
ing the possibility of doing good collegiate work, which
I think is the development of man in the sense of a lib¬
eral education.

“ Therefore I should say that it is better to have our
students enter into college work under our own control,
even in the time when they are going through what we
call the high school courses. We can control that high
school course and make it a fitting preparation for col¬
lege. If we take the so-called high school as a prepara¬
tory school for the college, both will suffer when the
young man goes into college.”
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Dr. Carroll, of St. Joseph’s College, Dubuque, la.,
said :

“I believe, with the last speaker, that the typical
Catholic college is the one which imparts a liberal edu¬
cation, and may, for want of a better word, be denom¬
inated the classical college. By that word I mean not
merely that it imparts a knowledge of the Latin, Greek
and English classics, but also that it teaches the higher
mathematics,—algebra, geometry, trigonometry and
the rest. It includes a scientific course such as out¬
lined by Father Burns.

“I wish to say that the commercial or business course
should be eliminated from such a college. I do not
mean by this that a classical college should not include
also the business element. I believe that the students
who are making the preparatory studies for the priest¬
hood, or for the learned professions, should also acquire
a certain knowledge of business—hence a practical
knowledge, certainly, of book-keeping and the rest.
What I mean is that a distinctive course, a business
course, should be eliminated from the classical college,
the regular college.

“By this, however, I do not wish the Conference to
infer that I would have no Catholic business college at
all, for I think that the Catholic business college is a

good thing, because there are a great many young men
who do not wish to avail themselves of the liberal edu¬
cation imparted by a classical college,—they have not
the means, they have not the time. They wish to fit
themselves fora business career, and therefore they can

only obtain the knowledge, have only the time and
means to obtain the knowledge, that will fit them for
that career.

“There is also a crying need for a business college,
because our young men are going to non-Catholic busi-
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ness colleges to the detriment of their faith and morality.
But I believe the business college should be a separate
institution, under Catholic auspices; that there the
young men should be trained in all that is necessary to
-tit them for a business career,—in the mathematics, too,
that are necessary for them ; they should have a certain
smattering of science; and above all, they should be
taught their religion,—not the mere rudiments, for they
are supposed to have acquired these in the preparatory
schools, but the}7 should obtain a broader knowledge
of their religion,—that is, looking to the Biblical and
historical side of the same,—because they come in con¬
tact with people in the world who discuss religion from
a Biblical and historical standpoint, and they should
be able to answer the questions proposed.

“ But I would have the business college separated en¬
tirely from the regular college,—that is, from the clas¬
sical college. And the reason is obvious. I speak
from experience, because our own college has gone
through an evolution. It is now twenty-five years old.
Up to about eight years ago it combined both courses.
The result was detrimental to the discipline of the house.
Each course suffered on account of the combination,
because the character of the students was entire!v dif-

V

ferent. We eliminated the business course about seven

or eight years ago,—that is, the business course as such.
The result is that we have a better class of boys ; they
remain with us longer; there is a healthier education
imparted. The trouble is, however, that the young
men go to other institutions. Now something of this
kind—a business college of this kind, should be pro¬
vided for, but one that is distinct from the classical
•college.”
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Oil motion the Conference went into executive session.
The following paper was read by Rev. William R.
Mullan, S. J.:

The Drift Toward Non-Catholic Colleges and
Universities.

It is difficult to say how many Catholic students
there are to-day in the non-Catholic colleges of the
country. We may get a rough estimate of the number
in this way. It is a fact that a great many more young
men are going to college to-day than were going ten
years ago. It may be presumed that many Catholics
are included in this increase. The number of students
in the collegiate department of non-Catholic colleges
to-day is more than three-fifths larger than it was ten
years ago, while in six Eastern Catholic institutions
the number in the collegiate and preparatory depart¬
ments combined increased in ten years from 1,600 only
to 1,950, which indicates a very small increase of
students in the collegiate department of the Catholic
•colleges. The inference is that of the many Catholic
young men who have gone to College within the last
ten years, the majority have gone to non-Catholic in¬
stitutions.

Dr. O’Malley counted last year 1,452 Catholic stu¬
dents in thirty-seven, or 6 per cent, of all the non-
Catholic colleges; and 4,764 collegiate students in
eighty, or all the Catholic colleges—that is an average
of forty such students in each of six per cent, of the
non-Catholic .colleges, and of sixty in each of all the
Catholic colleges. Dr. O’Malley confesses that the
greatest number of these 1,452 students are in the
professional schools of the non-Catholic colleges.

To explain this drift of Catholics to non-Catholic
-colleges, I suggest the following causes. In the first
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place I should say that nearly all the Catholics in
non-Catholic colleges have prepared for college in the
public high schools or in private preparatory schools.
In these schools the tendency is always toward non-
Catholic colleges, and is developed and encouraged by
the traditions of the schools, the advice of the instruc¬
tors, the example of former students now in college,
the arrangement of the course of studies to suit the
requirements for admission into these colleges.

When a boy enters such a school, it is natural for him
to think of this or that non-Catholic college, just as it is
natural for a lad in the public grammar school to look
forward to the public high school. These public high
school boys never hear of Catholic colleges, or if they
do, look on them with little less than contempt. Often
they are urged to go to non-Catholic colleges by the
open encouragement or the inaction of Catholic men in
authority. But in most cases, the boy, not the parent,
decides for himself, and in his decision he is largely
affected by the influence of his associations and the
sentiment of the high school.

I speak here only of public high school boys, because
it is rare to find a boy leaving the preparatory depart¬
ment of a Catholic institution to enter a non-Catholic

college. The largest part of the boys in Catholic pre¬
paratory schools leave before the end of the course;
but they give up school altogether. I wish to empha¬
size this fact of wholesale defection from our prepara¬
tory departments, because to it chiefly must be ascribed
the comparative smallness of number in our Catholic
colleges. There are many causes for this. One is the
long period of seven or eight years through which a
boy must stay in one place amid the same surround¬
ings and under one management, with all the trying
conditions of present Catholic boarding-school life.
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The modern American boy, accustomed to more or
less luxury in his home life, and with his spirit of
independence and freedom, from restraint, with his
restlessness, finds this trial unbearable. This is the
field for our first efforts in improving, and drawing
boys to our Catholic colleges. If we should keep to
graduation one-third of the boys who come to us in
our preparatory department, we should have a proud
array of graduates, both in number and quality, on
each commencement day.

Another very active cause in taking Catholic boys to
non-Catholic colleges is the hope of receiving pecu¬
niary aid there. In all the non-Catholic colleges, espe¬
cially the larger, vast endowments are at the disposal
of the faculty to assist poor, deserving young men, and
these endowments are intended not only to provide free
tuition, but also a pecuniary stipend, by means of which
the beneficiaries may support themselves. It is a well-
known fact that most of the Catholic boys in these col¬
leges are poor. The sons of wealthy Catholic parents
for the most part do not go to college at all, or go only
for a few terms. This attraction to non-Catholic col¬

leges is made all the stronger by the comparative ease
with which a deserving student may avail himself of
the privileges of these endowment funds. Besides, a

young man finds many ways in these colleges of earn¬
ing money for support and tuition. Of these ways not
the least profitable is serving at table in the college
dining halls. I have heard that many students earn
money thus, and that often they are among the most
popular of their class.

Still another cause is the great scope allowed in the
selection of studies, in virtue of Avhicli a young man
may not only omit what studies he dislikes, but may
select those which have a direct or indirect bearing

11€C
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on prospective professional studies. This is not pos¬
sible in Catholic colleges, where all the studies are
obligatory. Besides, by a judicious selection of courses
in non-Catholic colleges, it is possible to finish in three
years the work prescribed for the A. B. degree, and
thus to spend the fourth collegiate year in professional
studies.

Add to this the fact that the degree of non-Catholic
colleges is held in much higher estimation—a matter of
wide importance to young men who have their own way
to make in the world, and who in consequence need
and will look for every advantage which the college
course and college associations are likely to bring them.

It is my contention that the Catholic boys who go to
non-Catholic colleges are for the most part sons of poor
parents. As for the rest, the sons of wealthy parents,
the primary motive in passing by Catholic colleges is
in many cases a family one, an ambition for social
prestige; in some cases, a fear of loss of social pres¬
tige ; in some, again, the conviction that in non-Cath¬
olic colleges one will receive a broader, a more liberal
education amid more refined associations.

I do not speak of renown in athletics as a cause of
the drift in question, as I think it is a less prevalent
one.

To come to the subject of remedies to be applied in
the matter of the present discussion, I advocate in the
first place the separation of the preparatory depart¬
ment from the college, and the equipment of both as

complete institutions in themselves. This separation
involves a change only of plan and administration, not
of studies and methods of instruction. It would add

greater dignity to the college, and would make it pos¬
sible to introduce certain improvements in Catholic col¬
lege discipline which, from the combination of the two
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departments in one plan and under one management,
makes Catholic college life so irksome to the college stu¬
dent. This separation, too, if the preparatory school is
well equipped and considerately managed, would help to
influence boys to complete the course in Catholic pre¬
paratory schools, and, by reason of the change of plan,
surroundings, customs, etc., involved, to look forward
more cheerfully to the completion of the college course
in Catholic colleges.

Then I suppose the necessity of making Catholic
college life many times more attractive to the modern
student, by the introduction of rooms in the place of
common study halls and common dormitories, by a
more humane attention to the matter of meals, by a

greater broadmindedness, without substantial loss of
control, in the administration of Catholic college dis¬
cipline.

There must be, at the same time, much improvement
in the matter of studies. Some courses, now required
for graduation, should be made optional ; others, such
as history, philosophy of history, history of philoso¬
phy, political economy, constitutional history, ad¬
vanced courses in English and other modern litera¬
tures—which many Catholic colleges already have—
should be enlarged and strengthened. I say nothing
of the imperative need of improvement in the require¬
ments for admission into college, the grading of the
college classes, the requirements for the A. B. degree,
and, especially of improvement in the way of more
thorough, more masterly instruction.

It is difficult for any existing Catholic college, with¬
out endowment as all are and burdened with heavy
debts, to undertake these improvements. But these
are just what the modern Catholic young man who goes
to college, demands ; and these, Catholic colleges can
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give him without any sacrifice of principle. And this
same young man is master of the situation, inasmuch
as it is he, not his parents, who, as a rule, decides upon
the choice of college. We cannot hope to compete
with non Catholic colleges with their great diversity of
courses of instruction and vast endowments ; but, by
improvements along the lines suggested, we shall attract
more young men to our colleges and be able to keep to
graduation the greater part of the boys who enter our
preparatory departments.

Rev. L. A. Delurey, O. S. A., of Villanova College,
followed with a paper on the same subject:

The Drift Toward Non-Catholic Colleges and
Universities

This question is one that demands the most serious
consideration of the Conference and of all interested in
the education of the youth of our glorious country.
We are engaged in a work which must prepare the men
who will defend our land against all invaders ; who
will create the ideals to be imitated when we have re¬

tired from active life; who will be the leaders of the
people in religion, in morals, in social life, in politics,
in political economy and in finance. That there has
been and is, not only a drift but a rapid flow of Cath¬
olic students into non-Catholic colleges is a fact which
educational statistics bring very forcibly to our minds.
The drift we admit. We must do so. Because if our

education teaches one truth outside of our religious
duties and responsibilities more clearly than another,
it is that we must take things as we find them and treat
of them as we know them to exist. It is of compara¬
tively recent years that Catholic universities—worthy
of the name—have come prominently before the country
as being fit to impart legal and medical training and
knowledge equal to that given in non Catholic institu-
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tions. This, together with the fact that these non-
Catholic institutions are located in our large cities,
may account for the tendency of the great mass of Cath¬
olic professional students to seek in them their educa¬
tion.

It is a matter of greatest concern to us that Catho¬
lic colleges do not receive all for whom they were in¬
tended—that Catholic students are seeking to drink
from poisoned fountains. This is a matter demanding
our earnest attention. Parents who place their sons in
non-Catholic institutions give reasons for so doing.
The sons have also arguments to justify their attending
such institutions. Some of the reasons from both par¬
ties are unsound ; the others, however, are sufficiently
well-grounded to deserve consideration. Some actually
assert that the Catholic having gone through a non-
Catholic college is broader-minded in matters of relig¬
ion because the “Avide divergence of views entertained
by the student body will force the Catholic to examine
into his doctrines, thereby enabling him to give reasons
for the truth that is in him.” To this I will say that
the young Catholic man who, surrounded by a non-
Catholic atmosphere, listens daily to insinuations
against his religion and frequently to open attacks
upon it, to aspersions upon its teachers, and remains
unchanged in his belief is a marvel. Others say that
the standard of morality in non-Catholic institutions is
higher, and permit me to say this view is more wide¬
spread than we wish to think. We are informed that
the “honor system” obtaining in non-Catholic institu¬
tions develops manliness and encourages virtue, while
the constant supervision exercised by us dwarfs the
best instincts of the student and brings to light his
basest passions. In response to the charge that the
standard of morality is higher, recall the words uttered
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by the father of our country, “ Morality without relig¬
ion is no morality.” The morality of non-Catholic col¬
leges is without religion, therefore it is not morality.

Another reason for the drift is the discipline—or,
rather, the want of it—in non-Catholic colleges and
the freedom enjoyed by their students. We are watch¬
ful of our students while in college, and from conscien¬
tious motives, but oftentimes there are defects in our
methods while not in our system. The discipline in
our colleges is in many cases intrusted to the care of
prefects who, just coming out of the novitiate, the
scholasticate, or the seminary, are forgetful of the
ways of boys. The disciplinarians have lofty ideals
and want to reform things. The boy immediately be¬
gins to chafe under such a yoke, and naturally. Let
us train our prefects, then to be broadminded and kind
and fatherly toward their charges.

There are other moneyed people who send their sons
to such institutions because of the home comforts they
may enjoy in the well-developed dormitory system ex¬
isting in every non-Catholic institution, however small.
It is only lately that we have taken kindly to the pri¬
vate-room system. Let us have it if we wish to keep
the boys who are trying to get away from us.

To me the greatest factor influencing our young men
to attend non-Catholic colleges is the social element.
Young men of means are sent to Yale, Harvard, Penn¬
sylvania, Chicago or Columbia that they may get a
peep, even from afar, into society. Purse-proud pa¬
rents look down upon the trash (?) that accumulates in
Catholic colleges and refuse to let their sons be cor¬

rupted by associations with the uncouth sons of less
favored parents. You cannot do anything with such
people. Do not try. Let them go their way.

To attract students to our colleges we must make
more strenuous efforts to give them more social enter-
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tainments ; we must consult their bodily comforts both
in the refectory and out of it; we must study to allow
them more privileges consistent with good behavior.
There is need among us of better breeding, better man¬
ners, gentlemanliness, the comforts of a respectable
home. Let us give our students a more extensive course
which will include a wider training in sciences, so nec¬
essary a preparation for post-graduate work and pro¬
fessional study. To do this let us put the various de¬
partments in .the hands of specialists, thereby giving
the student every desirable opportunity. These things
being once in existence among us, I doubt if we will
have the present problem to solve. We will have the
patronage we deserve. Our resources will increase ;
our facilities will bring to us the support of the people
of wealth. To him who hath more will be given.

Rev. Joseph F. Butler, 0. F. M., then spoke on

Catholic Education in its Relation to Good Men
in the Professional Ranks.

Society needs intelligent, clever men in the profes¬
sional life, but much more does it need good men, men
of good moral principles. Doctors without conscience
can do more harm to society than the social evil itself,
and many evils would not be so widespread if they
only refused to aid them indirectly. Unscrupulous
lawyers are more baneful to the community and beget
more contempt for the law than the criminals they
prosecute. Journalists who suppress the truth, or pub¬
lish untruths and pander to the tastes of the vicious
and depraved, are worse than assassins, and are more
dangerous to our liberties than foreign foes. Corrupt
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politicians do more harm to society than thieves or
famine, and their example tends to degrade our national
character.

As a remedy for such a state of things, society needs
good men, men who are honest, truthful, conscientious
and patriotic.

I need not prove to this assembly that it is only Cath¬
olic education can supply such men. But as the ranks
of the professions are being filled by college students,
and so many of our Catholic young men are now as¬
piring to those professions, especially law and medi¬
cine, I wish to make a few remarks on what our colleges
may do to prepare young men for those positions.

Our curriculum of studies in the English and classi¬
cal departments is sufficiently comprehensive to prepare
our students for the learned professions. But in the
modern languages and natural sciences our course is
somewhat deficient. It is not enough to understand
the grammar and to be able to translate a modern
language ; there should be more practice in speaking
and writingit. It is a living tongue and intended for use
and it is of great utility to professional men. In the
natural sciences there is also the same defect. The
Catholic college teaches the theory well, so well that
the graduating student may be able to occupy the pro¬
cessor’s chair, but here, too, the practice is wanting.
There should be more illustrations and experiments,
especially in physics and chemistry. It may entail ex¬
pense to furnish our colleges with well-equipped labo¬
ratories, but some means must be devised, otherwise
we will fail to prepare young men for professional life.

In the domain of philosophy we have a great advan¬
tage over non-Catholic colleges, for scholastic philoso¬
phy, which alone is worthy of the name, develops the
rational faculty, the principal part of man, and pre-
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pares him for success in mastering a profession. But
here, too, attention should be paid to the applications
and principles and deductions of philosophy. The
“isms” of the day should be discussed and modern
objections should be solved so that the faith of the stu¬
dent may remain unshaken in the Catholic professional
man. Would it not be well also to have church his¬

tory taught along with philosophy, so that the Catholic
doctor, lawyer, editor or statesman may be able to re¬
fute calumnies against the Church and may feel proud of
her glorious record, and proud that he too is a practi¬
cal Catholic. This brings me to the principal point to
which I desire to call attention. What should our

Catholic colleges do to supply society with good, consci¬
entious, patriotic men in the professional life ? Society
needs them ; how can we best supply them ?

It is something to be deplored that many of our stu¬
dents do not continue to be edifying Catholics. I do
not say, nor do I admit, that a greater percentage of
this class than of any other fail to live up to their reli¬
gion. But the college student is a marked man in the
community, and when he fails to practice his religion
or civic virtue his lapse is noticed, he dishonors his
profession, he injures society, he fails in his duty to-
his country, and the linger of the fault-finder is pointed
at the Catholic college.

To prevent this and to supply society with profes¬
sional men of good moral principles, it is not enough
to teach philosophy. Throughout the whole college
course the student should be taught Christian Doc¬
trine. He should be made to prepare for this class as

carefully as any other; he should be able to give a rea¬
son for every doctrine of the Church and he should be
able to explain her laws and practices. And he should
be familiar with the objections of infidels and others.
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It is better to hear them from the reverend lips of the
professor than from the sacrilegious lips of the scoffer
when the young man may not be able to give the answer
and his convictions may be shaken. He is sure to hear
them some time, and it is better to hear them when he
can hear the answers. We should insist that every
student should learn his religion and practice it faith¬
fully in college while his character is being formed.

It is not enough to educate students in secular or

religious truth, we must also educate the heart and con¬
sciences and form character. We must inculcate truth¬
fulness, integrity, honor and a manly self-reliance, and
give opportunities to students to practice those virtues.
In every college there should be societies, the officers
of which should be elected by the students and they
should be frequently told that the fftness of a student
for a position should determine their votes and not his
popularity or the influence of his friends. Keep con¬
stantly before the minds of the officers the duty they
owe to the society. This gives boys a sense of the duty
they owe to society at large and prepares them for future
positions. Frequent debates should be held, and no one
should state a falsehood to gain his point. Impress on
each student that a victory unfairly won is more dis¬
graceful than defeat.

Legal proceedings would be more just and political
and business methods more honest if conducted on this

principle. This same principle adhered to in all col¬
lege games would develop conscience and a sense of
honor.

I think it is by such means that we can supply society
with men of good moral principles, good professional
men who will save and improve our civilization, men
who will reflect honor on the Church and on Catholic
education.
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The Rt. Rev. Chairman then read a letter which he
liad received from a layman, in which the writer urges
a more thorough study of history and political econ¬
omy, and claims that the neglect of these studies in our
Catholic institutions is one cause of the drift toward
non-Catholic schools.

Discussion followed commendatory of the papers read.
Frs. Murphy, Rockcliffe, Doonan and Butler partici¬
pated in it. Strong appeals were made to all to labor
for the perfecting of the collegiate system, and the
rector of the University, Mgr. Conaty, was urged to
use all his influence to place the work before the clergy
and laity. In an impassioned address he answered the
request and clearly showed how the entire educational
system was dependent on all its parts, and said that
every effort should be made to make our system of
education not only an intellectual, but also a social
unit; that we should stand together, loyal to one

another, the colleges loyal to the University and the
University loyal to them, and both loyal to the paro¬
chial schools, so as to realize the best results in Cath¬
olic education. His remarks were enthusiastically
received, and all the delegates felt the depth of the
earnestness of his appeal that no stone be left unturned
to make our colleges the best in the land.

On motion of V. Rev. William L. O’Hara, M. A.,
seconded by Rev. John A. Conway, S. J., Rt. Rev. Mgr.
Conaty was unanimously elected President of the Asso¬
ciation of the Catholic Colleges of the United States.

The Standing Committee then reported the following
resolutions, which were unanimously adopted:

Resolved, That the best thanks of this, the first Conference of
Delegates from fifty-two Catholic colleges of the United States,
be extended to the following: First, to his Grace, the Most Rev.
Patrick A. Feehan, Archbishop of Chicago, for his words of
welcome and encouragement addressed to us at the opening
sermon in St. James’ Church.

Second, to the Rt. Rev. John L. Spalding, D. R., Bishop of
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Peoria, for the active interest he lias taken in the Conference,,
and the wise words he addressed to its members.

Third, to the lit. Rev. Thomas J. Conaty, Hector of the-
Catholic University, for having initiated the Conference and
presided so ably over its deliberations.

Fourth, to the Rev. Hugh McGuire, pastor of St. James’
Church, for having placed at the disposal of the Conference the
school building of his parish and the hospitality of his house.

Fifth, to the other reverend clergy and to the laity of Chi¬
cago, especially to the Alumni Associations of St. Ignatius Col¬
lege, De LaSalle Institute, and Notre Dame University, for the
successful efforts they made to entertain the delegates.

Sixth, to the press of Chicago for its fair and liberal notices
of the deliberations of the Conference.

The following resolution, offered by Rev. Francis
Cassilly, S. J., and seconded by Rev. Vincent Huber,
0. S. B., and V. Rev. P. V. Byrne, C. M., was discussed
and finally passed unanimously:

Revolved, That in view of the efforts which are being made in
different States of the Union to interfere with the principle of
freedom of education, and of the growing tendency to subject
all private colleges to the control of the State, and to prevent
reputable colleges of small endowment from conferring degrees,
the Conference of Catholic Colleges desires to condemn all un¬
warranted State interference with private rights and privileges,
and to express itself in favor of maintaining intact the liberties
of private educational institutions which, without any help or
subsidy from the State, have contributed so much to the intel¬
lectual and material progress of our nation.

The schedule of work being completed, the Rt. Rev.
Chairman addressed parting words to the Conference.
He thanked the delegates for their considerate defer¬
ence shown to him, congratulated them on the work
already accomplished, and expressed the hope that this
and subsequent meetings of the representatives of our
Catholic colleges would be productive of great and
abiding results in the cause of Catholic education iu
the United States.

On motion the Conference adjourned at 5.10 P. M.



THE PUBLIC MEETING IN CENTRAL

MUSIC HALL.

The popular demonstration at Central Music Hall, on
Thursday evening, was a fitting ending for the Confer-
•ence. The theater was filled to its utmost capacity, all
the seats, even in the gallery, being occupied. Most of
the delegates to the Conference occupied seats on the
platform. The meeting was an eminently representa¬
tive one, and included many of the prominent Catholics
of Chicago, as well as a large number of teachers in
private and public colleges and schools. The Hon.
Judge Thomas A. Moran presided, and in opening the
meeting lie spoke as follows :

“This meeting is held as an appropriate conclusion
to the Conference of the representatives of Catholic col¬
leges which has been held in this city for the last two
days. You will have a privilege this evening upon
which I feel warranted in congratulating you. If a
committee of disinterested men, composed of all creeds,
were to undertake the duty of selecting gentlemen to
talk or to discuss the subject of higher education and its
influence, I am sure it is altogether more than probable
that, after consulting the names of all the men in the
United States who have been connected with the pro¬
motion of education, they would be most likely to select
to discuss the subject before an intelligent audience,
the two gentlemen who have been named to discuss the
question before you to-night.

“For a long time there have been Catholic colleges
in the United States. Some of the institutions are very
old ; some of them, I regret to say, very small. They
have been doing their work. Owing to circumstances
(that you all understand, and that, we need not enumer-
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ate, Catholic colleges have not enjoyed colossal finan¬
cial endowments in this country ; bat that great teach¬
ing body, the Jesuits, and other notable teaching orders
of the Church, have constantly endowed Catholic col¬
leges in this country with learned and able faculties,
men whom high salaries could not allure—and in say¬
ing that I would not be understood as being invidious
toward those learned gentlemen who occupy seats,
chairs of learning, in our wealthy colleges, for I believe
that4 the laborer is worthy of his hire.’ But it is notice¬
able, at least, that the one class take a very large
proportion of their reward here, while the other class
seem to be content to rest and take the greater part of
their reward hereafter.

“Our effort, as I learn, is to bring about some organi¬
zation among the Catholic colleges, a sort of unifica¬
tion, a conference for comparison of method, for inter¬
change of ideas, for uniformity in the requirements
for degrees. In other words, I think the representa¬
tives of the Catholic colleges of the United States may
be congratulated on the fact that, though perhaps late,
they have caught the disease of the times and are in¬
clined to combine. Although such a combination is not
a trust, it is a combination it seems to me we can well
trust.”

Judge Moran then read letters of apology from the
Archbishop of Chicago and the Auxiliary Bishop-elect.
He then said :

44 Tf there is any one in this country, ladies and gen¬
tlemen, that is entitled on such an occasion as this to
speak intelligently and authoritatively, it is the Rector
of the Catholic University. Having devoted a great
portion of his life to the subject of education, having
given it practical attention and had practical experience
in it, he is fitted, not only by talents but by experience,



CATHOLIC COLLEGES OF THE UNITED STATES. 175

to tell us what is our duty with regard to Catholic edu¬
cation. I feel greatly honored in having the privilege
of introducing to you to-night Mgr. Conaty, Rector of
the Catholic University, of Washington.”

Monsignor Conaty’s Address.

In the name of the representatives of the Catholic
colleges, I wish to return thanks to you for your pres¬
ence here to-night. This demonstration is a worthy
closing to the work of the two days’ Conference in
which we have been engaged.

Coming as the representative of the Catholic colleges
from all parts of this vast country, representing various
systems of collegiate instruction, the delegates have
given earnest attention and prompt and undivided care
to the consideration of the betterment of our collegiate
system of education. No more noticeable gathering of
Catholic college educators has ever been held in this
country. For the first time these gentlemen have met,
have interchanged views, have determined upon results,
and the most harmonious and painstaking action has
been the result of their labors.

We have come together in the spirit of Catholic
education, as Catholic educators, and as Americans
devoted to the betterment of our collegiate system of
education in this great Republic, under the guidance
of the Church of Christ. All have felt satisfied that
whatever sacrifice has been demanded has been more

than repaid in the acquaintanceship that has been
made one with the other, and in the results that have
come from the deliberations.

Consequently, ladies and gentlemen, for the dele¬
gates of this first Conference to be privileged to look
upon this distinguished audience, in this great central
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•city of our nation ; to liave been received, as we have
been, with open arms and with the warmth of a great
heart, is an honor for which all are grateful, and in
their name I thank you most sincerely for this mark of
appreciation of the work that we have attempted to do.

What is the underlying principle that permeates and
vivifies the soul of the education of which these dis¬

tinguished delegates are the worthy exponents ? The
thought is tlie very same thought that underlies the
great Catholic Church of which we are proud to be de¬
voted members. It is the thought that education is
something more than the mere accumulation of facts ;
that education is the making of the man, that educa¬
tion is the development of the Christian, so that with
education there comes to man the fulness of develop¬
ment that makes him the Christian gentleman. The
thought of our education does not spring from the
things that this world offers to men, butlinds its source
in the great God who is the light and the life of all
things worth living, and who has given to us the knowl¬
edge by which alone we can be made free.

What a story there is before us of the work of the
Church of God in the educational movements of the
world! How beautiful the picture that rises before our
minds at this moment of the work of the Catholic
Church in education ! While education to-day is on
the lips of every man, yet education is not of to-day ;
it is as old as the world, and true education is as old
as the Church. There have been those who have said
that the Catholic Churchhad no place in the education
of men, but those who said it had not read history
aright. For what would the world of letters be to-day
were it not for the work of the Catholic Church in edu¬
cation ? Was it not she that preserved for us the treas¬
ures of Greece and Rome ? Was it not the patience of
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her devoted monks that transcribed the manuscripts by
which we are able to-day to read the thought of the
Roman and the Grecian philosophers ? Was it not she
who took the philosophies of Greece and Rome and
infused into them the Christian character, and gave to
us that great guide of all correct thought, the Christian
philosophy of St. Thomas Aquinas?

Free education is not the fruit of our century. It is
as old as the Church, for from the beginning “freely
she had received and freely she gave” to all who came
to her. It may be more generally diffused, but the
principle is from the Church. She met the barbarian
nations, as she had met the pagan nations of Rome and
Greece, and she civilized the barbarians as she had civ¬
ilized Grecian and Roman civilization. She brought to
her work the work of the school, and from St. Mark’s
at Alexandria down to the last foundation at Wash¬

ington, under the guidance of our great and noble
Pontiff, the Catholic Church has ever been in the fore
rank of the educational forces of the world.

What a story in that monastic system that was the
evolution, as it were, of the early schools of the Church,
and what a higher evolution is that university devel¬
opment which came from out the monastic system !
From the tenth to the fourteenth century those univer¬
sities, those great centres of living truth, those centres
of light and of life, those great schools that even stand
to-day as the market-places of all intellectual power,—
they were initiated and maintained by the Catholic
Church. Yes, even Oxford and Cambridge in England
were the work of the Catholic Church. Fourteen of
the nineteen schools in Oxford to-day were established
by Catholics, in Catholic England, before England
forgot her duty to her God and departed from Chris¬
tian unity.

12CC
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During- those days, ladies and gentlemen, what a
story of education in that little island across the En¬
glish channel, that island that many among us love to
call our mother-land ! What a story from the sixth to
the tenth century ! When all continental Europe was
in arms, when education seemed to have been banished,
it found a refuge in Ireland, and there the monastic
schools for over four centuries were the centres of light
and of thought. True, the world, especially the En¬
glish-speaking world, has been led in the past to believe
that that race which has been to the Church the very
tower of strength in all English-speaking countries,—
that that race was a race of illiterates and of ignorant
men. Yes, penal law had made them illiterate, but
penal law could not make them ignorant. While the
alien ruler held letters, Ireland held the only knowledge
that can satisfy the human mind, for she never forgot
her God ; the Cross of Christ was never taken out of
her life. Catholic Ireland stands to the world as a

representative of orthodox Catholicity. No nation
deserves the name of orthodox more than she, for
through fourteen hundred years of persecution she
has never lowered the Cross of Christ. Her children
have gone through the world, carrying everywhere
that knowledge of God which they had received, and
prepared everywhere to plant beside the Church the
school for their children. France and Germany, Italy
and Spain, have done their duty also, but Ireland has
always been true to education.

This thought is a vast one, and, ladies and gen¬
tlemen, you may not pardon me for dwelling so long
upon it. Yet as we stand face to face to-day with the
duty that lies before us toward education, how can
we better know our duty than by a careful study of
the past? Let us not allow the triumph of the idea
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that education is a modern invention, that free educa¬
tion is of the nineteenth century. True, its sources
and means of instruction may have been developed
more largely under present material conditions, but in
the heart of the Church there has always been a love
for knowledge, and in the heart of the people there has
always been a desire to possess it.

In our own land what sacrifices have our people made
for education ! You and I can remember some of the
difficulties under which we have labored. The build¬

ing of our churches, the establishment of our parishes,
the development of our parochial schools, all this has
meant sacrifice and privation, and that sacrifice and
that privation have been all the greater in the develop¬
ment of education, because it has had to be done at a
double sacrifice. As citizens of this great Republic
we have always done our duty to the State and to
the municipality. Our properties have been taxed to
support the State-endowed schools, and our duty has
always been done as citizens; but our conscience has
told us that even though doing our duty in that respect
we were not free to benefit by the result of our own sac¬
rifices. So we have gone to the second sacrifice of tax¬
ing ourselves again in order that we might maintain
schools in which our consciences would be perfectly
satisfied.

Why, then, speak to you of your duty to the educa¬
tional idea ? The history of your work is an exempli¬
fication of your duty. Yet, in the face of modern
thought, we should, as we come together in a confer¬
ence of colleges, and as you come together in your great
numbers to honor us, we should consider something of
our duty to the present educational problems.

What do we hear on all sides with regard to educa¬
tion ? There are fads and there are shibboleths that we
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hear on every side. We are told that religion is not
important in the instruction of a child. While it may
not be put into that bald expression, still that is what
it means : that the child should be allowed to grow into
youth and choose religion for himself. For we are told
that in a community of which we are but a part the
question of carrying out the conscientious convictions
of any one part of the community may be detrimental
to the whole ; consequently religion is to be abso¬
lutely divorced from the public education of our chil¬
dren.

Yet there is something older than the shibboleth of
the educational theorist of to-day. There is something
truer, there is something better. There is a feeling
in us yet that we are soul as well as body ; that we
have been sent into this world by God to save our soul
and reach one day to happiness with Him forever in
heaven, and that the education which does not help to
secure that is a curse and not a blessing. No theory
of the educational faddist can blot that out of our

memory or take it out of our lives. We believe that
there is something more than the mere fortune that men
amass in this world, something more than the mere
honors that settle upon the brows of ambitious men.
We believe that we are Christians, and that the Chris¬
tian is the highest type of human manhood, and to
develop the Christian is the highest duty of the Chris¬
tian man. Religion with education, and religion with
every agency of education, is the only way to the con¬
scientious fulfillment of our duty.

But they tell us—and it is another of the thoughts
of the day—that science is the great panacea for all our
ills. In fact there were French scientists who prophe¬
sied some fifty years ago that with the development of
education, and particularly with the development of
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•scientific education, all the ills that humanity knows
of would be blotted out. Fifty years have passed and
we are still in the midst of ills, and fifty years will come
and the ills will be magnified ; and not all the science
that all scientists may evolve will ever add one jot or
tittle to true human happiness unless there be in that
science the Spirit of God to give men patience to bear
ills and to give them hope in a future life where God
shall be the reward.

Science—yes, all that we can have of it. For, after
all, what is science but another expression of God. And
if religion tells us, in its revealed truth, the knowledge
of God, which can come to us only through His word,
science by experimenting on the nature around us finds
refreshing evidences of the goodness of the God whose
truth is told us in the revealed word.

Science and religion : how beautiful the combination !
Nothing in science to be dreaded ! Much to be dreaded
from scientists. For let us not forget that there is a
difference between science and the dicta of scientists.
For science is unerring and true, the scientist weak and
fallible ; and, unfortunately, he parades in the garb of
science to give us his ill-conceived and often badly devel¬
oped results from poor experiments.

Another thought, humanity. Oh, yes, there is a
great stress on the word humanity to-day,—the human¬
itarian principle which is bringing man from the super¬
natural to the natural, which is bringing man closer to
himself and farther away from God. But does the
Catholic educational thought eschew the thought of
humanity ? Why, what is it that gives us humanity
in its highest and noblest expression, if it be not the
Catholic educational thought? Does it not bring us
Christ ? And Christ is the expression of true human¬
ity,—Christ, who came to ennoble, to dignify humanity,
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to give ns the noblest expression of human nature, to
give us the perfection of human faculties, to give us the
ideal man. And the Church of God in her educational
theory would have us love humanity. God so loved
humanity that He died for it, and Christ preached to us
the only true lesson of humanity that can teach man
what humanity really means. He taught the first
great lesson of the brotherhood of man, the equality of
all before God, and the common destiny of all.

Culture is another thought. Yes, culture! What
is it that has brought these gentlemen from their col¬
lege haunts to meet in this great city of yours? It is
the desire to promote, b}r every means in their power,
the true spirit of culture. It is to build up in the man
the gentleman, the man of refinement, the man of cul¬
ture, the man of artistic taste, the man of true in¬
stincts, the Christian gentleman, than whom there is
nothing more dignified, nothing more ennobling to
human kind in this world. They have come that they
may consult how to spread culture, but it is not the
culture of paganism, great though that culture may
be. Though the lover of the pagan classics may dwell
in fondness upon the picture of the pagan gentleman,
yet the scholar of to-day wants in the gentleman the
spirit of Christ. He becomes the Christian gentleman,
with all the culture of Greece and Rome, with all the
nobility of a Brutus, but with the spirit of Christ.
He loves in his fellow-man, because of God, the spirit
of true culture which finds God everywhere. He seeks
in all the nooks of science that he may find there
another ray of light divine by which the things of this
earth may appear brighter and the things of God may
appear nearer. He seeks true culture which makes the
Christian gentleman, recognizing God in the heavens
above, on the earth on which we live, in the little
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things of life, spreading everywhere the aroma of good¬
ness, and giving to all things the sweetness that comes
from the spirit of the crucified Saviour.

But, ladies and gentlemen, I am taking the time of
another,—one whom we have all come to hear. The
honor has been given to me to preface, as it were, the
treat of the evening; to say to you a word or two con¬
cerning the work of the College Conference. And if I
have given you an idea of the spirit of Catholic educa¬
tion, I have expressed the very spirit that makes the
best citizen, as it makes the good Christian. The
question of citizenship is a great question in a free
community. But if man be made a Christian he will
be necessarily a good citizen. Trusting in his God, he
lives for his fellow man ; loving truth, he lives the
truth, and the good citizen finds in the Catholic Church
a spirit and life that actuates whatever makes for the
best citizenship.

Ladies and gentlemen, the system of education of
which we to-night are exponents is a system that tends
to the best development of humankind, but keeps
close to God. It lives in the atmosphere of God, it
takes its guidance from the Son of God, and it holds
fast to the truth of God. Whether it be in the totter¬

ing babe learning to lisp, and taught to lisp the name
of God, or the great scholar who has felt the pulse
of both ancient and modern civilization and then

goes forth to better his fellow-men,—everywhere and
always the spirit of Catholic education is the same.
We would build into our American life the Catholic edu¬
cational system. The University is its great height.
There, after one hundred years of struggle and pri¬
vation, there the Catholic people have reached the
very pinnacle of educational energy, there they see ex-
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pressed the highest hopes of human knowledge. Their
Catholic University, completing their collegiate and
preparatory schools,—stands the pride and honor of
our American Catholic life.

I thank you in the name of the University for the
kindness with which you have received me to-night; in
the name of that University which has been placed, in
the wisdom of our leaders in the Church, near the great
heart of the nation, in our Capital city, where the
political heart-throbs beat most strongly, where the
blood of the nation courses in all its fulness of life.
I thank you in the name of the delegates that are here
assembled, for this manifestation of affection towards
us ; and I trust and pray that every Catholic through¬
out the land will feel to-day, as we feel, that a new im¬
petus has come to us in our educational movement. I
hope and trust that men of all religious denominations
who love the truth, who want the highest expression of
education, will realize that in the Catholic college, as
in the Catholic scholar, there is not an atom of hostility
to the highest and best instincts of true American polit¬
ical life.
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On the termination of Monsignor Conaty’s address,
•Judge Moran introduced the Bishop of Peoria with the
following remarks :

“ Ladies and Gentlemen : There is a man who, for
a quarter of a century, has stood forth before the Amer¬
ican public as a representative Catholic ecclesiastic.
For nearly all that time he has been in the fore front
of every movement for the improvement and promotion
of the highest Catholic education. He belongs to us—
he is of Illinois—from choice. His Catholicity is the
Catholicity of the grand old Church, and his American¬
ism is of that type that will not be questioned here or
elsewhere. Loyal to the great Church whose Episco¬
pate he adorns, he is still ever ready, with logic and
philosophy and acute intelligence, to discuss with in¬
terest all topics that are important in the nation and
in the state. In his person he teaches how a man can
be a Churchman and a freeman at the same time.

[Applause.] His example is to us an influence, and his
word an inspiration. He has shown by the influence
of his life what may be the grand progress of an untram¬
meled Church in a free state. From us Catholics he
has affectionate reverence, from all men respect; from
us Catholics affectionate reverence because he is an

ideal Catholic bishop ; from all men respect because he
is an ideal American citizen. It is my privilege to-night
to present to you that man in the person of the Right
Reverend Bishop of Peoria.”
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Bishop Spalding’s Address.
The history of human thought, which is philosophy,

may be said to be a criticism of values. I think it is
this and little else. What is worth ? What has worth?

What has the highest worth for man ? What is in
itself the best, the chief good? It has been the aim of
all great philosophers to study this problem and to give
what answer they were able.

And literature does, in another way, the same work.
Literature is a criticism of life. All the great literary
masters dealt with human life in one aspect or another.
They present us types of men and women, or by their
imaginative power they uplift us to ideals in which it
may be possible for 11s to live, or they record the deeds,
the struggles, the defeats and the triumphs of men in
their efforts to gain control of nature, to gain control
of themselves, to rise to better and better things.

Now these two, philosophy and literature, are the chief
expression which man has given of himself in the world.
Of course, he has expressed himself first of all by his
deeds ; but these deeds would remain buried in obliv¬
ion, would not be known by us, were it not for the
sacred bard, were it not for the historian, were it not
for the profound thinker, who has interpreted them,
given them a meaning and made them imperishable.

Then this is the first and most interesting question :
What has value? If I am to speak of the value of the
higher education, I have first to determine what worth
is, what has worth.

Now, of course, there are many theories of the nature
of value, of worth. Some philosophers have declared
that nothing has any value, that all things are worth¬
less— “vanity of vanities, and all is vain.” This
school may be called that of the pessimists, who think
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that life itself is worthless, that it is the one curse to
live. This is a phase of philosophic thought which
has had no influence whatever in the Western world-
It has had representatives of mental power, but no
influence. We Western people, we who are of European
origin, believe in life ; we love life, we crave for it ; we
are athirst for more life, richer life, fuller life, higher
life, and therefore a view which would discredit life
will never make itself acceptable to us. It may be
passed by.

Each individual has his own standard of values.
What is of most worth to the child ? It is something
to eat and something to drink. And that in the end is
of most worth to a great many of us—remains so all
through life. Something to eat and something to
drink ! Our material wants, in other words, our physi¬
cal needs, the needs of the animal which we are—these
are considered first of value, considered alone valuable.
I suppose the savage has little idea of value other than
of what satisfies the animal in him, and as we never
lose our animal nature, those things which satisfy
these cravings retain forever worth—value.

In fact, when you come to look at the world, you will
see that nine-tenths of human labor find employment
in providing for the animal which is in man—in culti¬
vating the soil to produce the food which nourishes us,
to raise the beasts which we slaughter and whose flesh
we eat; to provide clothing for the body, to provide
houses to shelter us, to be a sanctuary for the home
life. These material wants are predominant, are ever
present. Their urgency is felt by all men. No orator
is needed to commend these things. Even the savage,

though in a foolish and desultory way, nevertheless
finds means to provide for his physical wants.

Now, therefore, I admit the reality of the worth of
all these things. It would be idle not to give a very
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real value to that which keeps us alive here. We are

placed on the earth ; slie is our mother. We draw the
light of our eyes from material things. We are sur¬
rounded by matter, live in it, breathe it, are in every
way dependent on it. But no man, not the most un¬
learned man, would say that these material things have
the highest value. There are other things better than
food and drink and clothing and houses, than means
of locomotion, than rapid-moving engines—than en¬
gines that do a thousand kinds of work which is neces¬

sary to provide these things in abundance and in cheap¬
ness.

Now, it is the common thought of other nations, of
the European civilized nations, that we Americans are

chiefly bent upon providing these objects of lower
worth—in other words, that we are a material people,
that our whole concern is with material things—as Car¬
lyle said, that we have succeeded in a given time in
raising more bushels of corn and more millions of hogs
and more bores than any other people that ever existed.

But it is wholly a mistake to say that the American
people are, more than any other people, material in
their aspirations. Our position here, with a new con¬
tinent thrown open to us—most fertile, with a most
wholesome climate ; corning into the possession of this
vast continent, with all the spiritual gains of a thou¬
sand or two thousand years or more—because we are
the inheritors, not of Christian civilization alone, but
of pagan civilization and of Jewish civilization ; we are
the heirs of Greece and Rome and of Jerusalem—com¬

ing into possession of this vast, fertile continent, wholly
untouched by the hand of civilized man, our energies
were naturally drawn to develop it, to develop its nat¬
ural resources, to drain the marsh, to plow the prairie,
to fell the forest, to bridge the rivers, to unite the
■oceans, to build great cities, to create great centers of



CATHOLIC COLLEGES OF THE UNITED STATES. 189-

civilization. This we were driven to do, and have done
it, with a success that is marvelous, a success without
an example in history. But even while we were doing
this work we did not lose sight of religion ; we did not
lose sight of the good of thinking, the good of loving,
the good of admiring what is fair and beautiful.

But now that we have cultivated America in 200

years almost as Europe is cultivated after 2,000 years
and more, we are thrown back upon the question as to
what has value, what is worth, what is of the highest
worth to man. Even we Americans ask this question,
and whoever lives here and loves America is an Ameri¬
can. It is a silly and an un American thought to say
that one is not an American because he was born else¬
where. It is to have the spirit of an American that
makes one an American, as it is the spirit in a man that
makes him a man. Now, Isay that we Americans are,
in a way that we do not realize ourselves, coming back
and asking the question : What has the chief value for
man ? In what does right human life consist? What
is happiness ? What is blessedness for man ? And we
are coming more and more to realize that the highest
worth is not a possession, but a condition of soul, a
condition of mind, of heart, of conscience. In other
words, we are coming to realize that the highest value,
like the Kingdom of God, lies within us; that it is a
man’s reason, a man’s conscience, a man’s soul, that
gives him value ; that the highest man is he who loves
the highest things ; that the highest man is he who
appreciates the highest things, who strives more and
more to be able to love the highest things. In other
words, we come to understand that we need education ;
that without education we cannot rise to an apprecia¬
tion of real values.

Therefore, when I ask what is the value of the higher
education, I say ’ tis this : The higher education must
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enable man, individual man—and as each individual
man lives in society, must lift that society toward what
the individual man perceives, must enable individual
man to know the best and to love it. This is the aim
of higher education.

Consequently I at once turn away from merely prac¬
tical education. Again, I admit that that is good—as
food and drink and clothing and houses are good, so a
merely business education is good. That education
which makes a good carpenter, a good stone-mason, a
good engineer, which makes a good merchant, a good
manufacturer of whatever useful article—that is not
without worth ; it has real worth, but it is not the
highest.

There is a common prejudice—I don’t know to what
extent it exists here or there; but it is in the air of the
world, among those who are driven to daily labor, to
daily manual labor, to maintain themselves—that they
who do not labor with their hands are more or less use¬

less members of society, more or less idle citizens.
Now that is because the multitude, in which this opin¬
ion prevails, has never reflected on the theory of values.
What gives the highest value, even to the laborer, is a
spiritual something ; it is the faith he lives by, the hope
he has; it is his belief in truth, in justice, in righteous¬
ness, in kindness, for his political agitations even are
based on the theory of right and wrong as applied to his
own grievances. Now it is the business of the highly
educated man, of the rightly educated man, to under¬
stand all these things better than a multitude of uned¬
ucated men can understand them; to explain them to
the multitude, to help the multitude to go through this
labyrinth of conflicting interests and to come out in the
right way.

Therefore, the value of the higher education is, I
may say, a supreme value ; because, as I shall show you
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later on, this higher education necessarily implies the
education of a man’s moral nature, and man’s moral
nature is enrooted in his religious nature—it must be
an education of the whole man.

Now, ladies and gentlemen, this matter of education
is the chief matter in human history. In fact, human
history might be said to be the history of man’s edu¬
cation. The value of all institutions, civil and reli¬
gious, domestic and public, is their power to educate.
An institution that has no power to educate has no
power to do good to men, has no right even to exist,
will not continue to exist.

The great masters of education are the Greeks. I sup¬
pose I might say that about (300 years before Christ was
born, in those little Grecian states there began a move¬
ment toward education which finally resulted in the
creation of philosophy, of science, of poetry, of paint¬
ing, of music, of sculpture, of architecture, of elo¬
quence, of historic writing. The Greeks created all
these, and in nearly all of them they are absolutely our
masters still, absolutely so.

Now, those Grecian states were educational states.
In Athens and Sparta, for instance—they were the two
leading Grecian states in the most glorious time of
Greek life—they were both education states, and they
were based on opposite principles. The Spartans, a
purely warlike people, made their education military,
exclusively martial. They took the children when
they were quite young from the parents, threw them
into common barracks, hardened them, inured them
to bear cold and heat, hunger, privation, hardship,
wounds—everything—and not to give any sign of suf¬
fering. They sacrificed everything in man to make a
soldier. And they succeeded in making men who had
absolutely no fear of death. You know the famous
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ones who stood at Thermopylae—the theme of all young
boy declaimers—and threw back in that little pass the
mighty host of Eastern barbarism ; saved Greece,
saved liberty, saved civilization—I might even say
religion—those brave, Spartan soldiers dying there.
But Athens, which had a different view, trained good
soldiers, too, but also cultivated the mind. The Spar¬
tans cared not for the mind, nor for art, nor for poetry—
looked upon these things as effeminate, as apart from
the idea of the perfect man, whose one virtue was fear¬
lessness, whose one valuable quality was strength of
body and endurance. The Athenian cultivated the
many sides of man, and in the age of Pericles, in the
fifth century before Christ there came up a group of men
out of this educational state who have been the teach¬
ers of mankind ever since. There we have Socrates,
Plato and Aristotle—Socrates, the master of Plato,
and Plato of Aristotle. We have the great poets. We
have Demosthenes. We have those architectural

buildings whose models still crown the civilized world
and will continue models forever and forever.

Now, in the great war that broke out between
Sparta and Athens, the Peloponnesian war, Sparta
finally triumphed by alliances. The imperial power of
Athens fell to ruin. All imperial powers come to ruin
pretty quickly. But in falling Athens became a source
—I may say became a teacher of the world. The Romans
are simply the disciples of the Athenians ; Rome had
no original literature, no original philosophy, no orig¬
inal poetry, no original art. Rome’s genius lay in a
different direction ; it was the genius of rule, of gov¬
ernment, and she is our great teacher in that. The
Catholic Church is really largely organized on the prin¬
ciples of the ancient Roman rule. They had the genius
of rule, as the Athenians had the intellectual genius
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as the chosen people of God had the genius of religion.
They became then the most interesting people in the
world—the Athenians. They still are. Not to the
multitude of men, but to every man who lives in a uni¬
versity, to every man who lives in a college, in Europe
and in America, and every man who is busy with the
higher education, the most interesting people that ever
has existed ; a people all alive and throbbing and
thrilling with the impulse to all sorts of noble endeavor,
is that Athenian people that perished more than 2,000
years ago. They have left permanent values. The
wealth perished, the fertility of the soil was exhausted,
the immense capital accumulated scattered to the winds.
The divine ideas, the deep insight, the mighty hopes,
the great grasp of thought, the great reach of imagina¬
tion, taking hold of all forms and creating ideals of
beauty—these are permanent. They are as true for
you and me to-night as they were under the rule of
Pericles in Athens. They will be true 2,000 years
hence, when maybe Chicago will have returned to its
original swamp. They are the immortal possessions of
the mind.

Now, it is exactly in giving us the power to appre¬
ciate, to realize, to love and to strive for these perma¬
nent goods of mankind—the good of the intellect, the
good of the heart, the good of the conscience, the good
■of the imagination—that the higher education has
value. It maybe that the British empire will break
up by some accident; you can’t tell. It will run its
course, like other empires. It is only a little over 100
years old, and it will run its course. Some day the
island of England will be a colony of some other power.
This is the course of human history. But forever, as
long as there are men who love, as long as there are
men who aspire nobly, as long as there are men

13CC
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who believe in justice, in liberty, in righteousness,
the influence of England will live in its great literary
men—in Shakespeare, in Milton, in Wordsworth—its
great scientific minds, its great legal minds. It has
contributed a permanent value to human life, and it is
only for these permanent contributions that a nation is
great. I tell you, here in the United States we may
get to be four or five hundred millions of people ; we

may have the Philippines and every other thing that
may come up ; but if we do not contribute some perma¬
nent worth—value—to mankind we will perish and be
forgotten. We will be as interesting as so many
millions of Chinamen. The energy which we have
thrown into the cultivation of this continent, into the
subjugation of this continent; the energy we have
thrown into inventions in all kinds of mechanical appli¬
ances—we must throw that same energy into the culti¬
vation of spiritual things. And I think the Americans
will do it. I really believe, I think honestly, there is
an interest in education here in the United States which,
for freshness, for vigor, is unequaled in the world. Our
schools—I mean our common schools, our primary
schools—are not equal to the schools of England and
Ireland, or of Germany. Not at all. Our universities
have been only universities in name, for the most part.
You know that is one of our weaknesses—to give a big
name. Great heavens ! This thing of giving a big
name is like the ostrich sticking his head in the sand.
The aim of culture is to keep men from giving wrong
names. That is the real aim of the highest culture.

But there is a whole army of teachers in the United
States. For my own part, whenever I see a teacher—
and she is nearly always a lady—if I knew positively
that she was a teacher, I would take my hat off, even
though I am bald. I am an absolute believer in the
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teachers, and I despise those people that call them
nick-names.

We are improving our schools in every direction. At
least we are making heroic efforts, and I think that cer¬
tainly we must cordially and heartily admire the rich
men who build great institutions of learning. Wealth
is a noble thing if nobly used. It is the mightiest
power in the modern world. If used to wrong the peo¬
ple, to corrupt legislation, to degrade, to reduce the
multitude to mere machine work, it is evil. If used
nobly, it is the noblest thing. And in no other coun¬
try on God’s earth are there so many men willing to
give so generously and so lavishly to promote educa¬
tion. No other people are willing to tax themselves so
gladly and so freely. You grumble and fight and talk
about every other tax ; but the school tax—you h ave¬
to say it under your breath.

The Americans certainly are a very quick people—
very bright, very ready, not stupid in any way ; but we
have very few scholars in the United States, very few
thoroughly trained minds. Our American literature,
so far, is a poor thing. It is quite a poor thing, no use
denying it. You might go into ecstasies over Longfel¬
low and Bryant—it won’t do. Our literature is but a

beginning of literature. Our most thinking mind is
Emerson, and Emerson is incomplete in many ways—
still the most stimulating man we have. This is going
to pass away. Nobody can tell who is going to create
a literature, or know what the literature of thd future
will be. We have only three or four great literatures.
There is the greatest of all, from a standpoint of cul¬
ture, the Greek literature—far and away beyond every¬
thing else. In fact, unless men keep on studying Latin
and Greek, the highest culture will not be continued in
the world. Then you have the Hebrew literature, the
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most valuable of all the list. Then you have the Ro¬
man. Then the French prose literature, which is the
first of all modern prose; the English poetic poetry,
which is the first of all modern poetry. You have Ger¬
many, whose literature began only a hundred years
ago—Lessing was the first man ; Goethe was really the
parent of German literature. But though it began so
short a time ago, it is one of the most interesting, the
most thorough, the most complete, the most scientific.
The most exhaustive books on any subject are written
in Germany. They are the students of the world, and,
instead of abusing them, our newspapers had better be
telling us to learn something from them—to learn pa¬
tience, that eternal persistence, to keep on forever and
forever until you know a thing, and not to lire tend to
know what yon do not know.

Of course I can’t fully develop this here. This is a
thing for a book, not for a speech ; I can’t develop it
down from Grecian education. I can’t tell you how
when the Romans conquered the Greek, the Greeks
led them captive by becoming their schoolmasters ;
how then, when our Lord was born, the Christian
teaching was taken up by the Romans and the Greeks,
and the Christian religion finally took up into itself
Greek philosophy and Roman genius for government.
I tell you that is one of the divine elements in Chris¬
tianity to me ; it is one of the divine things in the
Catholic Church—it is the greatest absorbent that God
ever put on this,earth. No wonder priests are always
begging !

Here was the fatal thing, the fatal defect in Greek civ¬
ilization. The Greek philosophers never came to the idea
that the highest reality is an infinite, living, personal
Being. The highest reality for the Greek philosophers
became an abstraction—the good, the beautiful, the
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true—an abstract ideal, and consequently passed into
a pantheistic ideal. Now, Christianity brought into
the world the consciousness that the Omnipotent, the
Almighty, the Eternal, is a living Person, a Father,
Master, Redeemer and Savior. That is the mightiest
force ever introduced into our world, the mightiest
educational power. The truth taught by philosophy
and literature and intellectual culture applies only to
the few ; it will forever and forever apply.only to the
few. There was no means whereby we could reach the
multitude, whereby we could come down—every man
from whatever height he had attained to—to the com¬
mon plane and say, we are all brothers. It is nobler
to be good and true and pure and gentle and loving,
than to have all thought and all imagination and all
genius. Goodness is the essential thing. Then the
Church took the people to it ; Christianity took the
people ; and still it held out its hand to philosophy
and science and art and literature, thus taking up into
itself the culture of Greece, the rule of Rome—taking
them all and offering them up to the living and eternal
God, as it knelt before the Cross of Jesus Christ.

Then in the middle ages, when the barbarians over¬
ran the world, the Church saved literature, saved art,
saved civilization. And for centuries the Church was

the great educational power of the world. So far as
we English-speaking Catholics are concerned, for nearly
300 years we were blotted out of existence ; we had no
voice, we had no utterance, we had no language, we
had no knowledge. We were held in the triple slavery
of poverty and ignorance and tyranny. Ground down,
we could not take part in the great movement of the
race to which we belonged. This “Anglo-Saxon” is
a misnomer. I wish to heaven there was no such
word ! There are no Anglo-Saxons. The most mixed.
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people in the world are the people of the British Isles
more and more men are coming to see this. And
whether born in Ireland or Scotland or England, the
mixed blood is there, and it is the mixture, probably
more than anything else, that gives the race its supe¬
riority. It is not simply Anglo-Saxon. Whenever
you find a great literary man in England, it is almost
safe to assert from the very beginning that he has good
Celtic blood in him. Matthew Arnold, a true English¬
man, declares this is so. But, as I said, we did not
have any part in the real intellectual movement of the
English-speaking world for 300 years or more. We
couldn’t certainly come out of that 300 years of perse¬
cution—worse, far worse, than that of the Roman
emperors against the early Christians—we certainly
couldn’t come out of that as intellectual leaders; we

certainly couldn’t build universities and build colleges
which would send out men of mighty culture, of un¬

flagging will and purpose, having the purpose to de¬
vote their lives to the cultivation of their own minds,
that they might be leaders and helpers of their people.
We couldn’t do this all at once. But little by little
we are doing this. No people ever grasj)ed so gladly
the civilization that Christianity brought us as the
Irish people. They were the scholars of Europe in the
fifth, sixth and seventh ages ; they spread over all
Europe the fruits of learning and culture. The Celtic
nature is the ideal nature—craves for knowledge, the
higher things, comes out of the animal more quickly
than the Teutonic nature, produces a larger number of
bright and eager men than the other, though not hav¬
ing the same solid, sterling, enduring powers.

Here in America I feel that we who have Irish blood!
or English blood, we who come down from the old Cath¬
olic times, we whose fathers never sacrificed on the altar
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of Mammon, but held that the highest good is not meat
and drink and clothing and shelter, but faith and love
and truth—we, their descendants, I say, are privileged
to do a great part in building up a high intellectual
•culture here in America. We must do it. We must
have a great centre of light and influence ; a centre to
which we can invite whatever able man grows up among
us, whatever able man we can discover anywhere on
earth ; a centre to which we will all look for the best
thought on whatever question comes up; a centre to which
our wealthy men can look with pride, and with a gen¬
erous feeling that they are glad to help that work, be¬
cause they are thereby helping to produce that which
is the highest value. This the Catholic University of
America aims to be. Of all works it is the most prom¬

ising ; it will develop in many ways of which we do not
dream. We Catholics are united in the faith, but are

infinitely disunited in almost everything else. The
Lord have mercy on us! We want some point of union.
We want to quit laboring forever for parishes and
parish interests. We have become mere parish people.
We must grow out of this. We must become as big as
the country, live in the whole country. We must build
up men who will give us what is best in all the past,
and who will live in all the future ; who will feel that
they belong to G-od’s living power in the world, to that
institution against which no power of earth or hell shall
-ever xuevail. We must build like the fathers of the
Middle Ages built; build like men who dreamed not
that they should die ; build forever ; build institutions
that will be the homes of the permanent goods of man¬
kind; so that, as we pass away into unseen worlds, we
may hope at least that we have put a stone here or there
that will last forever; that we have contributed our
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mite to the common good, the permanent good, which is
a part of God’s own being ; a part of love and of truth.

With this admirable discourse of Bishop Spalding
the First Conference of the Catholic Colleges of the
United States was brought to a close amid much enthu¬
siasm. The members parted from one another, and
from the public of Chicago, greatly encouraged and in¬
spirited, profoundly convinced that the beginning of a

great improvement in our secondary education was not
far away.
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