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ABSTRACT 
 

Our nation�s schools are failing to prepare American students for the 

challenges of a globalized world.  Strict standards and an absence of innovative 

thinking lead to a dismissal of international education and the use of educational 

technology as potential aids to leaning.  However, the combination of these under-

used resources can result in a powerful influence on our children�s understanding of 

the skills they will need to operate in an interconnected world and contextualize their 

nation�s global position. 

The best possible way for a young student to gain both is through a study 

abroad furlough.  However adequate preparation at lower education levels is 

necessary to encourage children to consider this option.  A number of non-profit of 

organizations have constructed a virtual space for international exchange.  The 

Global Nomads Group, TakingItGlobal.org and IEARN are using visual, audio and 

written communications between American classrooms and classrooms around the 
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world.  Their efforts are easily integrated into course curriculum despite the 

restrictive testing requirements and limited time teachers have to manage.   

With proper teacher preparation, these programs serve to exercise rote skills, 

increase international awareness, motivate students and engage them with modern 

technologies.  The result is an improvement to participating student�s global 

intelligence and global competitiveness.  Overall, it is anticipated that the alumni of 

such programs will not only be more likely to choose to study abroad, but will play a 

part in the establishment of a greater sense of global solidarity and a global civic 

culture.  It is imperative that our nation�s schools consider the implementation of 

such tools.  It is hoped that this work will provide teachers with the information they 

need to understand why and how to use the programs to equip their students for the 

challenges of the future. 
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Chapter 1.  Introduction 

 

If one believes that schooling is a �microcosm of larger society,�i  the United 

States today is faring very ill.  Yet, it is difficult to reach consensus among scholars 

and policy makers regarding what exactly is the problem.  It is impossible for the same 

to reach agreement on what can to be done to improve the effectiveness of our 

classrooms.  Whether discussing prescription or diagnosis, our inability to improve the 

preparedness of young Americans to compete in a globalizing job market is 

increasingly dangerous. 

Innovative solutions are needed.  Often, traditional attempts to address 

student�s shortcomings are conceived with only short term goals in mind: raising test 

scores, or achieving higher school rankings.  According to recent evidence, such efforts 

are undermining the creative and independent spirit so highly prized in American 

students both inside and outside of the classroom.  This work will offer an alternative 

strategy for teachers struggling to maintain their student�s scores to standard and 

inspire their learning at the same time.  The programs reviewed herein all employ 

multimedia to teach basic and advanced skills by connecting students across the nation 

and across the world.  In so doing they equip their alumni with the skills and flexibility 

needed to enter a modern and globalizing workforce. 
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The global knowledge economy is growing beyond the reach and 

understanding of Americans both young and old.  We can no longer pretend that we 

are on the right side of the digital divide; rather it is between our feet, forcing us into 

an increasingly uncomfortable stance.  Our children and their teachers lack the skills to 

recognize, much less remedy, either development.  The United States is increasingly 

loosing its competitive edge so hard won by past generations.  Moreover, education is 

failing to bring their students into an encounter with their international peers.  More so 

than ever before, our children�s future will be rife with global interactions.  As 

Americans, these children will be responsible for conveying all that is fundamental to 

holding that citizenship: belief in equality, tolerance and understanding.  It is the duty 

of our education system to combat the ignorance that prevents such exchange, find 

ways to facilitate that exchange and use it to motivate further learning.  The value of 

these programs lies in their ability to accomplish all three.  

The rhetoric surrounding improvements in education policy falls chiefly into 

two categories.  The topic is discussed either in highly numerical and analytical terms 

focused solely on standards, rates of enrollment and retention, or math and English 

achievements tests.  Alternatively the discussion is passionate but directionless, 

bemoaning the absence of creativity and the overemphasis on rote skills but often 

offering no actionable plan for improvement.  As the debate continues, the difficulty in 
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effecting lasting change lies in continuing futile attempts to quantify learning and the 

implacable limits placed on space, money and time in America�s classrooms. 

The following in no way purports to offer a definitive solution to the 

shortcomings of education in the United States.  Rather it will draw attention to 1) the 

often overlooked subject of international education and 2) the untapped educational 

resource of technology.  The two combined can help students take great strides in both 

the mastery of basic subject matter and creative, self-motivated thinking.  International 

education is often considered to be a luxury.  It is a phrase that conjures images of 

study abroad programs for wealthy college students, high schooler�s �country reports� 

or �international food day� segments tacked on to existing curriculum when time and 

resources permit.  Technology in the classroom is similarly considered an extravagance 

for average schools.  Even if the hardware is available, many teachers are untrained in 

how to use it or integrate it into their coursework.   

However the combination of international education and technology can be 

both powerful and affordable.  This paper will examine three organizations that are 

exploiting this innovative nexus to improve the quality of education overall in unique 

ways.  All organizations here-reviewed are not-for-profit, and are driven by an ardent 

desire to improve international understanding in the era of globalization and 

international interconnectedness.  Though focused on missions of fostering harmony 
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between international youth, their efforts can and do contribute to the competitiveness 

of American students as a second order effect.  By comparing and contrasting these 

three particular programs and by engaging with literature on education, this work 

hopes to offer teachers reasons to employ these programs, and offer assurance that 

doing so will add to, not take away from their curriculum.  It is further hoped that 

policy makers will recognize the harm done by concentrating on the quantifiable 

aspects of education and not on the true product, a well-rounded young adult. 

 

Competing in the Global Knowledge-based Economy  
Thomas Friedman�s recent best-seller, The World is Flat, argued that the 

United States is loosing its competitive edge in the global marketplace of ideas due to 

the inadequacies of its education system.ii  He argues that we are neither aware of, nor 

prepared to challenge other up and coming national powers.  Other evidence bolsters 

Friedman�s argument that  American students are falling behind.  A National 

Geographic Society and Roper Public Affairs study released on May 2nd 2006, revealed 

the severe dearth of geographic knowledge among young Americans.  Despite the 

ongoing war, only 63% could locate Iraq on a map.  Nor do three quarters of the same 

group know that the world�s most predominantly Muslim nation is Indonesia.iii 
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Especially worrisome for future technological achievement among American 

graduates, the United States ranked 25th of 30 industrialized member-nations of the 

Organization for Economic Cooperation and Development for math literacy scores 

among 15 year olds.iv  American citizens, according to their own government, are 

�totally unprepared�v to communicate with international competitors as foreign 

language training in U.S schools lags woefully behind.  All this information combines 

to make well-educated and trained candidates for the jobs of tomorrow more likely to 

be Chinese, Indian, or European than American. 

How can the tide be turned to improve student preparedness in the United 

States?  Becoming more competitive depends on several factors.  First and foremost, 

basic skills cannot be overlooked.  Often the most quantifiable and therefore 

considered among the easiest to address, rote learning in subjects like math and reading 

are vital to establishing firm building blocks for achievement in more advanced subject 

matter.  However, emphasis on the improvement of this element of education cannot be 

emphasized to the exclusion of all other contributors to the production well-rounded 

American graduates.  This has been the main drawback on the current administration�s 

best effort to improve the educational system, the No Child Left Behind legislation 

(NCLB).  The focus of the NCLB program has been on the regular assessment of skills 

through testing, adherence of those test results to state standards and accountability for 
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results.   However, the policy has left little room in curriculum for invention on the part 

of teachers or students.  This, in turn, has led to the erosion of student motivation, 

creativity and independent thinking, key ingredients in what has always been known 

the American spirit.  In the race to be competitive, we are sacrificing our national 

character in an attempt to supplement where we are lacking.  Moreover, the mandate is 

under funded, making it difficult for schools to comply with the regulations. 

In addition to improving rote skills, the United States must also consider the 

role technology can and must play in improving its student�s competitiveness.  More 

than any other generation, adolescents �have not just adopted online technology, they 

have internalized it.�vi Their interactions with the world, in terms of how they are 

entertained, marketed to and informed are increasing governed through the web and 

various technologies.  Putting computer, internet and other information and 

communication technology (ICT) skills to work in the pursuit of studies in a variety of 

subjects at school is necessary to assure that this interaction is guided and channeled 

toward productive and educational ends.    

Youth civic culture was defined in an American University study, Youth as E-

Citizens, as �fragmented and rarely in the foreground of the rapidly expanding new 

media culture� but �nonetheless a noteworthy development.�vii  Teachers can reach out 

to their students through a medium with which they are eminently familiar and help to 
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piece together this groundswell of youth activism.  Just as we protect our children from 

the dangers of the internet, we can train them to focus their time on the internet 

positively of their own accord.  All of the projects reviewed here believe strongly in 

the need for teaching familiarity with technologies as well as encouraging their use for 

virtual and actual civic action.   

Along with basic knowledge and flexible technology skills, an often overlooked 

component of improving global competitiveness is the need to become aware of the 

competition and its principal players.  As has already been delineated, American�s 

global literacy is dangerously inadequate.  Whether characterized as shrinking, 

flattening or globalizing, the world�s politics, economics, ecology and cultures are 

increasingly interconnected.  The American education system has a responsibility to 

our up and coming generations to equip them with the tools needed to interact with 

whatever they might encounter. 

Global intimacy has been greatly facilitated by information and 

communications technologies.  While this can enhance international cooperation in the 

face of increasing global inequalities, ICT has also been seized upon by terrorist 

organizations.  Formerly considered ill-equipped and disenfranchised, extremist groups 

are accessing and utilizing modern technologies to recruit and to disseminate messages 

of hate.  Fighting intolerance on this �contested terrain�viii is vital to national and 
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international security.  The programs discussed here use technology to facilitate 

awareness and understanding of other cultures.  Each in its own way contributes to 

public diplomacy, an effort largely underestimated by the government since the end of 

the Cold War.  Indirectly, programs such as these can begin to cure the disease of 

extremist that feeds on ignorance and unfamiliarity.  The sad irony is that we have the 

means, as we have never had before, to communicate across the boundaries of physical 

distance and do not capitalize on it to simply talk to each other. 

These programs also prepare and motivate students to study abroad, an action 

unrivaled in its impact on international understanding.  Presently, fewer than 20% of 

Americans own a passport.ix  Study abroad is as of yet not as popular or attainable as it 

should be among American students.  Financial and institutional barriers exist that 

students lack the motivation and desire to overcome.  Moreover, it cannot be expected 

that college students will gain all they can from a sojourn abroad if they do not have 

some exposure to communicating cross-culturally before hand.  Some preparation for 

the citizen diplomacy they will engage in is required at the secondary and even 

elementary level. ICT can provide a virtual study-abroad experience; excellent training 

for a valuable physical voyage or a substitute for those who still may not be willing or 

able to travel. 
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The Programs 
The programs under consideration here aim to create a global civic culture 

through the use of technology and contribute to public diplomacy by educating 

Americans about the rest of the world and the rest of the world about America.  It is an 

endeavor vital to national security and American competitiveness.  This paper will 

examine three particular programs. The first is run by a New York based non-profit 

organization, the Global Nomads Group (GNG).  Global Nomads defines its mission as 

a �non-profit organization dedicated to heightening children's understanding and 

appreciation for the world and its people.�x  GNG�s Pulse program makes use of 

videoconferencing technologies to engage young people in discussions on pressing 

international issues.  The program initiates these high-tech discussions between 

American classrooms and guest lecturers, their contemporaries in international hot-

zones and also other American students.  In the past two years, the series has provided 

discussion on the impact of the Indonesian Tsunami and the state of relations between 

the Islamic world and the United States and other heated topics. 

The second program under analysis is TakingItGlobal.org.  This is an online-

community network administered by young men and women with the goal of 

connecting youth with the like interests of �connecting across cultures and making a 

difference.�xi  By working with a variety of international organizations and 

corporations, the site is attracting many visitors and transitioning into the classroom.  
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The organization has partnered with a Toronto, Canada area school in the past and is 

developing �small, single-unit curriculum ideas for use in one-to-one, one-to-many, 

and single computer classrooms.�xii  A Canadian company, TakingITGlobal has also 

distributed a �Guide to Action� to its nation�s schools as part its Classroom 

Connections' Cultivating Peace: Taking Action curriculum unit.  The launch of 

TakingITGlobal.org�s American initiative, TIGed.org, will be particularly interesting 

to this work.  The program offers options to help integrate the site into American 

classroom teaching. 

The final program is IEARN.  Since 1988, the non-profit has been exploiting all 

available technologies to connect classrooms nationally and internationally and 

encourage them contribute to civic projects or cultural exchanges and advance learning 

opportunities for participants in the process.  Combined with international conferences 

that facilitate face to face meetings of IEARN networkers who have worked together 

virtually, the IEARN network has attracted youth through their teachers to work on 

issues of global significance such as the environment or alternative energy.  Students 

also exchange poetry, artwork and dialogue to illustrate their cultural values to each 

other. IEARN also provides a high-degree of professional development training for 

participating teachers to ensure that the transmission of program materials to students 

is as effective as possible. 
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This paper will seek to investigate how each of these programs have worked to 

produce a new global civic culture through interactive multimedia tools, and to what 

extent they have been successful in effecting change in the classroom.  Each program 

is in the process of growing in terms of their capabilities, and their capacity for 

involving more students.  Each provides instruction on rote learning subjects, utilizes 

and instructs in the use of technology, and makes students more globally aware.  All 

these elements combine to motivate students and help them to take ownership of their 

learning.  It is hoped that this work will assist them in growing in the right directions 

and learn from each other. 

Program evaluation will be accomplished by conducting person to person 

interviews with the program administrators and classroom teachers.  These participants 

will be questioned as to the design of the individual programs, their target audiences, 

the technologies at use, the usability within the classroom and the effects on students.  

This, combined with input from scholarly works on multicultural education, legislating 

education, and public diplomacy, will help to inform in what ways and in what 

classrooms particular programs have had the greatest effect and how their strengths 

and weaknesses can be turned into a template for future programs.   

The next chapter will provide a brief review of existing literature on this issue 

to give a firm foundation for the following discussion.  The field being investigated is 
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relatively unstudied but will rely upon prior research on the building of the global civic 

culture and education in the globalized world.  Chapters three, four and five will each 

review one of the programs under investigation.  Each chapter will approach the 

programs with the same methodology so that they might be properly compared and 

contrasted. The chapters will examine: how the programs contribute to international 

understanding, how they can be used for instruction in basic or rote subject, whether 

the technology used as the medium is both flexible and education,  whether the 

programs inspire students to pursue further learning or civic action, and finally, how 

well the programs prepare teachers to guide the program experience. 

The conclusion will consider the attributes and drawbacks of each program 

within the limits of the methodology.  Special attention will be paid to how each 

program provides professional development for teachers.  It will also recall how each 

program allows for flexible uses of technology, applicability of materials across 

subject matter and the extensiveness of the network.  It will not, however, attempt to 

measure the impact of the programs upon participating students.  There can be no 

gauge of motivation or creativity.  The final conclusions on the effects of the programs 

covered herein cannot be ascertained by a test.  This work only hopes to make 

educators and policy makers concur that the programs are worthy of our scarce 

educational resources.   
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Chapter 2.  Review of Relevant Literature 

Before examining program particulars and applying the five measures outlined 

in the methodology, it is necessary to review climate that makes them so necessary.  

By probing the shortcomings of education in America, we will reveal how the 

programs can be supplementary to a fuller classroom experience.  This chapter will 

then address how promoting international understanding can be beneficial beyond the 

classroom in terms of student preparedness for the global workforce, national security 

concerns. 

This chapter will also review past and current efforts to engage in international 

education.  By investigating the benefits and drawbacks of previous attempts at 

engaging children in a globally minded curriculum, we can better understand the 

original and unique approach taken by the programs reviewed.  Moreover, it will be 

made clear that the use of technology in the instruction is both convenient and 

educational.  

 

No Child Left Behind 
In a hearing before the House of Representative�s Subcommittee on Education 

Reform of the Committee on Education and the Workforce in June of 2005, the sub 

committee�s then Chairman Michael Castle relayed some troubling statistics.  25% of 
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American high-schoolers read below basic level.  Our nation�s 15 year olds are placing 

27th out of 39 developed nations in mathematics, literacy and problem solving 

combined and statistics are even worse among this nation�s ethnic minorities.xiii   

Chairman Castle insisted that graduating seniors �must have a broad skill set of 

reading, analytical skills, communication and technology in order to succeed post 

graduation�xiv.  American students will need these skills to compete not only with their 

American peers for future jobs but with graduates worldwide.  At present the U.S 

educational system is ill-equipped to create competitive job-seekers.  The most recent 

government effort to reverse this tide is the No Child Left Behind Act of 2002. 

A walk in front of the federal building that houses the Department of Education 

will reveal the considerable impact of the No Child Left Behind Act on how education 

is administered in the U.S. today.  Mock one room school houses have been built to 

around each of the main entrances with �NO CHILD LEFT BEHIND� written in a 

chalk board style above each door.  The Bush administration and the Department have 

heavily promoted the legislation, emphasizing that its standards of accountability are 

bearing fruit.  They believe strongly, as Education Secretary Margaret Spellings 

succinctly put it, that �what gets measured, gets done�.xv  But opinions on this highly 

controversial piece of legislation remain sharply divided.   
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Signed into law on January 8th, 2002, the legislation was the self-proclaimed 

�cornerstone�xvi of the Bush administration.  In brief, the law requires �states to 

implement statewide accountability systems covering all public schools and 

students�.xvii  Accountability is measured through testing.  Performance by students on 

these tests then determines whether schools are rewarded for above average 

performances or penalized for poor performances through the revoking of federal 

monies.  The law also provides flexibility of funding for parents who want to 

supplement education for their children attending failing schools or remove them from 

that district entirely.  Flexibility is also given to local and state authorities to determine 

how to use their federal funds.xviii 

A study by the Center for Education Policy, a Washington non-profit, released 

March 28th, 2006 has examined the legislation�s effects thus far.  The report noted a 

better alignment between district and state curriculum and raised test scores.xix These 

results are encouraging as our modern economy is �dependent on the inputs of human 

capital and on innovation�xx and demands the participation of the highly educated. The 

poor performance of American students on math and science exams in comparison to 

other developing nations is by now well documented.  If it is not addressed, American 

job seekers will not be prepared to fill the ever increasing demand for technological 

and engineering professionals.  According to USA Today, in 2005 China graduated 
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500,000 engineers and India graduated 200,000.  Meanwhile North America graduated 

only 70,000. xxi U.S graduates will lose the best jobs to the better equipped, lower-

wage demanding Chinese or Indian students, challenging American preeminence.  

Clearly these differences are not to be ignored.   

However, the report also revealed some mixed results seconded by the 

legislation�s critics. Of particular concern to this study are the Center�s findings that 

courses such as art or social studies are being cut in favor of increased time on math 

and reading. The report reveals that  

Some districts view this extra time for reading and math as necessary to help 

 low-achieving students catch up.  Others pointed to negative effects, such as 

 shortchanging students from learning important subjects, squelching creativity 

 in teaching and learning, or diminishing activities that might keep children 

 interested in school.xxii  

While it is true, as the Department of Education spokesman, that students cannot study 

social studies if they can�t read at grade level, the center�s findings demonstrate a 

serious drawback of the legislation. This focus on basic skills, while necessary, has 

been carried to a point where teachers have neither the freedom nor the time to inspire 

their charges.  Students graduate lacking confidence, motivation, creativity or 

analytical skills.  As one scholar interviewed stated, we are graduating �test-takers, not 

problem solvers�.xxiii 
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This is not only damaging for student�s academic achievement or future 

prospects but also their personal development.  The Youth As E-Citizens report from 

the Center for Social Media at American University quotes Reed Larson, author of 

Toward a Psychology of Positive Youth Development on this matter: �a central 

question of youth development is how to get adolescents� fires lit, how to have them 

develop the complex of dispositions and skills needed to take charge of their lives�.  

Larson continues that initiative �is a core requirement for other components of positive 

development, such as creativity, leadership, altruism and civic engagement�.xxiv The 

report also cites findings by the National Youth Development Information Center.  The 

Center makes clear that �youth development addresses the broader developmental 

needs of youth, in contrast to deficit-based models which focus solely on youth 

problems�.  Instead, the Center seeks to emphasize �self-directed learning and the 

development of critical thinking skills and social skills.� xxv 

These findings are taken up by New York Times Columnist Thomas Friedman 

in his newest work, The World Is Flat.  Friedman examined something he called the 

�ambition gap�.  Sandwiched between the �numbers gap� and �education gap�, the 

three combine to expose America�s tenuous position in a global knowledge-based 

economy; but the ambition gap is most telling of the dangers of the NCLB legislation.  

Friedman recounts that in the process of recognizing his gaps, he had an email 



 

18 

correspondence with an acquaintance in the IT systems engineering field followed by a 

subsequent discussion with Microsoft Chairman Bill Gates.  In his email, the IT 

engineer relayed what previous evidence indicates may become typical among students 

growing up in NCLB abiding schools.  The engineer reported that in the six semesters 

he had taught a class at a Texas University, all but two students �lacked creativity, 

problem solving abilities and a passion for learning�.xxvi   

Later, in a discussion on the value of rote learning with Bill Gates, Friedman 

mused if basic skills were less important in an American education system that stressed 

creativity.xxvii  While Gates went on to impress on Friedman that rote learning was 

essential to advanced skills, a more insidious problem crept by.  If, as Friedman 

implied, the American advantage has thus far lain in our creative skills; any innate, 

cultural propensity for free thinking and creative spirit Americans might have had at 

the outset is being sacrificed for high test scores.  If as the IT engineer suggests we 

have already lost some American initiative, have we gotten anything in return? Even 

more troubling, despite some gains in basic math and reading skills evidenced in the 

Center for Education Policy�s report, funding for NCLB has been cut in recent year, 

especially in the area education technology which in 2005 suffered a 40% loss in 

funding.xxviii  Demanding high standards and then withdrawing the financing needed to 
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attain them bespeaks widening, not narrowing for Friedman�s gaps as a result of this 

unfunded mandate. 

It is hoped that the evidence above, combined with a glimpse into the creative 

spirit inspired by such programs, might give teachers and policy makers a moments 

pause when continuing down the current path set by the NCLB legislation.  While 

difficult to accept in a world of bottom lines, the products of education are children and 

not quantifiable test scores. The programs recommended herein can have great impact 

in almost any classroom and with almost any student body.  They are a excellent 

supplement to current education in the United States, which remains woefully out of 

sync with the needs of the modern global citizen, the American youth. 

 

Beyond Competitiveness 
The need for American competitiveness has been recognized by the highest 

authorities.  In his 2006 State of the Union address, President Bush announced the 

American Competitiveness Initiative to emphasize the need for innovation by 

American students and professionals, particularly in the areas of mathematics and 

science.xxix  In a congressional hearing soon after, Sarah Revi Sterling of the Microsoft 

Corporation testified to the same: �the ability of the U.S. to remain competitive as a 

leader in math, science and engineering is one of America�s greatest national security 
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and competitiveness concerns�xxx  That sentiment was echoed throughout the sub-

committee hearing, where it was agreed that the race to remain competitive needed to 

be pursued with the intensity of the American space race of the 1960s following the 

Sputnik launch.   

National security seems at first glance to be a peripheral concern of programs 

such as those discussed here.  But the maintenance of American leadership is integral 

to security concerns.  Using technology to facilitate international and intercultural 

education can be a boon to public diplomacy.  Public diplomacy is defined by the U.S. 

State Department Under Secretary Karen Hughes as three pronged: 

First, that we must offer people throughout the world a positive vision of hope 

 and opportunity that is rooted in our belief in freedom, equality, justice and 

 opportunity for all....Second, to isolate and marginalize the violent extremists 

 and confront their ideology of tyranny and hate [and empower] mainstream 

 voices... Third, to foster a sense of common interests and common values 

 between Americans and people of different countries and cultures across our 

 world.xxxi 

As mentioned previously, programs inspiring cooperation and drawing 

attention to common values instead of divisions meet extremism head on in the virtual 

world.  By contributing to the average American�s interest and participation in public 

diplomacy, programs with an emphasis on international exchange and education can 



 

21 

enhance national security, which is increasingly difficult to maintain as a free society 

in the era of globalization. 

 

Globalization 
Every year, more and more issues transcend national borders and Americans 

are unprepared to understand, much less navigate them.   The word to describe this 

transcendence and interconnectedness is perhaps the most frequently used (and least 

understood) in international politics, economics and society today.  Globalization is not 

something that anyone can hope to clearly define.  Nor can any attempt at definition 

capture the breadth of opinion as to its consequences.  Some see globalization as �a 

thoroughly progressive and liberating phenomenon, opening up the potential for 

greater human connectedness and the spread of human rights, democracy�and 

improved inter-cultural understanding world-wide.�xxxii  To others, it could not be more 

different: �it is widely attacked as heralding in a new and voracious phase of Western 

capitalism and the imposition of Americanized culture�on vulnerable communities 

unable to protect themselves from the sheer volume and intensity of foreign 

imports�.xxxiii   

The authors of Globalization: The Reader that provided these contradictory 

views also struggled to give a definition to the phenomenon.   The definition that can 
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be used as a rubric for the purposes of this work is globalization as �a blanket term to 

describe �the processes though which sovereign national states are criss-crossed and 

undermined by transnational actors with varying prospects of power, orientations, 

identities and networks��.xxxiv  This work does not purport to streamline the muddle of 

opinions nor definitions; but it does hope to bring some of globalization�s ramifications 

to bear on the discussion at hand.  Moreover, the premise put forth here is that 

international exchange and learning through the use of information and 

communications technologies can help to reconcile the different opinions with each 

other to some degree. 

To balance out �the globalization of corporate and state capitalism� Douglas 

Kellner advocates an �oppositional democratic, pedagogical, and cosmopolitan 

globalization, which supports individuals and groups using information and 

multimedia technologies to create a more multicultural, egalitarian, democratic and 

ecological globalization�.xxxv  To paraphrase, the seemingly unrestrained forces of 

large-scale globalization can be tempered if people affected could also use the fruits of 

the information era to their own advantage.  International Education can accomplish 

this and technologies can provide the medium. 

Zygmunt Bauman explained that �globalization divides as much as it unites; it 

divides as it unites�.xxxvi Whether the effects of globalization are considered a sign of 
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modernity or a harbinger of the inequality, an international education is paramount to 

integrate the one outcome with the other, resulting in a more equal distribution of the 

goods produced by a globalizing world.  It is therefore important to study how 

developing nations in particular can take advantage of technologies for education and 

communication to empower their locality; they can find a way to use the tools of 

�western domination� to their own advantage.  However that discussion is beyond the 

sphere of this study.  Here we ask what can be done to ensure that classrooms across 

the United States have the tools necessary to educate the next generation�s global 

citizens.  It is hoped that such an education will make certain that such citizens will 

then put their knowledge to use in pursuing social justice and equality. 

 

The Need for International Education 
Global inequality today is becoming more extreme and more visible.  As the 

rich become richer and the poor poorer, the division can be seen on live TV, through 

the web, or in the cinema.  One of the most dangerous consequences has been the rise 

of terrorism.  Extremist groups gain support by highlighting these divisions to 

followers; citing Western gain as the cause of their loss. 

Terrorism strikes most acutely when it causes us to revoke our own liberties to 

defend ourselves.  We curtail the movement, freedom of speech and alliances 
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characteristic of an open society out of fear.  We build up ever more complex and 

restrictive systems of defense to shut out the danger but find them ever less effective.  

The goal of international education is to render such systems less necessary. As one 

administrator participating in a program reviewed herein realized, �strength is not 

gained by locking yourself in, rather by locking hands�.xxxvii   

International education is not a quick fix to today�s problems by any means.  It 

is a slow and arduous process; an effort of public diplomacy redirected.  Instead of 

marketing American culture and values to the outside world, international education 

makes the instruction of its own population a priority.   Throughout the Cold War, the 

United States expended tremendous effort to convey the best of American art, music 

and ideas abroad.  The Soviet threat such programs were designed to counter dissipated 

at the end of the Cold War and the agency coordinating them, USIA with its mission of 

�telling America�s story to the world�xxxviii, was folded into the Department of State.  

But it has since become clear that cultural trade and exchange is still very much 

needed.  One former officer of USIA mused that, �in an era when�New York has 

been a victim of a horrific act of terrorism�it is clear that cultural diplomacy is very 

much in the security interest of the United States.  We must reenter the battlefield of 

ideas with every bit as much determination as we did during the Cold War�.xxxix 
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But public diplomacy will never be effective if, as it attempts to showcase the 

best of America, its citizens perpetuate a representation of isolationism and ignorance.  

We must first combat the �destructive and parodied image of itself�xl America has 

developed.  Moreover, as Columbia University Professor Richard Bulliet noted with 

regard to the Islamic world, a region where cultural diplomatic exchange is sorely 

needed, we will have a �very difficult time selling a message to an audience where we 

don�t understand what is motivating the audience�.xli   

 

Study Abroad  
What is the best way of accomplishing citizen diplomacy?  The most effective 

means of international education takes place in person.  A study year abroad is 

particularly influential and meaningful for a young student.  But as a nation, we do not 

place a high premium on foreign travel.  Nor, as studies have revealed, has interest in 

international news and affairs changed at all following September 11th, 2001.xlii  

Colleges and universities have to some degree come to recognize this dearth of 

curiosity as a liability for their students and the American public.   

A major push in the internationalizing the American college campus is the 

promotion of study abroad programs.  Some of the nation�s premier universities are 

taking action.  Harvard University plans to soon make a study abroad furlough 
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mandatory.  Goucher College in Baltimore will make study abroad a degree 

requirement in the fall of 2006 with the added incentive of a $1200 travel voucher.xliii   

Several non-profit organizations are also encouraging study abroad.  The 

Institute for International Education has promoted cultural exchange by funding and 

encouraging study abroad in higher education.xliv  NAFSA, the Association of 

International Educators also emphasizes travel and student exchange as a means to 

achieve global harmony.xlv    The Commission on the Abraham Lincoln Study Abroad 

Fellowship Program is working toward the goal of helping 50% of all college 

graduates study abroad by 2016, seeing its task on par with that of the Millennium 

Challenge commission. It also seeks legislation to create an international education 

policy not unlike the GI Bill of the post World War II era.xlvi These organizations, 

among others, led the Senate in 2001 to pass a concurrent resolution calling for an 

international education policy wherein the nation�s lawmakers agreed that study abroad 

was in America�s national interest. xlvii  

Creating both the willingness and readiness for study abroad requires 

international education to start well before higher education: �uncritical attitudes at the 

college level grow out of the practices and structures of earlier schooling and are 

further reinforced at the college level�xlviii   At the same State of the Union address 

where he introduced the American Competitiveness initiative, President Bush 
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announced the launch of a national security language initiative which will fund 

education in key languages such as Arabic, Farsi, and Hindu beginning in kindergarten 

until high school graduation.  President Bush explained at this announcement what 

many elementary and high school teachers have argued for years, that a strong 

performance at college in any subject requires a strong foundation at the lower levels.  

This initiative begins our children�s preparation for advanced language fluency by not 

neglecting it until the tertiary level.  The same must be considered to make an 

internationally informed curriculum standard and approachable for teachers at the 

lower levels. 

Students who experience an international education at their elementary and 

secondary schools will seek out colleges that can provide the level of international 

focus to which they have become accustomed.  Consequently this will make 

international programs and curricula at the university level a necessity, not a luxury.  

Moreover, the reduction of institutional barriers to study abroad at the collegiate level 

is likely to take years to accomplish.   Programs such as those studied here are needed 

to furnish students with at least an interest in global affairs and, eventually, the skills to 

recognize their need to remain globally competitive. Integrating international education 

into elementary and high schools will also provide a basic understanding of global 

affairs to those students who do not attend college.   
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A Global Classroom 
How then can we best �align the culture of education in America with the 

exigencies of the knowledge economy?�xlix  First we must establish what equipment a 

player in this global knowledge economy needs to have when he or she steps out of the 

classroom and onto the job market.  Clearly graduates need to be armed with the 

highest achievable results in mathematics, science and reading.  They must also be 

equipped with critical thinking skills, ambition and an appreciation for their global 

colleagues.   

While a number of ways exist to exercise these attributes in the classroom, this 

work proposes programs that teach a variety of skills through a variety of media.  The 

discussion of current events and internationally relevant issues with foreign students 

using all that the modern technological revolution has on offer produces a unique 

combination of opportunities for students.   

The content of each of the programs promotes civic engagement.  The word 

civic, has in the past suggested an element of locality. The term civic engagement 

suggests community action or volunteerism.  But civic concerns today transcend 

national borders.  Engaging in global citizenship is made both necessary and 

manageable by different forces of globalization.  Internationalizing civics does not 

however mean abandoning the study of nationalism or national values.  Many fear this 



 

29 

consequence as a result of past experiences trying to integrate multiculturalism into the 

classroom.   

Beginning her work, Defining and Designing Multiculturalism,  Pepi Leistyna 

regrets that multiculturalism, �once held to be the divining rod that would lead 

humanity to a new democratic imaginary of diversity and inclusion,�l has degenerated 

through attempts to, in patchy, piecemeal fashion, integrate lessons on inclusion, 

tolerance and alternate cultural values into curricula.  Arriving on �a flood tide of 

vibrant ideas about rekindling the relationship between racial equality and 

democracy�li, multicultural education is now considered a largely ineffective and 

overly liberal ideology because of improper integration. 

As a result, some scholars and politicians call for a return to a civic program 

that emphasizes a common system of beliefs and a sense of patriotism.  In Civic 

Education and Culture, contributing writers call for a strong understanding of self and 

national identity through civics education.  The Western tradition captured in the works 

of �dead white European male�lii authors is often looked down on in an era of political 

correctness when multicultural education demands a heavy dose of ethnically and 

nationally diverse authors.liii  However there is a comfortable and spacious middle 

ground between this kind of national civic education and well-designed internationally-

minded coursework.   
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In accordance with Civic Education and Culture�s editor, Bradley Watson, 

civics must not and cannot be an uncritical examination of things American, nor of 

things only American.liv While a civics curriculum can and must still include lessons to 

understand the obligations of national citizenship and one�s own history, engaging in a 

more globally minded course of civics can much improve one�s national character and 

sense of patriotism.  Similarly, many alumni of a study abroad programs report a better 

understanding of their own national sense of identity after coming into contact or 

conflict with another culture.lv   

While much of the recent work on and criticism of multiculturalism in 

education is related to cultural diversity within the American classroom, the caveats 

that scholars have issued with regard to teaching multiculturalism are applicable to the 

projects this work encourages.  Moreover, they can be used to guarantee that 

international education does not meet with the same fate as the multicultural education 

movement.  The internationalization of education being advocated asks teachers to 

wade into multiculturalism and all its pitfalls by inviting both national and 

international diversity and alternative values into the classroom whether it was diverse 

or homogeneous to begin with. 

Defined by Pepi Leistyna as the attempt to affirm cultural pluralism, �the 

ultimate goal of multicultural education is to transform the entire academic 
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environment and not just the curriculum or the attitudes of individuals�.lvi  Some 

scholars argue that multicultural education has become monochromatic.  Any culture, 

other than the domestic, is painted in classroom with the same brush.lvii   The 

designation of small sections of curricula such as women�s history or black history 

month provide only a rudimentary understanding of cultural difference and �give the 

direct impression that the content is not important because it is not part of the �real� 

regular curriculum�.lviii  Appelbaum goes on to indicate how these sections emphasize 

ethnicity or foreignness as being outside of the norm.lix   

Teachers, Leistyna contributes, prefer to use these lessons and �abstract objects 

and practices from the outside world rather than the living breathing cultural entities � 

the students themselves � as text for exploration and debate�.lx  Whether these students 

are in the inner city of New York, ripe with diverse colors, languages and nationalities 

or in the American heartland, all have cultural histories and ideas upon which to draw 

discussions.  When the �text for exploration�lxi is widened to include students abroad, 

the wealth of subject matter for discussion and learning increases exponentially.  

 

Using the Web and ICT in the classroom 
The use of the Internet and other communications technologies facilitates a two 

way conversation in a way only bettered by an actual study abroad experience.  It 
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allows for the virtual displacement of American students abroad and of foreign 

students into the United States.  In a discussion on the powerful role the internet will 

play, Douglas Kellner clarifies that  

Those interested in the politics and culture of the future should�be clear on the 

 important role of the new public spheres and intervene accordingly, while 

 critical pedagogues have the responsibility of teaching students the skills that 

 will enable them to participate in the politics and struggles of the present and 

 future�.lxii   

Kellner continues that the most radical and cutting edge educators will be those who 

can adequately draw connections between the problems presented by multiculturalism 

and the solutions offered by the explosion of technological innovations. 

All of the programs covered here utilize the internet which provides a �much 

greater opportunity to interact with others in a range of contexts (one to one, one to 

many, many to one and many to many) using a variety of media types (text, audio and 

video)�.lxiii  As per the Youth as E-Citizens report cited earlier, this tool in particular 

�shifts the nature of community�lxiv allowing youth with interests in social justice to 

connect irrespective of geography.  Introducing the internet as a teaching tool in the 

classroom is particularly effective to ensure that children are translating what might at 

home be a source of entertainment into one for education in the classroom. 

Some fear that lower income schools with fewer technological resources would 

be unable to participate in such programs, furthering the digital divide between 
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privileged and underprivileged students in the U.S and internationally.  There are 

however a number of options for teachers and administrators who are proactive about 

employing technology.  Corporations who have a vested interest in technologically 

savvy graduates are eager to invest in equipping schools with modern technologies.  

Corporations fund such efforts to equip and prepare local graduates with new or 

updated technology rather than recruiting abroad.  Companies like GlaxoSmithKline 

and Microsoft testified in a congressional hearing as to their efforts to improve school 

districts near their headquarters.lxv  In fact, the 2004-2005 Survey on the State of 

Corporate Citizenship in the US revealed that education is the number one issue 

corporations want to help address.lxvi   Bill Shore, Director of Community Partnerships 

for GlaxoSmithKline noted that �our nation�s education system forms the basis for 

skills that the U.S workforce develops.  It is the bedrock for research and development 

and it contributes fundamentally to the development of our communities and the 

cohesiveness of American society�.lxvii   

Microsoft has been particularly active in this arena.  The company established 

�Partners in Learning�, a grant program that partners Microsoft with stakeholders in 

improved education to ensure that students have access to advanced technological 

equipment.  Microsoft and Partners in Learning have also been heavily involved in the 

building of the �School of the Future� in West Philadelphia, a school that will utilize a 
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heavy dose of technology and unique education philosophy.  Benefiting from public 

and private sector donations, the school will research the impact of ubiquitous 

technology on a complete array of subjects in a public school setting.  In pursuit of 

these ends, school principal Shirley Grover employs TakingitGlobal.org, a program 

covered in this paper.  TIG Education, a classroom version of the site, allows students 

to communicate with each other and complete assignments virtually.  A later chapter 

will elaborate on the international partnerships that Grover has already put into motion 

to expand learning opportunities for her students.    

 

Summary 
In an April 6th hearing of the Subcommittee on Education and the Workforce, a 

committee member suggested that the race to improve education in the United States 

be given the force and concentration that the space race enjoyed.  I would adjoin that in 

doing so we must ensure that we are furnishing the next generation with the intellectual 

and innovative capacities to pursue the next incarnation of a space race, whatever it 

may be and to tackle the new scientific frontiers.  These scientists and engineers must 

also be able to operate with their professional counterparts across the world and in an 

environment of peace and cooperation. 
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In the introduction to his edited work, Education, Globalization, and the State 

in the Age of Terrorism, Michael Peters indicates that the balance between 

multiculturalism and citizenship education in classrooms is inadequate and outdated.  

Rather, education must seek to expand past national borders to �establish an orientation 

to the Other in cultural and political terms as a basis of a new internationalism and 

world civic culture�lxviii.  As will be evidenced in the following chapters, the study of 

international cultures can help us to better encounter them when they are in our own 

midst, giving redress to the much maligned idea of a multicultural curriculum. 

The impact of the programs that follow is difficult to measure.  Therefore, in 

the climate established by the No Child Left Behind legislation, they are likely to draw 

ire if not be outright dismissed by policy makers.  However teachers and 

administrators, those at the frontlines of the education process, will recognize the 

immeasurable value of these programs.  These programs build confidence, analytical 

skills, flexibility, cultural awareness, and tolerance.   In a system where �fewer than 

one-quarter of high school graduates feel that they were significantly challenged� and 

�only 28% of 12 graders say that schoolwork is often or always meaningful (down 

40% from 1983)lxix these programs should be enthusiastically sought out by teachers. 
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Chapter 3.  The Global Nomads Group 

 

Global Nomads captures the spirit of �virtual study abroad� by transporting 

subscribing students virtually into their international counterpart�s classrooms for 

discussion on world events, or to some of the world�s most amazing destinations 

through video conferencing technology.  For their efforts, the Global Nomads group 

was awarded the 2005 Goldman Sachs Excellence in Education Award.  In conferring 

the award with the Asia Society, which focuses primarily on enhancing cooperation 

between East and West, Goldman Sachs described what is truly unique and remarkable 

about GNG�s method of programming.   

GNG has connected thousands of students for dialogue, in over 30   

 countries in one of several ways: the primary audience that participates  

 directly in every broadcast, asking each other questions and preparing with 

 their teachers ahead of time; a secondary audience of classrooms watching the 

 broadcasts live online; a tertiary audience using the archived broadcast as part 

 of later classroom discussions on the issue.lxx 

While this multi-faceted system of use is advantageous, the interactivity offered to the 

primary audience by the video-conferencing medium is the closest one can get to face-

to-face conversation which is the ultimate goal of international education. 

 With a principal audience of older high school and college students, the 

GNG group offers subscribers subjects for discussion in which they can engage with 
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other Americans, students abroad or area experts.  In preparing for and participating in 

the conversation, students gain skills in internet research, public speaking and overall 

knowledge of the subject at hand.  But most impressive, as relayed by the teachers 

interviewed for this chapter, is the profound effect that GNG has on student motivation 

and civic engagement.  

 

Program Goals 
When Mark Von Sponeck approached teachers at schools surrounding his 

hometown of Houston, Texas in 1998 he met frequently with a response familiar to any 

proponent of international education, �why bother�?  Von Sponeck had recently 

founded Global Nomads, a non-profit organization dedicated to improving 

international cultural awareness among American elementary and high schoolers.  

Headquartered at first in Von Sponecks parent�s home, Global Nomads was offering 

teachers free internet links into their video conference programs that allowed American 

students to virtually visit some of the worlds cultural treasures like the city of Petra in 

Jordan or Mayan ruins in central America.  Students were also given the opportunity to 

interact with their young counterparts across America and abroad to discuss what they 

had seen.  However, Von Sponeck and his colleagues found some Texan school 
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teachers unreceptive to their philosophy that there was a need for their programming in 

the American classroom.   

Today, the Global Nomads Group (GNG) has acquired a retinue of return 

subscribers throughout and beyond Texas.  It has relocated its offices to New York and 

has produced an ever expanding catalogue of programs to assist teachers in better 

responding to current international events in the classroom.  GNG seeks to �expose 

students to the world, and to ignite a fire within them�lxxi to seek out more.  According 

to GNG�s Communications Director David McQuart, since September 11th, 2001, 

fewer teachers are questioning why they should bother with the international education 

of their students: �teachers in particular are seeing the need for understanding and 

tolerance; its becoming a more mainstream idea whereas before, teachers [who 

participated in our programming] were much more gung ho�.lxxii 

 

Program Type 
GNG�s choice of programming is largely determined by feedback from 

teachers.  McQuart makes clear that GNG wants to provide tools to teachers that relate 

to what they are already discussing in their classrooms.  The Pulse program is perhaps 

the best series of GNG�s upon which to concentrate for the discussion at hand.  Aimed 

directly at high school students The Pulse, responds quickly to what is in the news and 



 

39 

what is on teachers and students minds.  Since 2005, The Pulse has conducted two 

interactive programs on the topic of Islam and the US, in addition to two more on the 

conflict in Sierra Leone and another on the Asian Tsumani of December 2004.   

Once The Pulse establishes a video conference on a given topic, interested 

teachers subscribe for access.  Programs can be simply school to school within the 

United States, where students discussing opinions with other American students or 

broadcast from multiple classrooms around the world, bringing students who might 

have otherwise never met into a virtual and visual exchange of ideas.  Alternatively, 

students can take part in a speaker series, where an expert on the subject chats 

interactively with student subscribers.  Due to cost limitations, not all classrooms can 

be interactive.  Rather, some can simply observe the discussion live or at a later time. 

McQuart notes that participants benefit most from interactivity.  Classrooms who only 

observe programs at first often return to be fully participatory. 

Shirley Herrin, a social studies teacher at the Alpha Academy, an alternative 

high school in Magnolia, Texas reiterates this, conveying that although the work 

involved to be fully interactive is substantially greater for both teacher and student, the 

rewards are exponentially larger.  She has seen a marked difference in her student�s 

confidence when they are able to have their questions asked and answered and when 

they themselves can accurately respond to questions from abroad or around the 
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country.  Charlie Brown, the Distance Learning Coordinator for the Magnolia school 

district in fact expressly frowns on any programming that does allow for interactivity.  

Brown, in his current position, provides great assistance for teachers in his district by 

working to help to �plan curriculum, select and acquire the necessary resources, and 

devise feasible ways of allowing members of a class to work effectively with the 

available technology.�lxxiii  Enthusiastic believers in the benefits technology offers to 

education could aptly and profitably fill such positions if they were created and 

financed nationwide. 

Subscription costs for The Pulse average around $100 for non-interactive 

programming to $125 for fully interactive programs or speaker series programs that 

feature subject experts.  As a non-profit organization, GNG charges only the amount 

necessary to finance the video conferencing service. Schools that are unable to afford 

this price are often given reduced rates or complimentary programs.  McQuart 

estimates that GNG gives away roughly one out of every five programs.  This and all 

operations are possible thanks to donations from a number of public and corporate 

donors.  Polycom, a producer of video conferencing technologies, is a principal 

supporter who enjoys the benefit of seeing its applications used for educational 

purposes.  Other corporate sponsors include Google and Amazon among others.  

Public contributors include IEARN, a non-profit organization reviewed in this work 
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dedicated to engaging teachers and students on international issues by employing the 

internet and other technologies.  Also involved in Global Nomads are the United 

National Development Programme, and the Bezos Family Foundation and a number of 

other groups committed to bringing together learners and the technologies that can 

facilitate the classroom experience.   

Teachers can also locate independent funding.  Suki Kim, a teacher at the 

Grover Cleveland High School in Buffalo New York, funds her student�s participation 

in the Global Nomads program with the assistance of the Center for Applied 

Technologies (CATE) at the University of Buffalo.  CATE is �dedicated to the 

development, integration and application of technologies to promote and enhance 

human development, learning and communication.�lxxiv  For over ten years, they have 

provided local schools, like Grover Cleveland, and non-profits with the knowledge of 

and funding for programs like Global Nomads that utilize information technologies in 

support of learning.  Ms. Kim originally learnt of GNG through CATE and has since 

had her student�s participation in the conferences fully funded by the center.  Ms. 

Herrin divides the cost of subscription between her school and the city of Magnolia�s 

Department of Technology.  Herrin however considers the fees reasonable, as does the 

head of the department who has visited her classes as they participated in GNG 

programs.  The head of the Technology Department, as well as the school�s 
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Superintendent and Assistant Superintendent, were all highly impressed and 

considered the joy of learning evident among the students well worth the investment. 

According to McQuart, video conferencing facilities are more widely available 

in American schools than one might expect.  Rural schools are particularly well 

equipped, having received grants to finance their installation and operation.  This is 

largely a legacy of the Clinton era and the Technology Literacy Challenge Fund 

established in 1996. With this legislation, Congress appropriated $2 billion for grants 

to �help every child in every school utilize technology to achieve high standards by the 

dawn of the 21st century.�lxxv  However today, much of the technology lies unused.  

�Many teachers tell us that they have had the equipment for sometime but are unsure of 

how to use it� McQuart reports.  This supports a warning by Martha Wiske in 

Meaningful Learning Using Technology that �technology disconnected from 

educational planning rarely generates much impact on teaching or learning.�lxxvi  

Schools without in house facilities often visit other schools or public rooms at libraries 

for example.  Alternatively, business sponsorship can be sought or rooms rented at a 

rate of roughly $50 an hour. 

Costs are also kept at a minimum because Global Nomads does not advertise in 

the conventional sense.  New subscribers are constantly registering for programming as 

a result of word of mouth recommendations from other teachers or after media 
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coverage of Global Nomads efforts.  GNG currently maintains a mailing list of about 

3500 subscribers.  McQuart however attributes new business to a wider network of 

teachers, students, administrators and non-profit organizations disseminating the 

message of international education and the new mediums being employed to achieve it.  

Ms. Kim relates that since she learnt of Global Nomads from CATE and began 

employing it in her English and ESL classrooms, history, Junior ROTC and even music 

and biology teachers have come to integrate GNG programs into their curricula. 

 

Program Offerings  
Global Nomads has never shied away from controversial content.  Pulse topics 

are selected based on what is fresh in the newspapers and on teacher�s minds.  In recent 

years, The Pulse program�s on the US and Islam have been among the most popular.  

Given first in March of 2004, the program was renewed in March of 2006 in response 

to the controversy surrounding cartoons depicting the Prophet Muhammed in Danish 

newspapers.  In discussions between U.S classrooms, students discussed some 

fundamental questions:  Is Islam inherently violent?  Is the media portrayal of Islam 

unfair?  What is freedom of speech and can or should it be limited?   

The program�s content usually caters to students in or above the eighth grade.  

It is important that age groups be similar to facilitate discussion.  The choice is 
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naturally up to teachers, but McQuart does caution that some material covers troubling 

subjects.  The Rwanda Alive program, for example  broadcast a discussion of the 

Rwandan genocide of 1993 with young survivors of the massacres from a church 

where over 10,000 victims were killed.  The discretion of the teacher is vital in 

selecting programming and in preparing their students to experience it.  McQuart 

recalls that the better prepared students are, the more they participate.  Every Pulse 

program offers links to either internal or external materials to read and acquaint oneself 

with the topic under discussion.  The materials are often web based so that they remain 

as current and dynamic as the discussions.  

Shirley Herrin of the Alpha Academy knew from her twenty years as a teacher 

that the effectiveness of the program depended greatly on her preparation.  The 

program itself can last anywhere from an hour to an hour and a half and occur roughly 

3 days a week for the course of a semester and therefore requires extensive preparation.  

Global Nomads furnishes teachers with storyboards, a minute by minute account of 

how the program will proceed, what school speaks at what time, and when questions 

will be asked.   

Ms. Herrin however found that her student�s preparation added an additional 

element of learning to their experience.  �[The preparation] showed the kids how to 

prepare for a meeting.  They took ownership of the storyboards.�lxxvii  Herrin also 
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found that she had to be both organized and flexible to respond during the course of the 

interactive conversation.  Her students also learnt how to adapt, expanding their well-

researched questions throughout the course of the program.  �That gave me goose 

bumps� Herrin said.   

 

Curriculum Integration 

Research in preparation for the program can be a major part of the GNG 

experience.  Students in Ms. Herrin�s class were originally very reticent to participate 

in the video conferences.  Many students at the Alpha Academy, an alternative high 

school, have had difficult childhoods and have not benefited from the traditional high 

school experience.  Many lacked the confidence to believe that they could represent 

themselves and the United States well enough to foreign audiences during the video-

conference.  She finally convinced her 10th, 11th and 12th graders to participate in the 

broadcasts.  In researching the disease, and answering their own questions in 

preparation for the main event, the students began to gain self-assurance and developed 

their reading, analytical, and critical thinking skills. 

As with other programs that engage classrooms from across the United States, 

there is much introspection about the nature of America and what it means to be an 

American as often as there is discussion of international issues. This serves to further 
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emphasize that a curriculum that involves international education and cultural 

awareness does not do so at the expense of civics education.  The Pulse, by facilitating 

discussion between U.S classrooms encourages an improved national civic culture.  A 

well established sense of national identity can assist both in becoming a national 

citizen and a global citizen. 

The visual exposure to other classes provided through GNG can vividly 

demonstrate the multicultural face of the United States.  McQuart reports that on many 

Pulse exchanges, classrooms of mostly white, Christian students in rural areas 

communicate with highly diverse inner city classes.  �The kids were enriched by this 

discussion with each other.  They got a representative view of the United States, a 

sense of what it really meant to live here.�lxxviii   

Suki Kim has particularly appreciated this element of Global Nomads 

programming.  As an English as a Second language teacher (as well as 10th grade 

English) in an inner city Buffalo school, Ms. Kim�s student body has often been 

multicultural.  Participating in the video conferences has often resulted in her students 

discussing nations experiencing conflict with students who are natives of that nation in 

attendance.  When participating in the November 2005 Pulse program on Sierra Leone, 

Ms. Kim had a Sierra Leonean student participating in the discussion of that nation�s 

history who was able to relate their own personal experience.   
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While viewing the Project Voice, a connection between U.S. and Iraqi 

classrooms, Ms. Kim had an Iraqi and a Kurdish student in her course.  The 

conversation not only impelled discussion between these two students, but also 

allowed her American students to better understand their classmate�s circumstances 

and acquire a more personal understanding of the Iraqi war�s impact.  Opening 

students up to the multiculturalism of the wider world appears to assist them in 

understanding the diverse members of their own community.  Students with little 

experience of other races, cultures or nationalities are better prepared to encounter 

them by gaining a better sense of self-identity and knowledge of how to exercise 

tolerance.  

  

Program Successes 
Global Nomad�s fame spiked following extensive media coverage on their 

Project Voice special.  The program featured a video conference interaction between a 

magnet high school class in Bloomfield, Connecticut, and a classroom at the Baghdad 

College in Iraq�s capital in the days leading up to the U.S invasion of that country in 

2003.  The dialogue between the students, and the follow up conversation that occurred 

between the same students in June 2003, after the initial assault, became the subject of 
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a Public Broadcasting System documentary.  Project Voice also received local and 

national news coverage, including coverage on Good Morning America.   

Teachers like Ms. Kim have reported back positively on the effects of Global 

Nomads programming.  Principally, Ms. Kim was particularly concerned with the 

discrimination Arab students in her school were suffering.   

I wanted them to know that there are people in America who respect and 

 understand them and want to have an open discussion to know more about what 

 is going on in the world around them.  I want them to see that people across the 

 US, not just Ms. Kim, are concerned and worried and care for them so they can 

 be proud.lxxix   

These exchanges are particularly relevant in Ms. Kim�s ESL courses.  In Kim�s 

English courses, with mostly American students she sees the course work benefiting in 

other ways. �American students don�t know what�s going on.  When they see 

immigrant students in the halls they don�t understand them: why do they behave the 

way they do?�lxxx  With the Rwanda Alive program, David McQuart learnt that few if 

any students knew where Rwanda was or anything about the genocide that took place 

there in 1993.  McQuart also recalls that on the interactive links between the U.S and 

international classrooms, it became clear that many the foreign students expected little 

knowledge on from their American counterparts.  Furthermore, many U.S students 

seemed surprised by the foreign student�s knowledge of the United States. 
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Program Limitations 
The principal drawback to the Global Nomads format is the need for video 

conferencing equipment.  Although the group is moving toward making its 

programming available via web cast, even this requires a high bandwidth to view.  As 

discussed above however, many schools have forgotten equipment lying dormant or 

have access through community buildings or businesses to video conferencing 

resources.  Teachers should also always examine the possibility of foundation or 

corporate donations to accomplish the installation of a video conferencing unit in the 

school. 

Controversial subject matter has elicited some negative feedback.  Global 

Nomads runs Currents, a cooperative venture with the Semester at Sea study abroad 

program.   Semester at Sea is a unique experience for University students who spend 

their exchange semester abroad a cruise ship that sails to multiple destinations.  Each 

semester usually tackles a particular issue of global significance with the most recent 

voyage focusing on the HIV/AIDS pandemic.   

Although the travelers on Semester at Sea are college students, the ship 

broadcasts webumentaries from around the world to high school classrooms.  McQuart 

recalls that on a stop in Kobe, Japan, peer educators at the local school conducted a 

safe sex demonstration, showing students how to use condoms.  A high school 

connecting to the broadcast in Texas had been joined by a reporter who then covered 
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the lesson in the local paper.  Complaints followed when the reporter and a reader 

misinterpreted the true nature of the program.  But, their teacher recalls, the children 

had the opportunity to gain an understanding of how the media may not always reflect 

reality.  

Considering the nature of what Global Nomads does and the difficult subjects 

that it broaches it has elicited relatively little controversy.  The program is meant to 

facilitate the exchange of opinion and an occasional argument in a spirit of mutual 

respect is welcomed.  McQuart knows that international issues can rub people the 

wrong way.  He also recalls that the usual criticisms involve accusations of left leaning 

ideologies.  The most challenging broadcast in this regard was Project Voice.  Given 

the timing of the first conversation in the run up to the March 2003 invasion of Iraq, 

McQuart and his colleagues feared the worst.  Had the program been perceived as 

traitorous or anti-war, it could have meant the end of GNG�s funding and hence Global 

Nomads altogether.  Happily, the program, which garnered heavy coverage, was 

perceived exactly as it was intended: a way to humanize the crisis and the Iraqi people.  

McQuart laments that GNG does not maintain official records on exactly which 

schools are returning to their programs.  They also do not follow up on what programs 

have been �most successful�.  Without any quantitative measures, McQuart and his 

team rely heavily on student and teacher feedback when developing their next 
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programs.  Testimonials where students attest to taking action on their own with regard 

to the issues discussed on GNG are considered the best possible results.  Herrin regards 

the ultimate testimony to the effects of GNG to be the actions her students undertook 

as a result of their exposure to HIV/AIDS research and discussion after working with 

Currents.  Herrin�s students were inspired by their new knowledge of the pandemic and 

sought out, on their own time, a district nurse to speak to a school wide assembly about 

the nature of HIV/AIDS in Magnolia, Texas, the United States and around the world. 

Ms. Kim does report on some drawbacks of participating in the primary 

interactive audience.  It is difficult for teachers to find the time to participate in 

synchronous programs.  �It is hard to get around the routine unless you are very 

devoted to the subject.  I have video conferencing facilities in my classroom so it�s a 

little easier.�lxxxi  Broadcast might be scheduled for in between class times or not suited 

for a class outside of the Eastern Time zone.  Shirley Herrin�s class, in order to 

conference with Japan, once tuned in at 4am.  Even if teachers might be willing, even 

eager, to involve GNG in their classrooms, there are constraints to tuning into 

interactive, synchronous programs.  Naturally, the secondary and tertiary audiences as 

described by the Goldman Sachs Foundation are available that provide less 

comprehensive exposure but hopefully enough to incite further participation. 
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Chapter 4.  Taking It Global 

Founded in 1999, TakingItGlobal.org is a global network; a multifaceted 

interface that allows youths to connect on the basis of interests, not geography, to 

engage in real or virtual community service.  This service can be local, inspired 

perhaps by the efforts of distant correspondents.  Or it can be global, with volunteers 

participating from around the world toward a shared aim.  The site puts faith in the 

civic drive of young people and empowers them to take an active role in fashioning the 

world they will inherit.  The following will examine how TIG is transitioning its 

mission into the classroom with out loosing focus on youth driven change. 

 

Program Goals 
Jennifer Corriero, the co-founder of TakingItGlobal.org (TIG), describes 

community as much more than local.  �Everything we consume, everything we do 

happens in a global context.�lxxxii  Run from a headquarters in Toronto, Canada, 

TIG.com pursues a new, global brand of civic education for its subscribers.   �Led by 

youth and empowered by technology,�lxxxiii the TakingItGlobal approach is unique, 

innovative and new.  It receives an average of a million hits a day and operates using 

over ten servers.  The in-class portion of the site, TIGed.org, has recently grown out of 
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the larger site, in existence since 1999, using the same approach of integrating 

international issues into the lives of students. 

In 1999, Corriero recalls, technology was being talked about widely as an 

exciting new way to bring people together, �but we felt that people weren�t really 

becoming engaged.�lxxxiv  Seeking to leverage technology for education and create a 

place to encourage young people to be aware of global issues and get involved in their 

communities, Correiero partnered with current TIG Director of Technology Michael 

Furdyk to create the site.  The design sought to remedy several elements of the internet 

that Correiero and Furdyk saw lacking.   

First, both noted a dearth in ways for eager internet users to become involved 

beyond the virtual realm.  The site now states that �as the world's challenges take on an 

increasingly global dimension, people at the local level feel increasingly powerless as 

traditional forms of civic engagement have less meaning and impact.�lxxxv  TIG 

attempts to tap the potential of global networks to engage and empower, young people.  

Youth are both the most likely to be impacted by global political, economic or 

environmental changes and yet the most discounted in determining exactly what those 

changes will be. 

TIG achieves this goal by providing a site where young people around the 

world can invest their creative and civic energies to further their own interests and 
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aspirations.  The main interface of TIG.org can direct members to a variety of different 

tools.  Blogs provide for personal accounts, and discussion boards permit two way 

conversations.  The Global Gallery spotlights the artwork of subscribers and a database 

allows them to search for organizations working online and offline on activities of 

interest to them.  Martha Wiske supports the educational value of such tools: �the web 

allows students and teachers to post their work in places where they can get feedback 

from a wider range of critics, including authentic audiences who really care about 

learning from students� work.�lxxxvi  The site also provides resources for learning more 

about internationally relevant issues such as urban sustainability, environmental issues, 

information communication technologies, social justice or human rights.  The benefit 

of the format is that young people of diverse interests can inform themselves and then 

put their interests and newly acquired knowledge to use all in one place. 

 

Program Type 
TIG has found that one of the best ways to expand their audience and reach 

more students is through their teachers.  Teachers can, by engaging them in this space, 

channel their abilities and passions online into both educational and productive 

activities.  According to their own publication, TIG has found that 25.9% of their users 

are moved from virtual action to the attendance of actual events.lxxxvii  Also important 
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is the educator discussion board which can partner teachers together to discuss how 

best to engage their students and adequately prepare for online activities.  Again, 

teacher preparation in advance of introducing students to online interaction and 

collaboration is of paramount importance. 

Developers of the education interface for TIG, named TIGed.org, used the 

original format and worked with teachers to make a site capable of being molded 

around each of their individual international education purposes.  Many teachers who 

became acquainted with the master TIG site saw potential in its format, but had 

difficulty conceiving of how to integrate the material into their set curriculum.  

TIGed.org grew out of a need for a virtual classroom space that allows teachers to 

communicate with their students who are already on the web.  TIGed offers teachers a 

more regulated, formal means of online interaction.  As cited in Meaningful Learning 

Using Technology, �using current data from online sources�can make curriculum 

more generative by connecting schoolwork to matters of widespread concern in the 

world.�lxxxviii 

The pilot program for classrooms, titled TIGXpress, involved a Canadian and 

South African classroom. Facilitated in partnership with University of Toronto 

researchers, the TIGXpress collaboration �uses visual literacy methodologies to 

promote learning, dialogue, and action on the global development issues of the 
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HIV/AIDS  pandemic� according to U.S outreach coordinator Emily Kornblut.lxxxix 

Students in both nations documented the presence of HIV/AIDS in their communities, 

wrote accompanying narratives, and commented on one another's work� continued 

Kornblut.    

Still ongoing, the project is being transitioned into one of TIGed�s thematic 

classrooms; portals within the site that offer teachers a number of different teaching 

tool kits, games and information related to a particular topic of global significance.  

According to the project�s developing site �TIGXpress HIV/AIDS draws on the 

potential of media technologies to undertake HIV/AIDS education based on social 

justice, transnational communication and global solidarity between youth.�xc  The site 

also provides portals for teachers or students to participate.  Teachers can utilize a 

toolkit to build lesson plans; students can submit their perspectives or images that 

relate their view of the HIV/AIDS pandemic.  The provided lessons will be tried out 

for the first time in the fall of 2007 by the Toronto District School Board with hopes to 

expand in the U.S and beyond thereafter.   

 TIG is also working to ensure that TIGed is usable in all schools, regardless of 

how well equipped they are in terms of hardware or however infrequent their internet 

access.  Many of the projects can be accessed once and then used and reused offline.  

This is especially important for schools with minimal resources or funding.  TIGed 
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charges a fee of $30 for a year for membership per classroom.  However TIGed has 

worked hard to offer promotional codes for schools that have had difficulty locating 

funding or for districts that enroll multiple classrooms.  The use of thematic classrooms 

is free and doesn�t require membership and Kornblutt adjoins that the majority of 

TIGed users are not private but rather public schools with budget constraints and state 

standards to meet.xci   

TIGed subsidizes its costs through grants from a variety of charitable 

organizations.  The launch of TIGed in Canada was facilitiated with the help of 

Hewlett Packard which donated laptops to schools in the Toronto area.  Students used 

the computers to cooperate online to produce films that were then shared at a film 

festival.  Partners for Learning, PIL, a project sponsored by the Bill and Melinda Gates 

Foundation, supports the innovative use of technology in education and has been a 

sizable contributor to the launch and maintenance TIGed in the United States.  PIL has  

also incorporated TIGed into the curriculum of one of its largest projects, the School of 

the Future in Philadelphia.  Director of Technology and co-founder of TIG Michael 

Furdyk now sits on the board of Partners in Learning which seeks a fundamental 

reorientation for the American education system.  Focusing on the disparities left 

unaddressed but the current system of standards and testing, PIL, like TIG looks for 

different, innovative solutions. 



 

58 

Athough Correiero notes TIGed in the U.S does hope to eventually become 

self-sustaining and less reliant on Partners in Learning, it is clear that the site and the 

charity group share like goals. Both agree that fluency in technology is vital to success 

in today�s society.  TIGed promotes technology as a tool for civic involvement, staging 

technology as enabler.  Schools frequently look for ways to accomplish education in 

technology whereas the former can be used to accomplish the latter.   

 

Curriculum Integration 
 A teacher�s drive to create such material comes from their awareness of the 

problems of education and competitiveness for North American students.  Emily 

Kornblutt, the Director of Education for the United States remembers that at all the 

teacher conferences she visited to introduce TIG, teachers were eager to expose their 

students to international issues and incite them to get involved but were unsure how. �I 

can�t go to an educational conference without the idea that the �world is flat� or the 

issue of technology coming up.  Teachers have made connection between using 

technology and competitiveness,�xcii Kornblutt recalled. She added that �a lot of 

teachers think it is a good idea but don�t know how to go about it.  TIG shows that 

people can take action and get involved�.  Teachers are clearly concerned about their 
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students need to remain competitive and their need for global awareness, technological 

literacy, critical thinking and analytical skills. 

The benefit of the teacher discussion boards is that they provide involved 

teachers with a means to show other doubtful or reticent teachers how actionable 

international education and global civic engagement can be.  The different units allow 

for teachers to find global issue applications for almost any subject.  Students can work 

on rote skills, for example, in the unit on millennium goals; collecting data, working 

with numbers and comparing rates in a meaningful and applicable fashion that teaches 

math skills.  A teacher in Virginia reported to TIG that she had had difficulty inciting 

her students to write before they began blogging on their TIGed page.  They were 

always eager to see what responses they had received and reply in turn.  

Because global interaction and international education should never be 

considered an add on to a curriculum but rather an element of all subject matter, 

teachers can set up as many units as they see fit to integrate into multiple class 

subjects.  The classroom page is a smaller version of the wider TIG site, with chosen 

elements filtered in or out by the teacher.  They have control over what features will be 

brought onto the class page and also over how much their students can converse with 

the wider TIG community of members.   
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Clearly, participating in TIGed takes teacher creativity, time and thought.  

Often, before a teacher builds a project from the ground up, alone or cooperatively, 

they begin by using the thematic classrooms.   A teacher interested in a particular topic 

can visit a TIGed theme and load an established lesson plan, pre-populated with 

content.  For example, the University of Toronto had worked on a thematic classroom 

on Tobacco control that looks at the global issues surrounding the tobacco industry. 

Teachers can use this lesson plan either alone or with another teacher to develop 

classroom or inter-classroom discussion around the theme.  Kornblutt hopes that  

teachers will start with thematic classrooms and become more comfortable with the 

format before designing projects on their own.xciii  Once this occurs, TIGed hopes to 

grow an activities data base where teachers can submit activities and learn from other 

teachers to find out what worked and what didn�t. 

 

Program Offerings 
An interested teacher can take several paths toward engaging his or her students 

in the current incarnation of TIGed.  First, the teacher can become a TIGed member 

and converse online with other teachers to discover how they have involved TIG in 

their curriculum.  In this space, teachers can get ideas to work on individually or agree 

to collaborate on one project or many.  The teacher can then set up a classroom page.  
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They can customize whether they want it to be private or public page.  A public page is 

accessible to all web users.  A private page requires a teacher to give out a login code 

to all students and teachers who will be working on the project.   

Teachers can enable their site so that what is posted on a class blog is posted to 

the wider TIG site and allow individual student artwork to be viewed by virtual as well 

as physical classmates. Students can therefore talk with other people but with the 

added security of classroom space moderators from TIG.  These moderators make sure 

there is no inappropriate content.  That said however, discussion about certain 

international issues can become heated.  TIG has found that the students are excellent 

moderators themselves. The majority of TIG members are high-school age or beyond.  

Although interest has been shown from a number of middle school classrooms, some 

of the site�s language is advanced and the topics under discussion are often 

controversial.  Student maturity is widely relied upon to ensure that appropriate and 

educational information is exchanged within and between classrooms. 

 At present, the majority of inter-classroom discussion occurs within North 

America.  Kornblut argues that even within the U.S and Canada there is such a high 

degree of diversity so as to allow for frequent difference of opinion and fruitful 

discussions on global issues.xciv  However it is the goal of TIGed to extend the 

possibility of international debates and hopes to eventually operate in the 7 different 
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languages currently in use on the main TIG website.  At present, 60 schools are signed 

onto the TIGed network.  Some are minimally participatory and Kornblutt is currently 

engaged in a push to increase consistent involvement. 

In short, TIGed is a classroom community.  A place where students can safely 

post content and get feedback.  It�s secure way for them to be online and give structure 

to their interactions on the web. The brick and mortar classroom serves as the 

homebase with privacy and accessibility settings decided by the teacher.  This format 

was decided in cooperation with participating teachers.  When TIG and Correiero 

originally presented the idea of the community to teacher conferences, educators 

wanted more than just a subscription for their students.  They sought assignments and 

projects.  This has been achieved not by TIG employees but rather by the teachers 

themselves who have worked cooperatively to post materials of their own creation.  

 

Program Successes 
As mentioned above, the TIGed site has been incorporated into the pedagogy of 

the close to 170 ninth graders entering the brand new School of the Future (SOF) in 

West Philadelphia in September of 2006.  Financed in part by Microsoft�s Partners in 

Learning, the public school has made TIGed part of its unique process even before the 

start of the school year.  Using the laptops provided to them by the school, each child 
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has been communicating with their classmates and completing assignments throughout 

the summer of 2006 on TIGed. 

School Principal Shirley Grover hopes that the school and the TIGed process 

will help to �break up the silos of learning and weave learning strands into how we 

encounter life.�xcv  She uses as an example a hypothetical, fully integrated, school wide 

exercise in project based learning.  Posing students an internationally relevant question, 

�how safe are we from Avian flu� brings together math (statistics and probability), 

geography (concentration of cases and nearby nations), science (viruses and health), 

and literature (reading on past pandemics).  Grover sees this as a way for kids become 

active participants in issues that will matter to them most in 50 years.  Moreover, they 

are able to make lessons relevant to the students, assuring that skills can be applied 

today and not at an obscure time in the future. 

Grover uses TIGed to better accomplish these goals and prevent her students 

from loosing their competitive edge.  Especially at the School of the Future, a new 

public school with students from across the city of Philadelphia, students arrive with 

different learning experiences, philosophies and applications.  Grover sees it as the 

responsibility of teachers not to lower expectations or reduce their diverse student 

body�s capabilities to the lowest common denominator.  �Kids will, more often than 

not, rise to the occasion� Grover adds, �responsible teaching means not setting the bar 
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high and then failing to provide the adequate scaffolding for them to reach it�we 

lower expectations when we can�t be bothered to provide that scaffold.�xcvi    

As a research and development school, the School of the Future seeks 

innovative solutions to the problems of education.  But it does not experiment with nor 

compromise on its human resources.  Grover ensures that all teachers working at SOF 

have the competencies required to be flexible in their curriculum and challenge their 

students. All of the faculty will use TIGed.  �We don�t want form to dictate function� 

adds Grover  

We want the form to support the function and TIGed allows for many 

 different forms.  We take the opportunity to connect the kids � one on one, 

 group to group, to help to understand a science issue, talk about an author, 

 practice language.  It is limited only by our own creativity.xcvii   

The inclusion of TIGed in the repertoire of tools at this innovative new school is a 

validation of the site�s strides and incorporation of its mother site�s wider capacities 

into the classroom setting.  It has moved the mission of turning virtual interaction to 

community action into a more conventional educational setting.  The ability of students 

to transition from the TIGed format back to the TIG.org site also makes it possible for 

students to continue positive and educational practices on their own time in 

cyberspace. 
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Program Limitations 
As it is still in development, TIGed currently has a limited number of 

subscribers in its American network to interface with one another.  This interaction is 

important to assuring proper guidance for children�s participation in the system and a 

diverse number of correspondents.  While the site has not yet developed the 

professional development capacities of Iearn, it is aware of the improvement needed in 

this area and impresses as much upon its participating teachers.  It has designed space 

where this teacher communication can flourish in the future. 
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Chapter 5.  IEARN 

 

The International Education and Resource Network is the oldest program 

reviewed here and the only one established expressly for use in the classroom.  It is 

also the only program contained in this work that is accessible to children as early as 

the elementary level.  It therefore has some unique characteristics, including an 

emphasis on professional development for participating teachers.   

IEARN is above all a network; a forum where teachers can coordinate on civic 

projects pertaining to global issues and share ideas on how to make global learning real 

at the school level.  As will be further explained in what follows, IEARN is an exercise 

in project-based learning: applying interdisciplinary skills to a wide variety of school 

assignments and engaging �students and their teachers in collaborative inquiry and 

social action initiatives that help students develop a deeper appreciation for their own 

and other cultures.�xcviii 

 

Program Goals 
IEARN began their mission to encourage international education earlier than 

most and with the classroom audience in mind.  To �enhance learning and connect 

youth to make a difference in the world,�xcix Iearn was first established in 1988, long 
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before the technologies to help it reach its full potential were available.  �Our style 

may not be as pretty as the up and comers� said Christine Robinson, US Outreach and 

Programs Coordinator at the IEARN headquarters in New York City, �but our format 

is simple, a discussion thread that allows up to 120 countries to communicate.�c 

IEARN attempts to cater to all nations seeking to communicate, regardless of their 

domestic resources with a combination of discussion and posting space as well as 

downloadable content. 

The sophistication of projects has clearly increased since IEARN�s inception.  

IEARN began with one project, connecting 12 schools in New York City to 12 schools 

in the Soviet capital of Moscow to facilitate discussion through the tense atmosphere of 

the Cold War.  IEARN has since expanded internationally over the years as teachers in 

different countries found the concept meaningful, growing to involve over 20,000 

schools in 115 countries.ci  Though IEARN was granted NGO status as a non-profit 

organization, membership prices are still charged however.  Within the U.S., a single 

teacher joining the network is classified as a global ambassador and is charged a $100 

a year fee.  A school that registers as a global ambassador school can gain access for 

all teachers and all administrators for a cost of $400 a year.   

Despite great growth over the past two decades, outreach has been ongoing.  To 

increase membership, IEARN presents at national teacher conferences where teachers 
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explore available resources.  Robinson reports that a number of states have been 

particularly supportive of IEARN programming, including Wisconsin, New Jersey and 

Delaware.  Delaware in particular has made online professional development for 

teachers standard across the state using IEARN.  Through asynchronous online 

courses, Delaware teachers meet teachers abroad and around the U.S through the web 

and take classes in whatever subject they teach.   

The goal is to inform teachers about how to integrate project based learning 

into their regular curriculum.  Project-based learning is defined by the Buck Institute 

for Education, a California based non-profit studying its applicability in the classroom 

as 

A systematic teaching method that engages students in learning knowledge and 

skills through an extended inquiry process structured around complex, 

authentic questions and carefully designed products and tasks. This definition 

encompasses a spectrum ranging from brief projects of one to two weeks based 

on a single subject in one classroom to yearlong, interdisciplinary projects that 

involve community participation and adults outside the school.cii 

The Buck Institute finds that this kind of pedagogy is a necessary response to both the 

global environment and to the current education system�s emphasis on standards and 

testing. 
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 Using project-based learning and assuring that teachers are well prepared to 

administer it, Wendy Modzelewski of the Delaware Department of Education stated 

that   

IEARN has brought something deeper and more fulfilling to our state�s 

participants.  Our teachers speak of being energized and excited with this new 

dimension in their curriculum�They speak of the value of technology in their 

classrooms as it has brought the world to them.ciii 

Professional development is highly emphasized through IEARN.  The site offers 

interactive, nine-week long courses in teacher training, learning how to work an 

�international online collaborative project�civ into their standard curriculum.  

Moreover, IEARN streamlines the process for interested teachers by allowing them to 

train to administrate and teach a program of their selection.  IEARN will then certify 

teachers as Online Global Educators when they complete the course or IEARN Master 

Educators to allow them facilitate courses.   

 

Program Type 
Given the teacher preparation that is both necessary and available at IEARN, 

the program relies heavily upon eager teachers.  As explained above, trained teachers 

take on the role of project managers to facilitate different efforts of international 

education and communication.  A teacher new to the system first logs into a teacher 
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database to register themselves or any additional teachers they would like to involve.  

Teachers can also elect to subscribe their students so that they can access the IEARN 

forum independently.  Alternatively, teachers can use their emails to maintain their 

student�s privacy.   

Teachers then search through available projects.  Some are already in action, 

with multiple teachers working together.  Others are outstanding proposals, made by 

one or several teachers that are looking for additional participants.  If the new teacher 

can�t find a project conducive to his or her needs among the over 150 available, they 

can then propose a new effort and make it available to other worldwide members to 

join.  Teachers are highly encouraged to join the discussion forum, an interactive chat, 

to find a good fit with another teacher and project.   

By interacting with other teachers through the online message boards, teachers 

can find the most appropriate program for their students ages, languages, or other 

specifications.  Teachers should enter such discussions prepared with an idea of when 

and for how long they want to involve their class in a project.  They should also have 

an idea of how they wish their lessons to progress over time.  This allows for 

coordination between all teachers collaborating, whether they are within the same 

school or worlds away from each other.  Once the teacher decides upon the best 
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program, they should contact the program facilitator to join the project and establish 

their goals with the facilitator.   

All this extensive coordination is achieved before the IEARN project is 

introduced to class students.  This allows for the teacher to be well versed in how the 

collaboration online will work before inviting students into discussion forums.  

Interaction can then proceed freely and be a truly student driven enterprise.  Often, 

students will work internationally toward one final product so cooperation is vital.   

 

Program Offerings  
Given the age and size of the Iearn network, program offerings are extensive 

and growing daily.  Regardless of what subject they teach, a teacher can always find a 

program for their students that fits neatly into their pre-set curriculum.  Larry Frates, an 

Integrated Arts teacher at Memorial Middle School in Laconia New Hampshire relays 

exactly how multiple teachers within a school can use an IEARN program to cooperate 

on certain subject matter.  In a curriculum unit on the Civil war, his students researched 

period events and dress in a history course, constructed and wore the Civil War era 

costumes to take photos in their integrated arts course, aged them using computer 

software in their technology course and finally constructed and antiqued a photo album 

in their traditional studio art course.  Their work, inspired by an IEARN program, was 
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posted on the website�s online galleries.  Frates finds such exercises very rewarding for 

his students, particularly in increasing their visual literacy.  He uses the photo galleries 

on IEARN with materials from around the world to ask his students what they can 

learn from images. What information about culture and community can be learnt from 

images? 

Christine Robinson notes that, like Frates, many teachers are coming to her for 

global learning projects to raise student�s international awareness.  The fist thing that 

Robinson makes clear to such teachers is that enrolling in IEARN means becoming 

part of a global network, not one way instruction, and that exchange is vital to the 

continued success of the site.  IEARN focuses on global dialogue and cooperation 

through its projects and hopes that it will move participants to be more receptive to 

face to face international meetings.  Over the years, IEARN has developed a number of 

conferences for its subscribers.  One of the largest conferences is the annual World 

Conference and youth summit.  The 13th annual event was held in July of 2006 in the 

Netherlands.  The event played host to 527 participants from over 57 countries.  The 

2007 conference is scheduled to take place in Cairo, Eygpt.cv   Such interactions are 

particularly meaningful after years of communicating through the web.   

Other specific projects culminate in a meeting of participants.  The YouthCan 

program concentrates on using technology to make youth more aware of environmental 
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issues.  Every Friday, in pursuit of their goals, a planning group meets at the New York 

City Museum of Natural history to further inform and mobilize group members.  

Technology facilitates further communications internationally which then culminates 

in annual conferences for participants in nations as varied as China, India, Kazakhstan, 

Kyrgystan, Slovakia, Japan, Argentina, Australia, Brazil, and Russia. 

 

Curriculum Integration 
Teachers can often find projects directly related to the subject matter they 

teach.  Robinson offers the example of a science teacher interested in instructing on the 

use of solar energy.  He or she can look through the available IEARN projects and 

locate one on solar power: connecting to schools in Africa who baked bread with solar 

energy. The teacher then joins the network and contacts the program facilitators.  A 

facilitator then produce an online introduction for the new teacher.  That teacher and 

her class can then join, work on and study the project.   

This format of outreach to new subscribers is valuable.  Many teachers 

approach the introduction of information communication technologies into their 

classroom routine with trepidation.  However the high standards of professional 

development fostered on IEARN encourage teachers to see how ICTs need not replace 

any element of their curriculum but rather integrate into and improve their pre-set 
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lesson plans.  Robinson adds that it makes ICT and collaborative project based learning 

seem attainable.  Such efforts are increasingly necessary as more teachers are seeing 

the value of using technology for learning but struggle to find ways to work it into their 

constrained schedules. 

Larry Frates has integrated IEARN and computer technologies into the 

unexpected subject of the arts.  Using project based learning as the basis for many 

activities, he has found his courses immeasurably affected.  He first came to IEARN 

through web research to learn more about professional development in the field of 

international education.  He first enrolled in an online course with about twenty other 

teachers worldwide to learn how to use technology in the creative arts.  The following 

year he co-facilitated the course.  Soon thereafter, Frates came to IEARN in search of a 

new method to help his students better understand some new arrivals in his rural New 

Hampshire community. 

Around the time that Frates became acquainted with IEARN, a local Lutheran 

church had arranged for the transportation and settlement of several Somali, Ivory 

Coast and Bosnian refugee families in the area.  In one year, Memorial middle school 

accepted 11 children from such families.  While preparations had been made for the 

children�s arrival, little had been done for their accommodation during the natural 
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culture clash.  Frates sought a way to help Laconia middle-schoolers develop a more 

global outlook and understand the context surrounding their new classmates� arrival.   

With the new students (placed at first in the English as a Second Language 

program) Frates arranged participation in the International Week programming 

organized by the United States Department of State through IEARN.  The children 

took this time to learn about the cultures of their new classmate�s native countries and 

subsequently, founded a town tradition now in its 5th year: the Laconia Multicultural 

Market day.  All nations that had contributed in some way to populating Laconia were 

celebrated and represented with food, flags and a town-wide parade.  Frates also found 

that communication between Laconia students and international students via IEARN, 

often with refugee children�s native countries, facilitated better communication inside 

their newly multicultural classrooms.  The results of the effort enticed more teachers in 

the school to turn to IEARN programs for their own purposes. 

Frates also found that preparation to integrate IEARN into his curriculum has 

been no more taxing than usual course preparation.  As an artist, Frates says, he finds 

that the technology available through IEARN is �just another tool, like clay or 

painting�.cvi  Moreover, the integrative potential of IEARN allows teachers within a 

school to better help each other in preparation for project-based learning.  Frates also 

finds that he improves himself in the process.  As with his students, education in 
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technology is not well learnt as an end in itself, rather by applying the technology for 

other forms of learning. 

 

Program Successes 
It is difficult to decide whether the success of an Iearn program can be 

determined by its overall popularity (how many classrooms participate) or by the 

impact one program might have on an individual classroom.  Measured by number of 

subscribers, one particularly successful project has been �One Day in the Life�.  

Facilitated by one teacher in Argentina and another on Martha�s Vineyard in 

Massachusetts, �One Day in the Life� very simply asks students around the world to 

post the story of an average day in their lives.  These stories often reflect important 

cultural differences, especially when students post stories about celebrations or 

important life events.  The project allows students to post in their own language and 

has expanded to involve a �One Day in the Life� photo diary, which encourages those 

with the technical capacity to submit autobiographic pictures with commentary. cvii 

�One Day in the Life� also demonstrates the technological flexibility of the 

IEARN design.  Although a subscriber with full technological capability can be fully 

interactive with the project by blogging or posting digital images, a less well-equipped 

user can simply email a facilitator to have their comments posted.  Even this can be 
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educationally profitable as email �a cross between spoken and written language, may 

help students ramp up their reading and writing skills.�cviii  The level of interactivity 

and technological sophistication a classroom is capable of, can and should also guide a 

teacher when selecting the best fit for a project.  Some projects may require the use of 

technology beyond the reach of certain schools. 

Though simple, such interaction contributes greatly to the grassroots public 

diplomacy integral to building a global civic culture.  In a more individual measure of 

success, Larry Frates finds that IEARN�s civic nature is preparation for his middle-

schoolers who will not see a conventional civics course until high school.  Emphasis on 

preparing students for testing, as outlined in previous chapters, has minimized the time 

spent on courses other than math and English.  Within the context of his art course, 

Frates can expose students to local, state to state, nationwide and global community 

building projects with the help of IEARN.  �With our kids talking to other kids in the 

US and finding common connections with painting, music, dance, and food�, Frates 

says, �they are making connections so that at the high school level they will be more 

interested in civics.�cix 

Frates also credits IEARN programs with increasing his students interest and 

motivation overall.  While debates over No Child Left Behind have, Frates admits, 

have drawn much needed attention to issues in education, testing regulations are being 
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maintained at the expense of art, music or other programs considered less essential. He 

regrets that often, when certain students require additional help to pass a math or 

reading test mandated under NCLB, they are taken out of art or music classes for extra 

tutoring.  While critics often highlight the loss of liberal arts programs and the 

important skills they teach, Frates simply bemoans the disregard for these course�s 

inspirational value. Frates notes a feeling of frustration in his students who are denied 

the opportunity to excel in the arts and gain confidence in their learning ability overall.  

�If a kid has a positive attitude toward the building he or she is coming to� Frates adds 

�they will feel better and do better at their other subjects�.  By integrating IEARN into 

multiple subjects �I have seen a big change� Frates says �especially at the Middle 

School level.  [The students] are more focused, better listeners and cooperate more, 

particularly when integrating subjects.�cx 

Perhaps the more outstanding quality of the IEARN program is its outstanding 

professional development capabilities as described above.  It is rare that a program 

provides the kind of sustained efforts maintained to IEARN�s wide teacher network as 

is bemoaned in Meaningful Learning for Understanding: 

One shot or short-term workshops are the norm, often offered at a time and 

place disconnected from the teacher�s usual setting and focused on a topic that 

is not tailored to the teacher�s particular needs and interests.  Teachers rarely 
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have opportunities to try out new practices with assistance and feedback from 

an experienced coach and from colleagues engaged in similar activity.cxi 

IEARN�s design fulfills much of what previous site�s professional development 

 efforts have lacked. 

 

Program Limitations 
IEARN is limited by the enthusiasm of its participating teachers and their 

willingness to invest time in learning how best to integrate IEARN into their curricula.  

While it is not required that teachers enroll in training courses, the impact of all 

projects is greatly improved when the teachers perform their due-diligence in preparing 

their students for online interaction and collaboration. 

The mission of IEARN also delineates a goal of turning online interaction into 

community action.  Hence, teachers who are looking to expose their students to 

interaction in a purely virtual world should look elsewhere for programs.  Teachers 

must expect that students will be pressed by their online correspondents to take their 

global perspectives on important issues into their local communities and use their 

newly acquired knowledge for action.  Therefore, the time demands for IEARN 

projects may be great outside of the classroom for certain projects.   

Finally, the issues being discussed are of international significance and hence 

can be controversial.  Teachers must be prepared, and in turn prepare their students for 
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fundamental differences of opinion and perspective.  Heated discussions can arise 

when students encounter radically different values both within the U.S and abroad.  

IEARN is vigilant about making sure all iEARN content and discussions on the site 

remain cordial and disagreements occur in the spirit of learning.  But teachers must 

also remain close to their student�s projects to ensure only civil discourse. 
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Chapter 6.  Conclusions 

Criticism of education is nothing new.  Efforts to improve are constant but not 

always in the same direction as �a nations priorities are typically reflected in its 

education system.�cxii  As those priorities shift, theories on how best to educate our 

children adjust accordingly.  The current emphasis on standards and rote skills and the 

failure to equip the next generation adequately for future challenges bespeaks danger 

for American competitiveness and public diplomacy in the future. 

This work has looked to several innovative programs that address this failure.  

Having examined each program independently, let us return to the methodology 

presented in the introduction and look to five factors that will assist in comparing and 

contrasting the programs: does the program enhance rote learning; does it facilitate 

increased international awareness; does it utilize flexible and educational technology; 

does it inspire and motivate students; and finally does it provide adequate professional 

development for involved teachers?  This analysis is not intended to establish one 

program as superior to any other.  Rather, this review will assist in determining which 

program is the best fit for a teacher or school administrator is seeking to not just 

achieve higher scores but the education of better citizens.   
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Improved Rote Learning 
It has been argued that the maintenance of firm standards on basic subjects is 

fundamental.  Each program can contribute to math or literacy in ways limited only by 

the teacher�s creativity.  While the main thrust of the programs is a discussion of 

international affairs and current events, basic subject knowledge is always exercised.  

Contrary to statements by department of education personnel who argue that advanced 

discussion is impossible without a complete mastery of rote skills, the programs offer a 

real-life application of learning that can motivate students to better perform in these 

basic subjects. 

This is evidenced in the experiences of Shirley Herrin, a Magnolia, Texas 

teacher using Global Nomads.  She saw her students exercise great care in the phrasing 

of their questions for international peers before and during video conferences.  Herrin 

was particularly excited to see her students thinking critically and altering their 

prepared questions when the discussions took different routes. Moreover, as a Social 

Studies teacher, she uses Global Nomads to support her set curriculum on global 

affairs, connecting diffuse international phenomena to the faces and lives of young 

people that look and think like her own students. 

Both IEARN and TIGed.org have more forums for written communication than 

Global Nomads.  TIGed.org offers opportunities for students to blog with each other or 

with international students.  They can also post writing assignments to their virtual 
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classroom site for review by other site users.  Teachers interviewed have all testified to 

students taking particular care to ensure their writings were carefully checked before 

submission.  Also, students are often more eager to write when they are corresponding 

with international pen pals.  These findings are supported by Martha Wiske who noted 

that such tools give classrooms  �feedback from a wider range of critics, including 

authentic audiences who really care about learning from students� work.�cxiii   

Correspondence and cooperation on projects through IEARN also requires 

extensive reading and writing.  In order to prepare to engage actively, students must 

research the field they are hoping to accomplish virtual or actual engagement in.  They 

must also communicate with their peers in the U.S and abroad to distribute tasks and 

discuss their roles and respond to partner�s contributions.  Again, Wiske cites email as 

�a cross between spoken and written language� that �may help students ramp up their 

reading and writing skills.�cxiv As with TIGed.org, students are eager and careful in 

submitting their contributions. 

 

Increased International Understanding 
In Remapping Knowledge: Intercultural Studies for a Global Age, Mihai 

Spariosu prefaces his findings by explaining that he does not see globalization as a 

golden opportunity for the financially wealthy to become even wealthier�.  Rather he 
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envisions �a renewed opportunity for humanity to embark on a global, paradigmatic 

shift from a mentality of power and so-called �struggle for life� toward a mentality of 

peace and mutually beneficial, intercultural cooperation.�cxv  IEARN, TakingItGlobal 

and Global Nomads exploit this opportunity, fostering what Spariosu goes on to 

describe as �global intelligence.�cxvi 

Global intelligence is a complex understanding of international 

interdependence and ones role in this system that must be constantly reinforced by 

connecting and conversing with diverse cultures.  Spariosu argues that global 

intelligence is what must be sought in spite of, not as a result of, the global knowledge 

based society.  As a result of the information age brought about by the ubiquity of 

information and communication technologies, it becomes easy to neglect a true 

intercultural exchange of ideas by assuming that interacting politically and 

economically alone engenders international harmony, equality and social justice.   

Spariosu calls for internet projects that can help to create a global learning, 

rather than a knowledge society by fostering intercultural dialogue to emphasize 

similarity over difference.  The programs reviewed here fulfill Spaiosu�s demands by 

using ICT as a national and international unifier instead of a divider.  These programs 

serve their aims well in the context of the classroom.  In the process, they can also 

supplement the shortcomings of the current U.S education system.   
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There can be no doubt that these programs are accomplishing their goals of 

increasing communication and understanding between geographically dispersed youth.  

It has been posited here that the programs reviewed are the next best thing to studying 

abroad, in effect, a virtual study abroad furlough.  The use of video, audio and the 

written word transmitted through ICT technology can either substitute or prepare for 

the experience of going abroad.   

The effectiveness of these programs in this respect was captured best in an 

interview with Global Nomads user Shirley Herrin, who commented that with the 

video conferences, she and her students had �traveled� to Brazil, China and South 

Africa with the program.  Ms. Herrin also relayed how her students, mostly troubled 

youths at an alternative high school, were able to connect their own personal 

experiences and difficulties with the struggles of students they conferenced with in 

Mozambique.  

TakingitGlobal.org focuses on connecting students with like interests regardless 

of geographic location.  TIGed.org brings the force of that interaction into the 

classroom.  The master sites goal of making young people part of the �global decision 

making� through the exchange of ideas, images, perspectives and plans for action, is 

well translated into the school environment.  The guided learning provided by teachers 
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can result in a more informed population on the main TakingItGlobal site.  It can also 

ensure that students concentrate on exchange connected to their in-class curriculum. 

IEARN began its efforts in the classroom and continues to direct civic energies 

toward global causes.  Larry Frates, the integrated Arts teacher in Laconia New 

Hampshire, can testify to his students improved understanding of their schools new 

immigrant students by connecting with international students abroad.  He can also 

speak to student�s motivation to pursue international affairs knowledge outside of the 

classroom. 

 

Flexible and Educational Technology 
 Interactive multimedia can result in a deeper understanding of classroom 

material.  The medium provides a capacity to present new ways for students to be 

interactive, a constant goal of teachers.   As reviewed in Cognition, Education, and 

Communication Technology, a work concerning the best way to use ICT in classrooms 

to optimize cognition, the use of multimedia �is a significant feature because a 

common strategy in classroom teaching is to get students to interact with and use 

multiple representations (e.g., text, diagrams, pictures) when learning about a 

topic.�cxvii  When used, ICT�s act as what Gärdenfors and Johansson call a learning 

amplifier �to improve learning and an understanding of the world.�cxviii 
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It is important that, in order for the programs to have the greatest possible 

impact, that the technology required to use them be ubiquitous.  As mentioned earlier, 

adolescents are often more skilled than their elders with new technologies.  In order to 

expose them to the more educational uses of these technologies, they must be as 

available as possible to even the most under-resourced schools.  It has been suggested 

here that even these school�s teachers can investigate alternative means of funding. 

Each program is also working to assure that its programming is as accessible as 

possible.  Each necessarily requires some form of internet access.  Global Nomads also 

requires a video conferencing unit.  This does make it among the least affordable of the 

programs reviewed here.  However it is also the most visually stimulating because of 

the advanced technology it employs.  As per the chapter on Global Nomads, the 

organization is working on also making its broadcasts available through web cast and 

can assist teachers with suggestions on how to locate funding for conferencing unit 

installation or recommendation of public buildings with units available for use. 

TIG and Iearn both require a lower bandwidth internet connection.  TIG also 

makes its thematic classrooms and their learning tool kits available for downloading 

and printing and subsequent use offline.  Iearn projects can also be substantially 

accomplished without consistent internet use.  However the more access is available to 

students, the more meaningful the programs will be.  It is therefore important that the 
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efforts set forth by the Technology Literacy challenge in 1996 be pursued with vigor 

nationwide.  Smaller, more recent efforts, such as Project TIME, a $5.7million 

Technology Innovation Challenge grant to Battle Creek Public Schools in Michigan 

must be expanded in scale.  The project looks to achieve meaningful learning, practical 

technology integration, and teacher�s professional development for the local school 

district.   

Project TIME has revealed that attempting to teach technology for technologies 

sake in isolation from the �contexts in which the tools are fruitfully applied, is 

limiting.�cxix Investing in grants like Project TIME is vital to putting our best minds to 

work to further uncover the best possible ways to not just install but make use of 

technology in the most effective way possible.  The tenants set forth in the Technology 

Literacy Challenge of the mid-nineties to supply 21st century technology to classrooms 

are even more important as we educate the children that will lead us into the 22nd 

century.   

The same Technology Innovation Challenge that contributed to Project TIME 

also funded the Challenge 2000 Multimedia project that sought �to infuse Silicon 

Valley classrooms with  an exemplary model of project-based learning supported by 

multimedia.�cxx  As a result of this five year effort, Dr. Michael Simkins of the Santa 

Cruz Department of Education established that the integration of project-based 
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learning through multimedia had �added value to students� education with no �cost� in 

terms of performance on standardized test scores.�cxxi  This is vital to bear in mind.  All 

stakeholders in improved education must demand more funding for education 

technology through the No Child Left Behind law.  The standards and regulations the 

act imposes will never be achieved (and attempts to do so will continue to be harmful) 

if the mandate remains radically under-funded and if we do not consider that education 

technology can help, not hinder greater student achievement. 

 

Increased Inspiration and Motivation 
Each teacher interviewed commented on the increased drive they saw in their 

students after working on with the programs.  Motivation and initiative on the part of 

the student is not easily won.  Nor is it simply attributable to the best students.  It can 

be fostered through innovative approaches to learning and results in self-directed 

learning which continues beyond the classroom. 

The most inspiring story in this regard was that of Shirley Herrin at the Alpha 

Academy in Magnolia, Texas.  Ms. Herrin�s alternative high school students lacked 

confidence in their abilities when they were first introduced to the video-conferencing 

apparatus and the GNG programming.  They were also unsure that they deserved such 

sophisticated tools.  But discussing relevant and meaningful topic with children worlds 
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away led them to take ownership of the process, composing and editing questions, 

performing thorough research for discussions and most excitingly, believing strongly 

enough in the cause of HIV/AIDS education and all that they had learnt through the 

program, approaching a district nurse and insisting upon a school wide assembly so 

that their classmates could learn what they had learnt. 

All other users testify to the excitement displayed by students when real 

situations, the issues they see in the news, are put to them, they are asked questions and 

their opinions are valued.  Moreover, teachers can disguise the application of learnt 

skills by using them to calculate the GDP of the nation they are cooperating on a 

project with, or compose letters to their video-conference correspondents.  These 

programs can complement drills and practice tests, they need not replace them or rob 

time from carefully scheduled classes preparing for state exams. 

 

Professional Development for Teachers 
To date, many uses of technology for education, such as distance education, 

have been considered unsuccessful.  This has been due to limited teacher training and 

preparedness.  Teachers must be able to prepare, guide and assess progress with the 

assistance of technology.  Any program that purports to advance student learning using 
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ICT must also outline ways to facilitate teacher�s professional development before, 

during and after student�s education. 

A scholar in Meaningful Learning Using Technology describes the use of 

technology without adequate teacher guidance as on par with an un-chaperoned field 

trip.cxxii  Actual meaningful learning using technology mandates professional 

development.  According to Martha Stone Wiske, in the edited work produced as a 

result of the 2002 symposium in Michigan discussing Project TIME, �new educational 

technologies and teaching for meaningful learning can be synergistic innovations, each 

enhancing the other, if they are thoughtfully planned and supported.�cxxiii  Other 

scholars support Wiske by pointing out that in order for ICT to be implemented to full 

effect, human cognition and learning must be better understood.cxxiv  Teachers can 

guide learning technologies to ensure that they work in sync with cognitive process of 

students.  ICT can be fragmented without teachers to provide the overarching narrative.  

Until ICTs become as sophisticated as our teachers, extensive professional 

development is paramount. 

While IEARN provides the most extensive professional development for 

subscribing teachers, all programs recognize the need to entirely prepare teachers to 

gain the most from international interactions through preparation and post discussion.  

TIGed.org has not been in existence long enough to attain the breadth of teacher 
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training available through IEARN but is focused on providing the space for substantial 

professional development growth. 

Global Nomads provides direction to research tools to prepare students for 

discussion but has less in the way of teacher training mechanisms.  While the GNG 

programming can be highly effective by itself, it is immeasurably better if teachers 

make sure they perform their due-diligence.  They must ensure that kids are well 

informed on the subjects to be discussed and then allow for extensive follow-up.  

Teacher cooperation and involvement is key to any incarnation of project-based 

learning.   

Conclusion  
None of the programs reviewed here have taken student competitiveness into 

account when establishing their networks, lessons or conferences.  Rather, all sought to 

expose students to a global classroom, making classmates of strangers worlds away.  

Their sincere hope is that this familiarity will breed future generations with a vested 

interest in keeping peace between nations, races and religions.  But when these 

programs are applied to the current American classroom, they necessarily add to 

student�s competitiveness.  The international understanding these programs strive for is 

not a privilege reserved for rich and resourced classrooms.  Rather it is a tool with 

which all American graduates must be equipped.   
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Moreover, it is clear that the programs foster a civic culture for the global 

generation.  Civics is defined as a concern of citizens; traditionally the involvement of 

the citizen in the future of their state.  Citizenship suggests a degree of ownership or 

investment in one�s nation and future.  Therefore, what can be expected from a global 

brand of citizenship?  It is the ardent hope of Iearn, Global Nomads and 

TakingItGlobal administrators that the promotion of global citizenship will encourage 

American students to consider themselves stakeholders in every nation�s affairs, 

pursuing social justice beyond borders and recapturing for the United States it�s lost 

status as a nation of compassion. 

There could not be a more convenient medium to achieve this goal than the 

web and all its mean of delivery.  Students are already in cyberspace and always early-

adopters of new technologies.  The application of new information and communication 

technologies in the classroom not only equalizes skills among differently privileged 

youths by also focuses their use away from games or chat toward educational purposes, 

and/or youth-activism. 

The nature of these programs dictates that their impact on students will be 

difficult if not impossible to quantify.  It falls to teachers, administrators, parents and 

students themselves to insist that the instruments for educational success are not only 

exams and strict standards.  America�s classrooms must demand and achieve more as 
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they prepare for the heavy responsibility of global citizenship.  The creation of a 

globally intelligent and globally competitive American youth is more than just 

attainable, it is necessary to restore the reputation of the United States as a nation 

demanding of social justice and powerful enough to enforce it. 

   

 

References 
                                                

i Leistyna, Pepi.  Defining and Designing Multiculturalism: One School System�s Effort. (State 
University of New York Press: November 2002). Pg.5 
ii Friedman, Thomas.  The World is Flat. (New York: Farrar, Straus and Giroux, 2005). 
iii Final Report, National Geographic � Roper Public Affairs 2006 Geographic Literacy Study, Prepared 
for the National Geographic Education Foundation, May 2006. 
<http://www.nationalgeographic.com/roper2006/pdf/FINALReport2006GeogLitsurvey.pdf>  
iv Peters, Ruth.  �Summer reading lists are OK, but math is where kids lag�, USA Today.  June 19th, 
2006 
v United States Department of Education.  National Security Language Initiative. 25 Aug. 2006 
http://www.ed.gov/about/inits/ed/competitiveness/nsli/index.html 
vi The Center for Social Media, American University Youth as E-Citizens: Engaging the Digital 
Generation. Montgomery, Katherine Ph.D et al. March 2004. pg. 1 
vii Youth as E-Citizens pg. 2 
viii Kellner, Douglas. �The Conflicts of Globalization and Restructuring of Education.� Education, 
Globalization and the State in the Age of Terrorism. Ed. Peters, Michael A. Boulder, CO: Paradigm 
Publishers, 2006.  Pg 45 
ix United States Department of Homeland Security. Accessed June, 2006  
<http://www.dhs.gov/dhspublic/display?content=4435> 
x The Global Nomads Group. Homepage. <www.gng.org> 
xi TakingitGlobal.org. Homepage.  <www.takingitglobal.org> 
xii Ibid. 
xiii United States. Cong. House. Subcommittee on Education Reform of the Committee on Education and 
the Workforce.  How the Private Sector is Helping States and Communities improve High School 
Education.  109th Cong., 1st sess. S 23. Washington:GPO, June 28, 2006 
xiv Ibid. 



 

95 

                                                                                                                                        

xv United States. Cong. House. Subcommittee on Education Reform of the Committee on Education and 
the Workforce. Building America�s Competitiveness: Examining What is Needed to Compete in a 
Global Economy 109th Cong. 2nd sess. Washington:GPO, April 6th, 2006. 
xvi United States Department of Education. No Child Left Behind Legislation: Overview, Executive 
Summary. 2 Feb, 2002. <http://www.ed.gov/nclb/overview/intro/execsumm.html> 
xvii Ibid. 
xviii Ibid. 
xix �Study: NCLB May Lead to Cuts in Some Subjects�. Education Week.  Apr 5, 2006. Vol. 25, Iss. 
 30;  pg. 5 
xx United Nations Economic Commission for Europe. Industrial Restructuring & Enterprise 
Development: Knowledge based economy. 30 Mar, 2006. <http://www.unece.org/ie/wp8/kbe.htm> 
xxi Vergano, Dan.  �U.S. could fall behind in global 'brain race'; Initiatives aim to boost science, math 
education�.  USA Today.  February 9, 2006. 
xxii �Study: NCLB May Lead to Cuts in Some Subjects�. Education Week.  Apr 5, 2006. Vol. 25, Iss. 
 30;  pg. 5 
xxiii Interview with Dr. John Boswell, Professor Emeritus, George Washing University, Graduate School 
for Education and Human Development. 23 March, 2006. 
xxiv The Center for Social Media, American University Youth as E-Citizens: Engaging the Digital 
Generation. Montgomery, Katherine Ph.D et al. March 2004. p.6 
xxv Youth as E-Citizens p.12 
xxvi Friedman, Thomas.  The World is Flat. (New York: Farrar, Straus and Giroux, 2005). Pg  261 
xxvii Friedman, pg. 264 
xxviii U.S Subcommittee on Education Reform June 28 2005 hearing 
xxix Bush, George W. State of the Union Address. Washington D.C. 31 January, 2006 
xxxU.S Subcommittee on Education Reform June 28 2005 hearing 
xxxi U.S Department of State, Under Secretary for Public Diplomacy and Public Affairs 
<http://www.state.gov/r/> 
xxxii General Introduction. Globalization: The Reader. Ed. Beynon, John and Dunkerley, David. New 
York: Routledge, 2000.  pg. 2 
xxxiii Ibid. 
xxxiv Globalization Reader pg. 4 
xxxv Kellner, Douglas. �The Conflicts of Globalization and Restructuring of Education.� Education, 
Globalization and the State in the Age of Terrorism. Ed. Peters, Michael A. Boulder, CO: Paradigm 
Publishers, 2006.  pg.61 
xxxvi Bauman, Zygmunt. Globalization: The Human Consequences. New York: Columbia University 
Press, 2000. Pg. 2 
xxxvii Interview with Charlie Brown, Distance Learning Coordinator, City of Magnolia, Texas. 27, March 
2006.  
xxxviii Wofford, Harris. National Service: Getting Things Done For America. USIA Electronic Journal , 
Vol. 3, No. 2, September 1998. <http://usinfo.state.gov/journals/itsv/0998/ijse/wofford.htm> 
xxxix Introduction by Michael Z. Wise, Proceedings of �Arts and Minds: Cultural Diplomacy Amid 
Global Tensions�. 14-15 April 2003. New York: Columbia University.  Sponsered by National Arts 
Journalism Program, Arts International and the Center for Arts and Culture. pg.3 
xl Ibid. 



 

96 

                                                                                                                                        

xli Arts and Minds, pg. 4 
xlii �People�s News Habits Little Changed by September 11th�. Pew Research Center for the People and 
the Press, Washington D.C. 9 June, 2002. <http://people-press.org/reports/display.php3?ReportID=156> 
xliii �Global Competance and National Needs�.  A Report by the Commission on the Abraham Lincoln 
Study Abroad Fellowship, November 2005. pg. vii 
<http://www.lincolncommission.org/LincolnReport.pdf> 
xliv Institute for International Education. <http://www.iie.org/> 
xlv NAFSA: Association of International Educators. < http://www.nafsa.org/> 
xlvi Lincoln commission report 
xlvii United States. Senate Concurent Resolution Expressing the sense of Congress that the United States 
should establish an international education policy. 7. 107th Cong., 1st sess. S. CON.RES.7.  Washington: 
GPO 2001 
xlviii Appelbaum, Peter.  Multicultural and Diversity Education: A Reference Handbook.  ABC-CLIO, 
Santa Barbara, CA, 2002. p.3 
xlix U.S Subcommittee on Education Reform June 28 2005 hearing 
l McLaren, Peter L. �Forward: Multicultrialism Revisited�. Defining and Designing Multiculturalism.  
By Leistyna, Pepi. Pg. ix 
li Ibid. 
lii Thornton in Civic Education and Culture.  Ed. Watson, Bradley C.S. Wilmington DE, ISI Books, 
2005.  Pg. 3 
liii Ibid. 
liv Watson, pg. xvi 
lv Lincoln commission report. 
lvi Leistyna, pg. 13 
lvii Introduction. Mahalingam, Ram. McCarthy, Cameron.  Multicultural Curriculum: New Directions for 
Social Theory, Practice, and Policy.  New York: Routledge Press,  2000 
lviii Ibid.  
lix Appelbaum, pg. 5 
lx Leistyna, pg. 27 
lxi Leistyna, pg. 27 
lxii Kellner in Peters, pg. 45 
lxiii Youth as e-citizens, pg. 6 
lxiv Youth as e-citizens, pg. 6 
lxv U.S Subcommittee on Education Reform June 28 2005 hearing 
lxvi Ibid. 
lxvii  Ibid. 
lxviii Peters, pg. 3 
lxix U.S Subcommittee on Education Reform June 28 2005 hearing 
lxx The Goldman Sachs Foundation, Asia Society. 2005 Goldman Sachs Foundation Prizes for 
Excellence in International Education, 2006. <http://www.internationaled.org/prizes/> 
lxxi McQuart David, Personal Interview. 6 March, 2006 
lxxii McQuart, 6 March, 2006 



 

97 

                                                                                                                                        

lxxiii Meaningful Learning Using Technology.  Ed. Ashburn, Elizabeth A, Floden, Robert E. (New York: 
Teachers College Press, Columbia University, 2006). Pg 39 
lxxiv Center for Applied Technologies, University of Buffalo. About CATE, 2004. 
<http://cate.buffalo.edu/About/mission.asp> 
lxxv Department of Education, Application for State Grants under the Technology Literacy Challenge 
Fund--November 1996. < http://www.ed.gov/Technology/TLCF/ltr.html> 
lxxvi Ashburn and Floden, Robert, pg 38 
lxxvii Herrin Shirley, Personal Interview. 20 March, 2006 
lxxviii McQuart, 6 March, 2006 
lxxix Kim, Suki. Personal Interview. 15 March, 2006 
lxxx Kim, 15 March, 2006 
lxxxi Kim, 15 March, 2006 
lxxxii Corriero, Jennifer. Personal Interview, 19 April, 2006. 
lxxxiii Taking It Global, Homepage. <www.takingitglobal.org> 
lxxxiv Corriero, 19 April, 2006 
lxxxv www.takingitglobal.org 
lxxxvi Meaningful Learning Using Technology.  Ed. Ashburn, Elizabeth A, Floden, Robert E. (New York: 
Teachers College Press, Columbia University, 2006). Pg.31 
lxxxvii The Impact of Taking It Global, Toronto, ON, 2004 
<http://www.takingitglobal.org/aboutus/tigimpact/Impact-of-TakingITGlobal.pdf> 
lxxxviii Ashburn and  Floden, Pg.30 
lxxxix Kornblut, Emily. Personal interview. 27 April, 2006 
xc Talking It Global, TIGXpress HIV/AIDS.  Produced with the support of the Government of Canada 
through the Canadian International Development Agency (CIDA).  Additional support provided by the 
Walter & Duncan Gordon Foundation. <http://www.takingitglobal.org/tiged/projects/tigxpress/> 
xci Kornblut, 27 April, 2006 
xcii Ibid 
xciii Ibid 
xciv Ibid 
xcv Grover, Shirley. Personal Interview. 6 July, 2006 
xcvi Ibid 
xcvii Ibid 
xcviii Meaningful Learning Using Technology.  Ed. Ashburn, Elizabeth A, Floden, Robert E. (New York: 
Teachers College Press, Columbia University, 2006). Pg.30 
xcix IEARN Organization Publications 
c Robinson, Christine. Personal Interview, 19 May, 2006. 
ci IEARN Homepage, <www.iEARN.org> 
cii Buck Institute for Education, Project Based Learning handbook, Introduction to Project Based 
Learning, 2002 <http://www.bie.org/pbl/pblhandbook/intro.php> 
ciii IEARN Organization Publications 
civ Ibid 
cv IEARN News page. Accessed July 2006. < http://www.iearn.org/news/index.html> 
cvi Frates, Larry. Personal interview. 12 July, 2006 
cvii IEARN, One Day in the Life, Accessed August 2006. <http://www.iEARN.org/projects/oneday.html 



 

98 

                                                                                                                                        

cviii Ashburn and Floden, pg.31 
cix Frates. 12 July 2006 
cx Ibid. 
cxi Ashburn and Floden, Pg 40 
cxii Balancing Change and Tradition in Global Education Reform, Ed Iris Rotberg.  Oxford: 
ScarecrowEducation, 2004.  Preface. Pg. xi 
cxiii Meaningful Learning Using Technology.  Ed. Ashburn, Elizabeth A, Floden, Robert E. New York: 
Teachers College Press, Columbia University, 2006. Pg.31 
cxiv Ibid. 
cxv Spariosu, Mihai.  Remapping Knowledge: Intercultural Studies for a Global Age.  (New York: 
Berghahn Books, 2006).  Pg. vii 
cxvi Ibid. 
cxvii Cognition, Education, and Communication Technology. Ed. Gardenfors, Peter, Johansson, Petter.  
(New Jersey: Lawrence Erlbaum Associates, 2005). Pg. 182 
cxviii Gardenfors and Johansson. Pg.198 
cxix Ashburn and Floden, Pg. 27 
cxx Simkins, Dr.Michael, San Mateo County Office of Education. Project-based Learning with 
Multimedia: An Overview. <http://pblmm.k12.ca.us/overview/25800/index.html> 
cxxi Ibid. 
cxxii Ashburn and Floden, pg. 34 
cxxiii Ashburn and Floden, pg.26 
cxxiv Gardenfors and Johansson, pg.ix 


